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Abstract 

Greek public education is part of the social context and, in this age of rapid 

technological innovation, it should definitely not be inferior. More and more teachers 

and learners use computers on a daily basis and are gradually becoming more familiar 

with a variety of applications that can serve their needs. Using technology as a medium 

or a tool, English language teaching seems to have the potential to become more 

effective. 

 

This dissertation aims at exploring the current employment of CALL in Greek public 

primary schools and investigating ways in which teachers can apply theory to practice. 

Beginning with the history and theoretical background of CALL worldwide, there has 

been an attempt to relate computer applications to the pedagogical benefits they can 

contribute to ELT, without though neglecting reference to potential barriers to the use of 

technology in schools. History of ELT and CALL in Greece is also explored with an eye 

to conducting a research on the available home and school equipment, school facilities, 

familiarity with and frequency of use of computer applications, teacher training and 

attitudes towards CALL.  

 

This research that has been conducted by means of questionnaires will prove that, 

although English state primary school teachers are positively predisposed towards 

CALL and are familiar with most of the computer applications in question, they are in 

need of training on the use of educational technology, technological and building 

improvements at schools, supportive materials and a plethora of other reforms that are 

suggested in the end of this dissertation. 

 

 



Hamilou Paraskevi, 17068, AGGDE, August 2010                                                                  11 
 

Περίληψη 

Ζ Διιεληθή δεκφζηα εθπαίδεπζε απνηειεί κέξνο ηνπ θνηλσληθνχ πιαηζίνπ θαη, ζηελ 

επνρή ηεο γξήγνξεο ηερλνινγηθήο θαηλνηνκίαο, ζίγνπξα δελ ζα πξέπεη λα πζηεξεί. Όιν 

θαη πεξηζζφηεξνη θαζεγεηέο θαη καζεηέο ρξεζηκνπνηνχλ ηνπο ππνινγηζηέο ζε 

θαζεκεξηλή βάζε θαη εμνηθεηψλνληαη ζηαδηαθά κε πνηθίιεο εθαξκνγέο πνπ δχλαληαη λα 

εμππεξεηήζνπλ ηηο αλάγθεο ηνπο. Υξεζηκνπνηψληαο ηελ ηερλνινγία σο κέζν ή 

εξγαιείν, ε δηδαζθαιία ηεο Αγγιηθήο γιψζζαο θαίλεηαη λα έρεη ηε δπλαηφηεηα λα γίλεη 

πην απνηειεζκαηηθή. 

  

Απηή ε δηαηξηβή ζηνρεχεη λα εμεξεπλήζεη ηελ ηξέρνπζα εθαξκνγή ηεο ππνβνεζνχκελεο 

απφ ππνινγηζηή γισζζηθήο δηδαζθαιίαο ζηα ειιεληθά δεκφζηα ζρνιεία πξσηνβάζκηαο 

εθπαίδεπζεο θαη λα εξεπλήζεη ηνπο ηξφπνπο κε ηνπο νπνίνπο νη θαζεγεηέο κπνξνχλ λα 

εθαξκφζνπλ ηε ζεσξία ζηελ πξάμε. Αξρίδνληαο κε ηελ ηζηνξία θαη ην ζεσξεηηθφ 

ππφβαζξν ηεο γισζζηθήο κάζεζεο κέζσ ππνινγηζηή παγθνζκίσο, έρεη γίλεη κηα 

πξνζπάζεηα λα ζπζρεηηζηνχλ νη εθαξκνγέο ησλ ππνινγηζηψλ κε ηα παηδαγσγηθά νθέιε 

πνπ κπνξνχλ λα ζπλεηζθέξνπλ ζηε δηδαζθαιία ηεο αγγιηθήο γιψζζαο, ρσξίο ελ ηνχηνηο 

λα παξακειείηαη ε αλαθνξά ζηα πηζαλά εκπφδηα ζηε ρξήζε ηεο ηερλνινγίαο ζηα 

ζρνιεία. Δπίζεο, εξεπλάηαη ε ηζηνξία ηεο δηδαζθαιίαο ηεο αγγιηθήο θαη ηεο γισζζηθήο 

κάζεζεο κέζσ ππνινγηζηή ζηελ Διιάδα, ζηνρεχνληαο ζηε δηεμαγσγή έξεπλαο γηα ην 

δηαζέζηκν εμνπιηζκφ ησλ ζπηηηψλ θαη ησλ ζρνιείσλ, ηηο ζρνιηθέο εγθαηαζηάζεηο, ηελ 

εμνηθείσζε κε ηηο εθαξκνγέο ησλ ππνινγηζηψλ θαη ηε ζπρλφηεηα ρξήζεο ηνπο, ηελ 

θαηάξηηζε ησλ  εθπαηδεπηηθψλ θαη ηελ πξνζσπηθή ζηάζε ηνπο απέλαληη ζηελ 

ππνβνεζνχκελε απφ ππνινγηζηή γισζζηθή εθκάζεζε. 

 

 Ζ παξνχζα έξεπλα πνπ έρεη δηεμαρζεί κε ηε βνήζεηα εξσηεκαηνινγίσλ ζα απνδείμεη 

φηη, αλ θαη νη θαζεγεηέο αγγιηθψλ ησλ δεκφζησλ δεκνηηθψλ ζρνιείσλ είλαη 
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πξνδηαηεζεηκέλνη επλντθά απέλαληη ζηελ δηδαζθαιία κε ηε ρξήζε ππνινγηζηψλ θαη 

είλαη εμνηθεησκέλνη κε ηηο πεξηζζφηεξεο απφ ηηο εθαξκνγέο ππνινγηζηψλ πνπ αθνξνχλ 

ηελ έξεπλα, ρξεηάδνληαη επηκφξθσζε πάλσ ζηε ρξήζε ηεο εθπαηδεπηηθήο ηερλνινγίαο, 

ηερλνινγηθέο θαη θηηξηαθέο βειηηψζεηο ζηα ζρνιεία, ππνζηεξηθηηθφ πιηθφ θαη κηα 

πιεζψξα άιισλ κεηαξξπζκίζεσλ πνπ πξνηείλνληαη ζην ηέινο απηήο ηεο δηαηξηβήο. 
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Introduction 

Integrating real-life components in language learning processes has been an issue of 

long-standing concern and educational technology emerges as a valuable medium 

capable of opening the school to the world. However, the task of the integration of 

Information and Communication Technology in the educational daily routine is 

certainly not easy, especially in the Greek public sector which appears to lack financing 

(Karagianni, 2002).  

 

By financing, reference is not only made to the availability of computers, as this factor 

and familiarity with applications alone cannot ensure effective English language 

teaching. Pedagogically beneficial integration of technology-based language learning 

seems to emerge as a desirable outcome that derives from the simultaneous co-existence 

of a variety of parameters. Related teacher training and materials, updated school 

equipment, appropriate school facilities and a curriculum that encourages computer-

assisted instruction and provides explicit guidelines for its employment seem to be some 

of the prerequisites that can constructively serve the use of educational technology.  

 

The aim of this dissertation is to explore the Greek reality in public primary schools 

with regard to the adoption of computer-based English language instruction. All of the 

afore mentioned parameters have been taken into consideration upon designing and 

conducting a research, the findings of which will provide insight to aspects that will 

assist in applying theory to effective practice. This dissertation consists of four chapters 

that have been structured accordingly to lead to the conclusion of this research. 

 

The first chapter introduces in brief the history of Computer-Assisted Language 

Learning (CALL) worldwide and presents the potential pedagogical exploitation of 
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specific types of computer applications. In addition, it provides an overview of the 

advantages of CALL and the potential barriers that teachers may be confronted with in 

their attempt to employ educational technology. 

 

The second chapter is concerned with the historical background of English Language 

Teaching (ELT) and CALL in Greece. The curriculum, the syllabus, the materials, the 

learners’ levels and the induction of computers in Greek public education are discussed 

prior to presenting the aim, the methodology and the background of the sample of this 

research. 

 

The third chapter focuses on the presentation, analysis and discussion of the results 

deriving from the research. The findings have been divided into four categories that 

offer information on the home and school equipment and school facilities, familiarity 

with and frequency of use of computer applications, teacher training and attitude 

towards CALL.  

 

Based on the research findings, the final chapter of this dissertation is devoted to 

suggesting and recommending improvements that will potentially facilitate and 

ameliorate the employment of CALL in Greek public primary education.  
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CHAPTER 1 

THEORETICAL BACKGROUND OF COMPUTER – ASSISTED 

LANGUAGE LEARNING 

 

1.1 Introduction 

Being more appreciated for its potential exploitation in the ELT field than its actual use 

upon its induction, CALL has currently become an increasingly widespread teaching 

practice. As Warschauer and Meskill (2000, p. 303) point out, “with the advent of 

networked multimedia computing and the Internet, language teachers throughout the 

country have been warming up to using computers in the language classroom”. Prior to 

the analysis and interpretation of this research, it is worth introducing first in brief the 

history of educational technology worldwide. In this first chapter, there is also a 

presentation of the kinds of technologies available and their potential pedagogical use in 

the EFL field according to the existing literature.  

 

1.2 Historical Background of Educational Technology 

Technology has been employed in language teaching since the 1960s and, according to 

Warschauer and Healey (1998), this 50-year course has been divided into three main 

stages that reflect the technology available and the corresponding pedagogical 

approaches: “Behavioristic CALL”, “Communicative CALL” and “Integrative CALL”. 

Although Bax (2003) has reassessed the history of CALL and argued for three new 

categories, the afore mentioned ones defined by Warschauer and Healey (1998) will be 

the focus of this presentation.  

 



Hamilou Paraskevi, 17068, AGGDE, August 2010                                                                  16 
 

The first stage, Behavioristic CALL, dates back to the 1960s when language 

laboratories were first inducted. The Behavioristic learning model of this period seems 

to have affected the introduction of computers in education, as they were mainly used 

for grammar instruction, drilling and translation tests. Emphasis was laid on form and, 

as Lee (2000, para. 5) descriptively points out, “the computer was viewed as little more 

than a mechanical tutor that never grew tired”. Realizing that there was lack of real 

communication between the teacher and the learner and little respect to the learner’s 

individual needs and interests (Oikonomou, 2004), as well as lack of teacher training 

and imagination (Slaouti & Kanellopoulou, 2005), there has been a shift from form to 

the actual use of form. 

 

Therefore, around the late 1970s and early 1980s, Behavioristic CALL was followed by 

Communicative CALL, coinciding with the teaching approach of this period and the 

widespread use of computers that had gradually entered more and more teaching 

contexts. Computer-based instruction of that period included implicit teaching of 

grammar, predominant or even exclusive use of the target language during classroom 

interactions and emphasis on the learners’ communicative skills and not prefabricated 

language use (Warschauer & Healey, 1998). It should also be noted that motivated 

language teachers of that period developed simple CALL programmes that included text 

reconstruction, simulations, gap-filling, speed-reading and vocabulary games (Levy, 

1997).  

 

Given the emergence of multimedia computers and the internet, Communicative CALL 

was subjected to criticism mainly for its disconnection from authentic social contexts.  

By the end of the 1980s, some EFL educators were attempting to teach in a more 

integrative way, adopting task- or project-based approaches (Warschauer, 1996). 
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Consequently, advances in technology and this new perspective on the use of 

technology in language learning have led to the third stage, Integrative CALL. The 

integrative approach encourages EFL teachers to use text, sound, graphics and 

animation for the development of all four skills (i.e. reading, writing, speaking and 

listening), exploiting technology as part of the process of language learning and use, in a 

meaningful, authentic context. 

 

1.3 Types of Applications 

Bearing in mind the historical evolution of CALL, it sounds fair to admit that the 

advancement of technology has offered teachers a wide range of possibilities and 

options within the EFL educational context. Contemporary EFL educators have the 

opportunity to employ a variety of applications and software that can be divided into 

four categories. 

 

First of all, most computer systems are equipped with “generic” applications, that is 

tools which are included in the system when we first buy a computer, such as word 

processors (Word), presentation software (PowerPoint), and spreadsheets (Excel). In 

addition, there are software packages that are distinguished between “authoring” and 

“dedicated” software. By authoring, we refer to applications that allow teachers to 

customize classroom materials to meet their learners’ needs, such as Hot Potatoes, 

WIDA, etc., whereas dedicated software includes pre-authored tasks, usually aiming at 

specific learning contexts and / or a specific linguistic level, such as CDROM 

components produced by ELT publishers.  

 

Furthermore, the internet has offered numerous potentials in exploiting “web-based 

learning” programmes, such as the World Wide Web, which abounds with search 
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engines, online dictionaries and encyclopedias, videos, concordancers, or even news and 

magazines sites, to name but a few. Finally, by means of the internet once again, there is 

a wide variety of “computer-mediated communication” applications that can be used for 

“synchronous” communication, requiring all users to be logged on at the same time 

(Internet Relay Chat, social networks) and “asynchronous” communication technologies 

that occur without users being simultaneously connected to the internet (emails, forums, 

message boards, blogs).   

 

Regardless of the category they fall under, all computer applications have constituted 

part of the extensive literature relating to CALL, mainly owing to the enormous 

possibilities they offer to language teachers worldwide. Prior to presenting the 

educational value of CALL, it is worth studying the potentials of each afore mentioned 

application, given that their use by Greek teachers is the focus of this research.  

 

1.3.1 Generic Applications 

The first category includes the generic applications of computers and there will be 

reflections on them as educational tools. The software of interest is the word processor 

(Word), presentation software (PowerPoint) and spreadsheets (Excel). 

 

1.3.1.1 The Word Processor  

The word processor is one of the generic tools that is accessible to almost any personal 

computer user. Most people seem to highly appreciate it for its potential to generate, 

develop and modify a text, that one can save and retrieve any time in the future. In ELT 

context, though, the advantages of the particular software appear to be numerous, 

similarly to the potentials for classroom exploitation. The value of word processing in 

ELT has been presented by Piper (1987, p. 122-124), who has provided six advantages 
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for the characteristics and functions of the particular software and equivalent benefits 

for the language learners themselves. 

 

With regard to the software, Piper (1987) refers initially to the fact that word-processing 

facility is not machine-specific, meaning that all kinds of computers are loaded with at 

least one word-processing package, allowing thus the language teacher to exploit the 

equipment that is available in his/her teaching context. The second advantage is related 

to the ease of teaching learners the basic skills in word-processing, provided, of course, 

that the teacher is already familiar with them. As far as classroom management is 

concerned, assigning group-work word-processing activities can instigate conversations 

in the target language about what and how learners are going to write. In addition, the 

specific program allows teachers to design activities that focus on a variety of features 

of the target language and learners to produce pieces of work with professional 

appearance. The final advantage of the word processor relates to the ease of editing 

procedure, especially if teachers are interested in employing a process oriented approach 

for the development of writing skills, given that drafting and re-drafting are simple and 

neat functions that do not seem to discourage learners, as in the case of messy 

handwritten drafts. 

 

Proceeding with the benefits of the specific software for the learners themselves, the 

first one is the motivational impact the word processor seems to exert, probably owing 

to its facilitative effect in their writing. Apart from that, Piper (1987) refers to the fact 

that learners tend to desire to produce accurate writing products and be more 

concentrated in practice, something that probably derives from the fact that the word 

processor promotes drafting and re-drafting in a non-laborious manner. In addition, 
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errors while composing in the word processor are only ephemeral, given that they are 

neatly and permanently deleted, as opposed to the handwritten ones. Finally, the 

presence of an immediate audience, meaning the teacher or classmates, can be quite 

useful while attributing an authentic dimension to the composing process.  

 

According to Davies (2003), another advantage of this generic application is that 

teachers may use it to mark their learners’ work and keep a record of their grades. 

Generally speaking, the word processor appears to ease the writing process, although 

this presupposes that learners have been instructed the basics of the software. Writing 

skills development can be pursued beyond the classroom, provided that learners own 

computers, and within the classroom by means of collaborative work around the screen. 

Pennington (1996, p. 138) summarizes her research by pointing out that “word 

processing facilitates and is facilitated by an evolutionary, process-oriented approach to 

instruction which involves individualization as well as collaboration and in which much 

class time is spent writing”.  

 

1.3.1.2 Spreadsheets (Excel) 

Thinking of spreadsheets, an array of rows and columns usually filled with numbers, it 

is hard to conceive their inclusion as a tool in the ELT field.  

 

In fact, Excel is a versatile generic application that serves mainly in processing data for 

statistical analyses, but it can also process certain types of information by classifying or 

sorting it, including charting and graphing options. According to Slaouti and 

Kanellopoulou (2005), educators have the opportunity to devise visual representations 

of statistical calculations which can be used in succession with a text.  
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Providing alternative uses, teachers can plan simulations based on charts or statistical 

data, or they can even invite experienced learners to read a text in English and fill in a 

chart and / or prepare a graphic representation of a statistical analysis.  

 

1.3.1.3 Presentation Software (PowerPoint) 

Microsoft PowerPoint software falls into the category of generic software and is 

authoring, in the sense that it allows users to type anything they desire, and it is mainly 

exploited for presentations. As an educational tool, it is, according to personal 

experience, usually selected for its potential to introduce new vocabulary in a more 

motivating manner. There are cases, however, where presentations are prepared and 

presented by PowerPoint-literate learners, giving thus more room to learner 

independence and autonomy. As suggested by Shetzer and Warschauer (2000), learner 

autonomy may well be promoted if learners are involved in projects that result in 

presentations – among other things.     

 

PowerPoint is a flexible and customizable application that allows ingenious and 

imaginative teachers to display information and materials. Salaberry (2000, p. 53) points 

out that “presentations that could be done with an overhead projector and transparencies 

can now be implemented with the help of user-friendly computer software such as 

PowerPoint”. More and more schools are now installing interactive boards and this 

application appears to work well in conjunction with this new technology (Davies, 

2003). Therefore, a well prepared set of visuals and / or text combined with an 

interesting presentation has the ability to engage the audience and communicate the 

intended message more effectively.  
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1.3.2 Software Packages 

Proceeding with the second type of applications, they have been earlier divided into two 

categories, authoring and dedicated, depending on whether the teacher can intervene or 

not in the construction of tasks.  

 

1.3.2.1 Authoring Software 

There seems to be a variety of authoring packages available not only in the market, but 

also in a downloadable form on the internet. Their obvious preponderance over 

dedicated software lies in the fact that the teachers have the opportunity to control 

classroom procedures and interactions, and adapt them to their learners’ needs and 

interests. As Jones and Fortescue (1987, p.41) point out, authoring packages are easy to 

use for teachers who possess even basic computing knowledge and are willing “to be 

creatively involved in the materials that their classes are using”. Moreover, Brücher 

(1993, p. 18), in an article on the performance and efficiency of authoring programs, 

concludes that “they are a practical, useful, and (in general) budget-priced means of 

enhancing FLT, with all the advantages of individual learning”. 

 

Hot Potatoes, for instance, which is probably the most popular authoring application 

among EFL teachers, allows the creation of interactive and dynamic activities based on 

authentic materials (articles, brochures, etc). By means of crosswords, jumbled 

paragraphs or multiple-choice tasks presented in the sophisticated environment of the 

computer and devised to function interactively, learners may benefit in developing a 

variety of skills and strategies, provided, however, that the teacher has carefully planned 

and designed the actual tasks. 
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1.3.2.2 Dedicated Software 

With regard to dedicated software, it has been mentioned that we refer to applications 

that cannot be implemented or altered in any way. Slaouti (2005, p. 294) explains that 

“dedicated software tends to be aimed at a more defined audience, either in terms of 

reason for learning English or in terms of level”.  

 

In the Greek educational context in the public sector, CDROMs may be components of 

the course book that the EFL teacher has selected for the third grade (teachers select and 

order the course book they prefer from a list of admissible ELT publications). These 

applications usually include a wide range of tasks for the practice of all skills, 

vocabulary development and grammar practice. For young learners, the tasks are 

frequently presented in the form of games with vivid animations and graphics that seem 

to attract the learners’ attention. 

 

1.3.3 Web-Based Learning Applications 

The internet, a global system of computer networks, has made it possible nowadays to 

access millions of private, public, government, academic and business networks. In the 

educational field, EFL teachers have the opportunity to employ web-based programmes, 

such as the World Wide Web, search engines, concordancers, YouTube and many other 

applications, in order to expose learners to authentic, real-life input that reflect their 

needs, interests and concerns. 

 

1.3.3.1 World Wide Web 

The World Wide Web seems to constitute the “real heart of 21
st
 century internet usage” 

(Carrier, 1997, p. 287). By means of a browser and internet connection, people have 
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access to numerous sites with hypertexts, videos, animated graphics, and can download 

information they need.  

 

 For the EFL teacher, the World Wide Web appears to be an unlimited resource of 

authentic input: variety of text types with all sorts of topics, listening and visual stimuli, 

encyclopedic information and resources for professional development (Bouboureka, 

2005). According to Warschauer (1996), the potential of hypermedia to combine 

auditory with visual stimuli allows learners to be exposed to real world situations. 

Therefore, it is easier to integrate skills, given that reading input is available and 

speaking can be employed for classroom interactions. In addition, learners gain control 

over their learning, given that they can proceed at their own pace and make decisions 

about going back and forth, focusing on some aspects and ignoring others.  

 

The following web-based applications constitute only part of the World Wide Web and 

will be presented separately to allow for further exploitation in this research. 

 

1.3.3.2 Search Engines 

The key to locating information in the World Wide Web is the search engine. There are 

numerous search engines available (google, altavista, yahoo, etc) that can be used by 

both teachers and learners. 

 

Looking for information, though, via search engines, requires considerable preparation 

on behalf of the teacher. According to Oikonomou (2004), the teacher is to study 

carefully and evaluate websites prior to suggesting them to learners, in order to avoid 

time-consuming and pointless searching on the web, as well as input of dubious quality. 

Moreover, learners should also be trained to investigate and evaluate their research 
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results. Paizanou and Gavrielidou (2003), for instance, provide an extensive list of 

questions to be considered while evaluating websites. Their criteria are related to 

authority, credibility, currency of information, objectivity, evidence of quality control, 

bias, purpose of the site and potential educational value.  

 

1.3.3.3 Concordancer 

According to Flowerdew (1996, p. 97), “concordancing is a means of accessing a corpus 

of text to show how any given word or phrase in the text is used in the immediate 

contexts in which it appears”.  

 

Exploiting its potentials, EFL teachers may urge learners to discover the frequency of 

occurrence of some words, the relationship between grammatical and lexical words, or 

even study the use of a word by means of the strings in which it appears. The heuristic 

nature of this kind of learning has the ability to increase learner independence and lead 

to the selection of appropriate vocabulary in a given situation (Kaur & Hegelheimer, 

2005). In addition, teachers may use it as a resource in order to generate materials 

(handouts, worksheets), or even allow learners to correct their own work by comparing 

what they have written to examples of correct language use. Using the concordance in 

the classroom, Gaskell and Cobb’s study (2004) showed that lower level learners may 

benefit more in lexical, rather than grammatical development. Nevertheless, they are 

willing to use it to work on grammar and, moreover, they are able to correct errors, 

provided that they are trained to use concordancing. 

 

It should be mentioned in the end that “concordancing is not so much a trick way of 

giving learners error feedback, as an attempt to compress and parse the linguistic 
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universe itself so that learners can make sense of it” (Gaskell and Cobb’s, 2004, para. 

39). Its potentials seem to be enormous, as well as its educational value. 

 

1.3.3.4 YouTube 

YouTube is a website full of all kinds of videos. This kind of web-based video seems to 

be more advanced than its traditional antecedent, given that it allows instant play, pause 

or restart options, informs about the duration of the video, provides volume and screen 

size adjustment, and translation or even subtitling options in some cases. Its educational 

exploitation is vast. To name but a few ways, videos can be employed to introduce new 

vocabulary in a contextualized manner, to provide listening practice with authentic 

input, to motivate and attract the learners’ attention and develop their awareness in 

different cultural aspects.  

 

Still, selecting the appropriate video to serve our pedagogical objectives is an issue that 

requires training and experience by the EFL teacher. Several authors in the existing 

literature have suggested a number of criteria that should be taken into account when 

evaluating video materials (Arcario, n.d.; Burt, 1999; Fawkes, 1999). Arcario (n.d.) 

suggests two sets of criteria that should be taken into account while selecting ELT video 

materials. The first one is applicable when video is employed for the presentation of 

language, and the second when it is used as a stimulus to present or elicit language. 

With regard to the first set, the criterion of “comprehensibility” is projected as “a major 

criterion” (Arcario, n.d., p. 113) when using video for the presentation of language. 

According to Arcario (n.d., p, 113), the factors that affect “comprehensibility” are the 

“degree of visual support”, the “clarity of picture and sound”, the “density of language”, 

the “speech delivery”, the “language content” and the “language level”. Proceeding with 

the second set of criteria that should be taken into account whether video is used to 



Hamilou Paraskevi, 17068, AGGDE, August 2010                                                                  27 
 

present or elicit language, Arcario (n.d., p. 117-120) refers to factors such as “interest”, 

“appropriateness of content”, “length of sequence”, “independence of sequence” and 

“availability of related materials”. 

 

1.3.4 Computer-Mediated Communication Applications 

As was pointed out in section 1.2, computer-mediated communication programmes have 

the opportunity to allow synchronous and asynchronous communication. For the 

purpose of this research, there will be discussion about a representative application of 

each category, that is Internet Relay Chat and Email. 

 

1.3.4.1 Internet Relay Chat Application 

Internet Relay Chat is one of the most popular applications that can be used for 

synchronous, real-time communication. It gives people the opportunity to communicate 

by means of exchanging typed messages on a private level or in groups, in a potentially 

protected by offensive or insulting behavior environment.   

 

With regard to its educational value, Mynard (2002) has presented the benefits involved 

in chatting in the classroom: learners interact in an authentic context with native 

speakers in real time, are urged to be actively involved and develop their skills, 

interactive competence and learner autonomy. Moreover, transcripts of their interaction 

can be used to study the language used. There are limitations, though, especially if the 

learners cannot type and read quickly, and there may be abbreviations and slang not 

identifiable by the learners.   
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1.3.4.2 Email 

Another technology that has been mainly preferred for the development of learners’ 

writing skills is asynchronous computer-mediated communication in the form of email 

messages. According to the existing literature, the particular medium appears to offer an 

assortment of advantages, as well as a variety of ways it can be used. 

 

Meloni, Gonglewski and Brant (2001), for instance, present the pedagogical benefits of 

email exchange, beginning from the fact that it can extend learning time and place 

beyond the confined boundaries of the classroom, given that learners may access their 

email accounts from home, internet cafes, or even libraries. In addition, it allows 

teachers to promote real-world communication and authentic interaction, an advantage 

also reported by Vinagre (2005), since learners have to follow real-life procedures while 

writing, addressing an existing audience with an actual purpose. Moreover, topics may 

expand beyond the ones learners usually come across in the classroom, resembling thus 

effortlessly the authentic use of the medium. The promotion of student centered 

language learning is also an additional benefit offered by the employment of email 

writing in EFL classroom, in the sense that learners can keep control over their learning 

by means of selecting the topic of their message, as well as the addressee, who may well 

be a classmate. Another significant advantage, especially for bashful and hesitant 

learners, seems to be the fact that email writing provides ample ground for equal 

opportunities to contribute, since the electronic context allows them time to think and 

express themselves, unlike face-to-face interaction. Finally, emails not only give 

learners the opportunity to communicate with people anywhere in the world, but also 

allow them to do it cheaply, quickly and, thus, as frequently as they desire. These last 
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two potentials of email to reduce anxiety and promote cross-cultural communication 

have also been pointed out by Vinagre (2005). 

 

With regard to the ways email messages can be used in language classrooms, Meloni, 

Gonglewski and Brant (2001, para. 9-11) distinguish two categories of email exchanges, 

namely group email exchanges and one-to-one email interaction within the class. 

Carrier (1997), on the other hand, identifies five categories of potential email 

exchanges. The first type refers to contact between the teacher and the learner, which 

may be exploited for class follow-up, consulting with the teacher or even submission of 

assignments. The second category involves exchanges between the learners, meaning 

ones from the same class or other schools, cities, or even countries. The following 

distinction is related to interaction between classes, where learners of one class may 

cooperate with another for the completion of a project. The final two categories refer to 

the exchanges that may derive between the teacher and the learner with the rest of the 

world, meaning that the teacher has the opportunity to contact colleagues or participate 

in mailing lists for instance, whereas the learner may exploit mailing lists or newsgroups 

in order to provide or request information. 

 

In conclusion, email communication may well be employed in the EFL classroom for 

the promotion of writing, reading, speaking and listening skills, and, according to Shang 

(2007, p. 81), “email is the most useful tool employed in class to improve students’ 

writing skills over and above their listening, speaking, and reading skills”. As far as 

writing is concerned, teachers can invite learners in an attractive and authentic context 

to perform a variety of activities that promote their writing skills, such as gathering 

information for a project. Reading appears to be a skill that may be developed 
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effortlessly via email exchanges, careful planning though on behalf of the teacher may 

integrate speaking and/or listening skills development. Learners, for instance, may be 

requested to exchange information on a topic they will be invited to discuss or present 

lectures they will listen to in class. 

 

Apart from the numerous advantages, email exchanges use in the classroom may not 

evolve as originally intended to. Shang (2007) reports that the success of email 

exploitation lies a great deal on the addressees’ response, the absence of which 

compromises the senders’ motivation to participate in the activity.   

 

1.4 Educational Benefits in the Use of CALL 

Considering the afore mentioned types of applications and their potential exploitation in 

the ELT field, we realize that computers have the ability to assume a variety of roles, 

operating as tutors and/or partners, providers of information, useful tools and stimuli for 

an assortment of activities and are probably the most popular media of communication. 

Given their availability, flexibility and user-friendly technology, exploitation of 

computers in class seems to abound with many more educational benefits.  

 

Much of the existing literature has been dedicated to the advantages of computer-

assisted instruction (Warschauer, 1996; Oxford, Rivera-Castillo, Feyten & Nutta, 1998; 

Lee, 2000; Oikonomou, 2004; Tellidou, 2004; Kapravelou & Lema, 2008; Kotridis & 

Papadopoulou, 2008). Appropriately implemented computer-based instruction appears 

to have educational value in many aspects usually pursued by teachers. 

 

First of all, it can involve learners in experiential learning (Lee, 2000; Karagianni, 2002; 

Oikonomou, 2004; Tellidou, 2004; Kotridis & Papadopoulou, 2008). Using a computer 
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is not an automatic procedure, so learners are not only actively involved in operating it, 

but they also have to make decisions while exploring or being confronted with non-

linear information. Aside from enriching their knowledge, they have the opportunity to 

create their own texts.  

 

Moreover, employing technology can increase the learners’ motivation (Lee, 2000; 

Karagianni, 2002; Oikonomou, 2004; Kapravelou & Lema, 2008; Kotridis & 

Papadopoulou, 2008; Koutsoura & Barbouti, 2009). Computers are usually associated in 

the learners’ mind with enjoyable, gaming activities. Designing and implementing a 

variety of tasks motivates learners to be involved and increases their feeling of 

independence. 

 

Furthermore, CALL has the ability to enhance student achievement (Lee, 2000; 

Karagianni, 2002; Oikonomou, 2004; Kapravelou & Lema, 2008). Numerous studies on 

CALL (Meloni, Gonglewski and Brant, 2001; Karagianni, 2002; Son, 2008) have 

proved that it is not only the learners’ linguistic skills that can be improved, but also 

their attitude to learning. The attractive context for the use of language and well 

organized activities by the teachers can lead to this end.  

 

In addition, computers, and mainly the internet, can provide authentic materials 

(Warschauer, 1996; Lee, 2000; Karagianni, 2002; Oikonomou, 2004; Kotridis & 

Papadopoulou, 2008). Whether we refer to reading or writing texts, listening input or 

speech, EFL learners are given the opportunity to access from school or home authentic 

materials used in real-life situations. The resources are infinite, easily accessible and 

costless.  
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CALL can also encourage interaction (Lee, 2000; Oikonomou, 2004; Kapravelou & 

Lema, 2008; Kotridis & Papadopoulou, 2008). Apart from the regular teacher-learners, 

learner-peers interaction, computer-assisted teaching provides ample grounds for 

communication with native speakers of the target language through email, or chat. 

Interactivity is also displayed by means of online activities that provide positive and 

negative feedback.  

 

Proceeding with the advantages of CALL, employment of appropriate applications can 

show respect to the learners’ individual needs (Warschauer, 1996; Lee, 2000; 

Oiknomou, 2004; Kapravelou & Lema, 2008; Koutsoura & Barbouti, 2009). Computer-

based instruction seems to be quite beneficial for shy or inhibited learners who need to 

work at their own pace. At the same time, learners who work faster are not impeded by 

others who do not. 

 

One more benefit is the promotion of independence from a single source of information 

(Lee, 2000; Oikonomou, 2004; Koutsoura & Barbouti, 2009). Without disregarding 

their course book, or sometimes urged by something they have read in it, learners have 

the opportunity to explore and discover information. This way, learning occurs in an 

interdisciplinary manner. 

 

Finally, engagement in well organized, purposeful technology-based activities can 

promote global understanding (Lee, 2000; Oikonomou, 2004; Kapravelou & Lema, 

2008; Koutsoura & Barbouti, 2009). EFL learners carry their national cultural 

background and EFL teachers aspire to introduce and familiarize their learners with 

other cultures. By means of the computer, learners develop their awareness of different 
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cultures, of the emergence of English as an international language and feel like 

participating in a class with peers from all over the world.  

 

1.5 Disadvantages of Educational Technology 

All of the studies mentioned earlier to support the presentation of the beneficial 

contribution of technology in education go along with studies that have shown that there 

are considerable barriers as well, which limit its exploitation by teachers (Lee, 2000; 

Oikonomou, 2004; Kotridis & Papadopoulou, 2008).  

 

First and foremost, a considerable barrier seems to be of financial nature (Lee, 2000; 

Oikonomou, 2004; Kotridis & Papadopoulou, 2008). Hardware, software and 

maintenance cost a lot, especially if we desire to have fully equipped computer labs, in 

quantities that are proportionate to the average number of learners in a class. Apart from 

that, teacher training and development can be extremely expensive, as it requires 

experienced educators, facilities and teaching staff availability in terms of time. 

 

Surprising as it may sound, another disadvantage of adopting CALL is the constant 

advancements of technology (Lee, 2000; Oikonomou, 2004; Goupos & Vryonis, 2008; 

Kotridis & Papadopoulou, 2008), a factor which has only been presented as an 

advantage so far. High quality software constitutes an issue in most schools, mainly due 

to the fact that hardware is not compatible with it. The technology available in computer 

laboratories is sometimes inferior to what some learners possess at home.  

 

In addition, lack of technical and theoretical knowledge on behalf of the educators 

constitutes an additional apprehension regarding computer-assisted instruction 

(Warschauer, 1996; Lee, 2000; Oikonomou, 2004; Kotridis & Papadopoulou, 2008; 
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Koutsoura & Barbouti, 2009). Developing software for educational objectives requires 

sometimes more than just basic computer literacy and a theoretical framework for 

designing and evaluating CALL. So, many teachers are reluctant to employ the 

computer in the classroom because they do not understand technology, or they do, but 

are unaware of the theory underlying its appropriate implementation.   

   

The last barrier lies in the negative attitude against technology (Lee, 2000; Oikonomou, 

2004, Kotridis & Papadopoulou, 2008), a factor easily predictable if we think that 

anything different from what we have been used to is usually treated with suspicion and 

reservation. Many teachers stand in awe before the innovative nature of CALL and 

express their fear about the diminishment of their role, or even its extinction. Moreover, 

unfamiliarity with technology may cause feelings of inferiority before the learners who 

may be more literate in the field. Finally, even in cases where there is willingness to 

have a go at CALL, some teachers are put off by the time and / or effort required to 

engage in it. 

 

1.6 Concluding Remarks 

Having reviewed the theoretical background related to CALL, it is purposeful to 

proceed with the presentation of the Greek teaching context that this study focuses on. 

The following chapter also offers insight on the research processes followed. 
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CHAPTER 2 

THE GREEK EFL CONTEXT AND THE PROCESS OF 

RESEARCH 

 

2.1 Introduction 

Having reviewed the theoretical background of CALL worldwide, this chapter focuses 

on the Greek ELT context in public schools in terms of how it has evolved throughout 

the years in relation to the National Curriculum, the syllabus, the materials, the learners’ 

levels and teacher training. This overview is going to provide useful insight on aspects 

that will be later considered as advantages or barriers in the employment of CALL. The 

advent of computers in Greek public education is also a matter of concern in this part 

and, prior to discussing the results of this research, it is worth presenting in this chapter 

its aim and methodology.   

 

2.2 ELT in the Greek Education System 

EFL teaching in Greek public primary schools was first legislated relatively recently, in 

1985. According to Malivitsi (2007), although most private primary schools had 

introduced EFL teaching even in the first grade in 1945 and there had been 1,815 

private English language schools by 1975, it was not until the 1970s that the 

introduction of EFL teaching in public primary schools emerged as a constant demand. 

In 1985, the induction of foreign language teaching was legislated, only to be applied 

two years later in 124 public primary schools on a trial basis. Later, in 1993, EFL was 

officially taught during the last three grades of primary education and, in 2002, it was 

inducted in the third grade.  
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2.2.1 The National Curriculum 

The National Curriculum (Pedagogical Institute, 2003a) is an official document that 

presents the philosophical orientation and the pedagogical and educational principles 

that should underlie the teaching in the Greek compulsory primary and secondary 

education system. According to this document, education is supposed to promote the 

value of democracy, human rights, peace and freedom, while developing the learners’ 

personality and integration in the social context, within which they should be able to 

respond efficiently to problems, form opinions and actively participate as citizens in a 

demanding social context. 

 

With regard to the teaching of English, the body of the National Curriculum includes 

guidelines that refer to the last three grades of primary education (Pedagogical Institute, 

2003b), but there has been issued a complementary curriculum that refers to the third 

grade (Pedagogical Institute, 2003c), for which ELT was introduced in 2002. According 

to the first document (Pedagogical Institute, 2003b), the main aim in ELT in primary 

schools is to promote the development of the learners’ linguistic ability to allow for 

communication in various predictable, or unpredictable contexts. Teachers are to 

develop their learners’ literacy, multiculturalism, and multilingualism, in addition to 

promoting language learning not only as a means of communication, but also as a tool 

for the retrieval and management of information related to various fields. Based on their 

needs and interests, learners are to “learn how to learn” by means of experiential 

learning and to familiarize themselves with different cultures, values, rules and 

attitudes. 
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2.2.2 History of CALL in the National Curriculum  

With regard to educational technology in Greece, Oikonomou (2004) estimates that 

Greece shows a 10-year delay in realizing and adopting the potentials of Information 

and Communication Technology in comparison with the U.S.A. or the rest of Europe. 

Beginning with the cassette, which was an additional material offered to primary school 

English teachers with the FUNWAY course book series, the learners were practicing 

listening comprehension or pronunciation drills with the teacher only intervening to 

pause, rewind or start the tape. At the same time, in the 1980s, the Greek Ministry of 

Education introduced Informatics as a separate subject in secondary education.  

 

Later on, in 1997, the Greek Pedagogical Institute designed a framework for the 

induction of technologies in every stage of education, emphasizing the need for a 

primary school learner to be familiar with the design of a computer, its peripherals and 

ability to know and use the basics of the software available (Reviewing Study of 

Informatics in Greece, 2006). According to the same study, in 2003, primary education 

was to incorporate the computer as a tool for communication and information research, 

based on the common framework of that period. But, even then, the adoption of 

educational technology did not seem to be well organized and, as Giakoumatou (2003) 

reports, teachers appeared to be in desperate need of a second teacher in the computer 

laboratory for classroom management and a flexible schedule, so that they could use the 

laboratory for at least two hours. Only later, in the beginning of the 21
st
 century, when 

most of the schools were equipped with computer labs with internet connection and 

teacher training had expanded, was educational technology to be treated in a more 

holistic, integral, cross-curricular approach. 
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Generally speaking for the current national educational context, the National 

Curriculum (Pedagogical Institute, 2003a) stresses the significance of the computer 

laboratory with internet connection at schools, pointing out that a propitious learning 

environment encourages active learning and allows constant, daily and unlimited 

exposure to the target language. To this end, primary schools have been networked for 

administrative, as well as pedagogical purposes, there are many educational platforms 

for the exchange of ideas and teaching resources but there still seems to be a need for 

more teacher training and more advanced technological equipment in schools, as has 

been pointed out by Konstantinou (2008).  

 

Finally, reference should be made to the “New School”, a recently introduced institution 

that is going to be applied in the school year 2010-2011 for the first time in 800 Greek 

primary schools, on a trial basis (Diamantopoulou, n.d.). The participating schools are 

to operate based on a different curriculum that, with regard to foreign languages, is 

going to emphasize the current learners’ need to be polyglot. ELT will also be inducted 

in the first and second grades of primary school and learners are to evolve as competent 

users of English by the end of compulsory education. Moreover, the use of technology 

is considered imperative and treated as the basic tool for the attainment of the aims of 

the New School. In her article (Diamantopoulou, n.d.), the Greek Minister of Education 

presents seven strategic keystones that should be achieved in all New Schools: 

broadband internet connection and computers in each class, portals for the updating of 

parents, learners and educators, reinforcement of teachers’ training in technology use, 

digitalized materials, new curriculum that incorporates the use of technology, digitalized 

teaching resources for dyslectic and disabled learners, as well as introduction of 

mechanisms for evaluation and supervision. 
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2.2.3 The Syllabus 

Based on principles suggested by the National Curriculum, the syllabus seems to follow 

a cross-thematic, cross-curricular approach, treating knowledge in a holistic manner. 

This approach enables learners to form opinions on various aspects in their fields of 

interest, encourages their perception of the world and promotes active acquisition of 

knowledge, by means of projects and cooperation with peers. It seems to adopt a 

communicative approach in learning and appears to be process- and project- oriented.  

 

In addition, the National Curriculum (Pedagogical Institute, 2003b; Pedagogical 

Institute, 2003c) specifies in detail the knowledge and skills that are to derive from 

instruction based on the learners’ grade and level. In line with this official document, 

the syllabus is organized in thematic units related to other primary school subjects, with 

particular skills, strategies, language functions, structures and lexis to be introduced and 

exploited in projects suggested in the end of each unit. This way, learners seem to 

approach knowledge in a holistic manner, understand the fundamental cross-curricular 

concepts (similarity, difference, space, etc) and English is employed not only as a 

communication tool, but also as a medium for the development and expression of ideas, 

opinions, values and emotions (see Appendix I – 4
th

 Grade Syllabus, p. 80, Appendix II 

– 5
th

 Grade Syllabus, p. 84, Appendix III – 6
th

 Grade Syllabus, p. 88 for a detailed 

presentation of the syllabi). 

 

2.2.4 The Course Book Materials 

Upon the induction of English as a subject in Greek primary schools, the course book 

materials that were produced based on the principles mentioned above were the 

FUNWAY series, which consisted of three parts, one for each of the last three grades. 

Each part included a course book, a workbook, a teacher’s book and an audio cassette 
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and it seemed to employ a communicative approach, in a syllabus organized around 

functions, notions, thematical units and grammar and lexis that had been graded 

according to the level of the learners.  

 

With regard to the materials used in the third grade, the Greek Ministry of Education 

has not issued materials ever since the introduction of ELT in this grade. Instead, 

teachers are provided with a list of recommended commercial materials that can be 

ordered (see Appendix IV, p. 96). According to personal experience, these materials 

usually consist of a course book, a workbook, a teacher’s book, a test booklet, an 

alphabet booklet, a learner’s portfolio, flashcards, audio CDs for teachers – and learners 

in some cases, CDROMs, photocopiable resources, posters and, recently, software for 

interactive board use. 

 

This abundance in teaching materials provided by commercial editions has not yet been 

achieved by the materials issued by the Greek Ministry of Education. Even the new 

materials, produced in 2009 and currently used, consist of course books, workbooks, 

teacher’s books and audio CDs. To be more precise, fourth graders use Αγγλικά Γ’ 

Γημοηικού Βιβλίο Μαθηηή (Bratsoli & Diamantidou, 2009), fifth graders use English 5
th

 

grade Pupil’s Book (Kolovou & Kraniotou, 2009), while sixth grade learners use 

English 6
th

 grade Pupil’s Book (Efraimidou, Reppa & Frouzaki, 2009) as the main 

course book. Although there are not yet any materials or software to be exploited in 

parallel with computers, it is worth mentioning that, throughout all three books, there 

are cross-references to various websites that can be visited in order to gather 

information, expand knowledge in various fields and use it for the production of a 

project (poster, presentation, letter, research, etc).  
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2.2.5 The Learners’ Levels 

Considering the learners’ levels in this section, the Pedagogical Institute has taken into 

consideration the Common European Framework of Reference for Languages (Council 

of Europe, 2001) which is a system that can be employed to validate language ability 

across Europe. There are three broad categories that can be divided into six reference 

levels and they seem to be gradually becoming widely accepted as a standard for 

categorizing a learner’s language proficiency. The Pedagogical Institute presents in its 

website (Pedagogical Institute, n.d.a) the correspondence between the classes of Greek 

primary and secondary education and the levels suggested by the framework mentioned 

above (see Appendix V, p. 101, for a schematic representation of this correspondence). 

 

Therefore, as far as the primary school is concerned, learners are expected to achieve 

Breakthrough and mid-Waystage levels upon the completion of primary education. It 

should be pointed out here that, according to personal experience and exchange of 

opinions with colleagues, attending private language schools is a common practice for 

the majority of English language learners and the assumed correspondence of levels 

seems to differ in terms of the ones pursued in the private sector. For instance, A1 

Breakthrough level in language schools is normally completed by the end of the fourth 

grade, whereas A2 Waystage is usually achieved in the sixth grade. There have been 

teaching contexts, though, where learners have completed or are in the process of 

completing Independent User levels before the end of primary education, either because 

they started learning English at a younger age or because they have attended summer 

intensive courses.  

 

The frequency of lessons should also not be neglected as a factor, given that private 

schools usually dedicate four to six hours for English lessons to primary school learners 
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per week, whereas in public education the learners attend English lessons three hours 

per week. Finally, another reason why parents pursue private EFL education is that the 

number of learners in class is usually limited to ten or twelve learners, while in the 

public sector classes include more than twenty learners in most cases (see Appendix VI, 

p. 102 and Appendix VII, p. 103, to ascertain the allegations above). Consequently, 

public primary school English teachers are very often confronted with learners of 

superior proficiency levels that are to be taught based on materials of inferior levels, 

which have been designed based on the existing National Curriculum and the Common 

European Framework of Reference for Languages. 

 

2.2.6 Teacher Training 

With regard to professional development of teachers in Greece, it is mandatory for 

every newly appointed teacher to attend 60 hours of seminars. These seminars are 

related to teaching methodology, the role of the contemporary educator, management of 

the idiosyncrasy of the learners’ population, the school as an educational and cultural 

center and administrative organization of education (Greek Ministry of Education, 

Lifelong Learning and Religious Affairs, 2009).   

 

With regard to in-service training, attendance of educators seems to be mainly optional 

and it is usually organized by the school advisors. Teachers receive certificates of 

attendance, as there is no assessment of the acquired knowledge and skills. The only 

teacher training course that provides formal certification is that on Information and 

Communication Technologies (ICT), attendance to which is again optional.     
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2.3 Research on CALL in Greek Public Primary Schools 

Having reviewed the evolution of ELT and CALL in the Greek primary education 

context, this section focuses on the presentation of the aims and methodology followed 

to conduct a research related to the actual current employment of CALL in the afore 

mentioned context.  

 

2.3.1 Aims of Research 

As is implied by the title of this dissertation, the main aim of this research is to explore 

the current situation in Greek public primary schools with regard to CALL, an issue of 

interest for many colleagues that work in the particular context, including the writer, 

and to suggest ways in which the status quo can be improved, if needed.  

 

Based on the theoretical background of CALL and its potentials, there will be an 

attempt to relate and compare theory with what actually takes place in various teaching 

contexts all over the country with regard to available home and school technology 

facilities, familiarity with and frequency of use of computer applications, teacher 

training and personal attitudes towards CALL. Having been appointed to a Greek public 

primary school, teaching young learners is obviously the area of the writer’s interest. It 

is with personal studies on CALL that the writer’s teaching perspectives have been 

broadened and it appears quite intriguing to find out how feasible it is to apply theory to 

practice, especially in the Greek public sector that seems to be underdeveloped 

compared to the private one and demanding on its learning aims and objectives, 

especially considering the time available to English teachers (3 teaching hours per 

week).  
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With this research, therefore, there will be an attempt to discover the adequacy of 

teacher training in the field, the attitude of teachers towards computers and training and 

how feasible it is to adopt CALL in terms of facilities.  

 

2.3.2 Methodology of Research 

Pursuing the aims presented in the previous section, this research seems to fall under the 

category of “primary” research – as has been classified by Brown & Rodgers (2002, p. 

10), in the sense that the data collected are original. It is in fact a survey research, based 

on a written questionnaire that has been distributed to ELT colleagues of the Greek 

public primary education context. It had originally been aspired to be a large-scale 

survey, however, owing to the low return rate of mailed questionnaires, the consequent 

participation has rendered it a small-scale research, compromising thus its “external 

reliability” and “external validity”, in the sense that an independent researcher may not 

derive the same conclusions upon replicating the study with different or more samples, 

nor is it possible to generalize the outcomes to a wider population, beyond the subjects 

under investigation (Nunan, 1992, p. 14-17). 

 

2.3.3 The Survey Participants 

Sampling for this survey, the researcher addressed to appointed or substitute public 

primary school English teachers in Greece, who were working during the morning 

school schedule. The questionnaires administered were mainly emailed, forwarded, or 

uploaded in various portals, blogs or social networks. Twenty-seven anonymous 

participants reported with completed questionnaires, including the writer, who works in 

the sector in question. They all provided information on their gender, age range, 

academic qualifications, current teaching position, school location and years of teaching 

experience in Greek public primary schools. 
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93% of the returned questionnaires had been completed by female teachers, as only 7% 

were completed by male respondents. 63% of the total of the teachers appeared to range 

between thirty to thirty-five tears old, while 18% of them were in their early forties, 4% 

under thirty and 4% in late forties. With regard to their educational background, 55 % of 

the participants owned a university degree, 41% achieved a master’s degree and 4% 

were in the process of getting a master’s degree. The schools they were appointed to 

seem to nearly equally represent the Greek context, as 33% of them taught in cities, 

30% in towns and 37% in villages. To be more precise, the schools that were 

represented by their EFL teachers were situated in rural and urban areas of Attica, 

Thessaloniki, Karditsa, Kozani, Magnesia, Larissa, Fthiotida, Fokida, Dodecanese and 

Crete. Finally, as far as the years of their teaching experience are concerned, the largest 

part of the sample, namely 41% of the teachers, ranged between sixteen to twenty years. 

37% of the participants had been working from one to five years, only 7% had been 

teaching for eleven to fifteen years, while 15% of the teachers had been in the Greek 

ELT public primary school context from twenty-one to twenty-five years (see Appendix 

VIII, p. 105, graphs 1-5, for a schematic representation of the sample used in this 

survey). 

 

2.3.4. The Survey Questionnaire 

The questionnaire that was prepared for the present research was divided into five 

sections that included a variety of questions, such as background, knowledge, attitude 

and priority questions (see Appendix IX, p.108).  

 

The first section included multiple choice questions that aimed at gathering 

demographic, personal information on the gender, age, studies and teaching position and 
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experience of the participants. This information was requested in order to form a clear 

picture on the background of the sample employed in the research. 

 

With regard to the second section, again by means of multiple choice questions, the 

participants were invited to provide data concerning the facilities and equipment 

available at their home and school. Exploring the available technology at home, this 

section aimed at providing insight on the teachers’ potential to prepare worksheets, 

presentations, gather information or even communicate with learners. In addition, 

investigating on the school facilities and equipment enabled the researcher to discover 

the existence or absence of practical constraints in CALL.  

 

With an eye to investigating the familiarity with and frequency of use of computer 

applications, the following section included multiple choice and closed-response 

questions. Bearing in mind the computer applications presented in section 1.3, the 

participants were requested to select the ones they were familiar with and respond to 

whether they used them every day, once a week, once a month, rarely or never. There 

was also information requested in the form of multiple choice questions on whether they 

encouraged their learners to use computers at home and for which kind of activities, as 

well as their potential participation in European Programmes, like Comenius or 

eTwinning
1
, so as to be able to draw conclusions on the learners’ computer availability 

and literacy, in parallel with the teachers’ attitude to the use of computers by learners at 

home.  

 

                                                           
1
 Comenius and eTwinning are both programmes that have been established by the European Union. The 

first one aims at bringing teachers and learners from different European countries together and the second 

is part of the Lifelong Learning Programme and encourages the collaboration between European schools 

using ICT.  
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Proceeding with the fourth section, the teachers were confronted with mainly Yes/No 

questions that had been designed to offer data concerning teacher training of the 

respondents in the field of the use of educational technology in ELT. The participants 

were to respond about in-service, or other seminars they may have attended, technology 

certification and attitude towards teacher training.  

 

The final part of the questionnaire concentrated on the attitudes of the participants 

towards CALL. By means of opinion questions, the teachers were first asked to select 

whether they strongly agreed, agreed, disagreed or strongly disagreed with a list of 

statements that have been considered as educational benefits of CALL in section 1.4. 

Investigating the barriers of CALL, the participants were to prioritize the barriers they 

believed were significant in the use of CALL, choosing from a list that had been based 

on the theoretical presentation of the disadvantages of educational technology in section 

1.5. 

 

It should be noted in this part that, for the purpose of easily processing and illustrating 

the data, most of the questions were closed-response questions. However, there had 

been included open-ended questions for the teachers to present, or explain attitudes 

regarding teacher training, or disadvantages of CALL that had not been predicted or 

taken into consideration in the statements included in the questionnaire.  

 

Consequently, this survey appears to be “somehow sandwiched between qualitative and 

statistical research”, as Brown (2001, p. 1) very descriptively presents as a characteristic 

of surveys. In the analysis that will follow in the third chapter, there will be graphic 

representations of the findings based on statistics, as well as interpretive analysis of the 

data collected through open-ended questions. 



Hamilou Paraskevi, 17068, AGGDE, August 2010                                                                  48 
 

 

 

2.4 Concluding Remarks 

For the findings of the research to be contextualized, better comprehended and further 

analyzed and discussed, it has been considered imperative in this chapter to present a 

review of the history and current reality of ELT and CALL in the Greek public 

education. In addition, the research aims and methodology, that have been earlier 

described, allow us to proceed with the following chapter that presents a statistical and 

qualitative analysis of the survey data, as well as a discussion on the deriving results. 
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CHAPTER 3 

PRESENTATION AND DISCUSSION OF SURVEY RESULTS 

 

 

3.1 Introduction 

As has been pointed out in the previous chapter, this small-scale survey has been 

conducted in order to provide a picture of the Greek reality with regard to CALL in 

Greek public primary schools. This chapter focuses on presenting an analysis and 

discussion of the consequent results, which have been divided into four categories to 

provide better insight on the home and school equipment and school facilities, 

familiarity with and frequency of use of computer applications, teacher training and 

attitude towards CALL.  

 

3.2 Survey Results Presentation 

For each of the last four categories above, there will be a graphic representation of the 

statistical analysis conducted for each question included in the questionnaire, as well as 

a descriptive presentation of the findings. As has been mentioned earlier in section 

2.3.2, it should be pointed out once again that a different or larger sample could have 

resulted in different findings, but, for the purpose of this research, the discussion is to 

evolve based on the results deriving from the given sample. 

 

3.2.1 Home and School Equipment and Facilities 

The second section of the questionnaire focused on home and school computer and 

internet connection availability, in parallel with the school facilities (see Appendix X, p. 

115, graphs 1-5, for a graphic illustration of the findings). 
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According to the statistical analysis conducted, only 4% of the participating teachers did 

not own a computer with internet access at home. Out of the 96% of the remaining 

teachers, 65% had an ADSL connection and 4% owned a wireless internet connection, 

types that allowed them to process information faster, as opposed to the 31% of the 

respondents who had a PSTN connection. Given these findings, only 4% of the teachers 

did not seem to have the opportunity to prepare worksheets, find information on the 

internet and/or communicate with colleagues and learners. Home computer availability 

may potentially facilitate teachers in planning and implementing their lessons, providing 

at the same time ample room for organizing computer-assisted lessons.   

 

With regard to the respondents’ schools, all of them appeared to be equipped with at 

least one computer. Their kind of internet connection resembled the analogy previously 

presented for home internet connection, as 67% of the schools had an ADSL 

connection, only 4% were wirelessly connected and 29% were challenged to work with 

slower speed rates owing to the PSTN connection available.  

 

Attention should also be drawn to the school facilities, as it seemed that Greek schools 

were still in great need of technological and structural improvements, especially for 

ELT, that could best be reinforced with at least a separate ELT classroom. Only 7% of 

the represented schools appeared to have this privilege and another 7% had a computer 

installed in their separate classroom for English. In addition, 15% of the schools enabled 

teachers to use a computer in the classroom and only 11% combined a computer with 

internet connection in the classroom. Nevertheless, the computer laboratory and a 

computer in the teachers’ office seemed to be the most popular facilities (78% and 82% 

of the schools respectively), without always being exploited for their intended purpose, 
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for reasons that will be later discussed in the section that relates to the barriers of 

CALL. 

 

 

3.2.2 Familiarity with and Frequency of Use of Computer Applications 

The third section of the questionnaire laid emphasis on which of the computer 

applications included the teachers were familiar with and how often they used them for 

computer-assisted instruction. Prior to commenting on the frequency of use of each 

application, the general picture seemed to portray that EFL teachers knew how to use 

most of the applications, especially the ones related to internet, rendering authoring 

packages, spreadsheets and corcodancers to the bottom of the familiarity level. (see 

Appendix XI, p. 118, graph 1). 

 

Although seemingly able to use most of the computer applications in question, this 

survey sample seemed to adopt or have the opportunity to rarely or never use these 

computer applications in computer-based teaching. It appeared that the most popular 

applications based on the previous results (Microsoft Word, Internet, Search Engines 

and E-Mail) were the ones employed on a more regular basis, whereas the rest of the 

computer applications seemed to never or rarely be implemented in CALL lessons (see 

Appendix XI, p. 118, graph 2 for an illustration of the frequency of use of all computer 

applications included in the questionnaire and graphs 3-15 for the statistical analysis of 

each computer application separately).  

 

Encouraging seemed to be the fact that 78% of the participants promoted learners’ 

computer use at home. All 78% of these teachers urged learners to retrieve information 

from the internet – a factor that is also probably reinforced by the current course books, 
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while 48% of them encouraged learners to type their assignments at home. An average 

of 37% teachers preferred to urge learners to prepare presentations, exchange e-mails 

and communicate through MSN or Facebook in the target language and 4% also 

promoted the use of Movie Maker, an application that allows learners to make movies 

on their own. Finally, as far as the participation in European programmes, like 

Comenius or eTwinning, is concerned, 74% of the teachers appeared to have 

participated at least once in such programmes that mainly involve learners in exchanges 

of postcards, e-mails, projects, presentations, videos, oral communication or visits in 

some cases (see Appendix XI, p. 118, graphs 16-18). 

 

 

3.2.3 Teacher Training 

This section of the survey concentrated on discovering the level of teacher training in 

the field of Information and Communication Technology (ICT). Given the fact that the 

Greek public education sector offers ICT courses for teachers at regular intervals 

followed by certification to those who succeed in the exams, the participants were asked 

to provide their personal experience (see Appendix XII, p. 128, graphs 1-8).  

 

It has been noted that only 41% of the teachers have attended such courses, 9% of 

whom did not manage to be certified. The remaining 59% of the teachers were generally 

positively predisposed towards receiving such training with the exception of 6% of them 

who explained that they did not have the time for these courses. 

 

With regard to seminars related to ICT and CALL that have been organized by their 

school advisor, only 33% of the teachers appeared to have attended such seminars, with 

67% of them having attended two seminars throughout their teaching career in the 
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public sector. Moreover, 11% of them were present in one seminar and only 22% of the 

teachers seemed to have attended four related seminars. At the same time, 67% of the 

respondents did not attend such seminars, owing probably to their sparse or even 

minimal occurrence, given the fact that school advisor seminar attendance is considered 

obligatory (if there had been such a seminar organized they would probably be obliged 

to go) and they all declared their willingness to attend and interest in participating in 

CALL seminars, even the ones who had already been present in similar events. Finally, 

as far as private organization seminars attendance is concerned, the results did not seem 

to describe a very different picture than the one just presented. The only variable lay in 

the number of seminars attended, as there were teachers who appeared to have attended 

four seminars and, in one case, more than ten. It should be noted once again that the 

participating teachers referred to the seminars they attended throughout their teaching 

career in the public sector and not just during the current school year. 

 

 

3.2.4 Attitude Towards CALL 

The last section of the survey questionnaire aimed at eliciting the teachers’ attitude 

towards CALL. Based on the advantages and barriers of CALL as they have been 

presented based on the existing literature in sections 1.4 and 1.5, the teachers answered 

whether they strongly agreed, just agreed, disagreed or strongly disagreed with 

statements that represent the positive aspects of computer-assisted instruction, whereas 

for the barriers they faced they had to order statements starting from the most significant 

barrier to them to the least important.  

 

Beginning with the advantages of CALL, even though someone would probably expect 

a mainly negative attitude given the resulting low frequency of use of computer 
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applications in teaching, 89% on average, that is the majority of the participants, seemed 

to acknowledge the positive effect of CALL suggested by sixteen out of the seventeen 

statements included in the questionnaire. The overall impression that has been formed 

based on the findings is that the crushing majority of the participants supported the 

motivating, interesting and enjoyable nature of computer-based teaching and believed 

that it can promote learner independence, experiential learning, interaction and 

cooperation with peers, enhancing at the same time learner achievement, thinking and 

decision-making skills. In addition, they seemed to believe that CALL has the potential 

to expose learners to authentic written and spoken input, allowing learners at the same 

time to work at their own pace. With regard to skills though, although 89% of the 

respondents seemed to agree that reading, writing and listening skills may well be 

increased by exploiting computers, 67% of the teachers appeared to disagree with 

CALL potential to increase the learners’ speaking skills (see Appendix XIII, p. 132, 

graphs 1-4). 

 

Proceeding with the barriers that teachers seem to be confronted with in employing 

CALL, processing the data was quite complicating, given that the participants were 

requested to mark with numbers the constraints that related to their teaching situation, 

using 1 for the most significant, 2 for the less significant than the first and so on, 

including only the barriers they faced and not the whole list of suggested barriers, unless 

of course they felt that all constraints related to their context.  

 

First of all, the most significant barrier for the majority of the teachers seemed to be the 

poor quality of software, hardware and/or internet connection at school. 63% of the 

teachers marked this constraint as one of primary significance, while 7% ranked it as the 

second most important barrier. For 19% of the participants, on the other hand, the main 
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problem appeared to be the fact that, although they were familiar with technology, they 

were not trained to use it in ELT and 15% believed that the main barrier derived from 

the fact that they did not know enough about computers. Only 4% declared classroom 

management in CALL a barrier of the greatest significance, whereas, for the majority of 

colleagues (33%) this problem ranked second in the ones they faced. 22% believed that 

lack of training was the second most important barrier and 11% attributed this ranking 

to the fact that their learners seemed to lack basic technology knowledge.  

 

The third most important constraint faced by 48% of the teachers proved to be the fact 

that computer-assisted lessons are more time-consuming in planning, as well as in 

practice. Furthermore, for 7% of the respondents the third most significant constraint lay 

in the fact that they considered that computers diminish the role of the teacher. 

Considering the barrier ranked forth according to 19% of the teachers, they supported 

that classroom management is difficult in computer-assisted teaching; 15% believed that 

it is more time-consuming to exploit computers in class and 15% ranked the learners’ 

low level of familiarity with technology as the fourth most important problem (see 

Appendix XIII, p. 132, graphs 5-6). 

 

Answering an additional open question on potential constraints that have not been 

included or predicted in the questionnaire list, 4% of the EFL teachers reported that 

there was lack of help and interest on behalf of the head teacher and the teachers of the 

same school. Another 4% stated that the computer laboratory was locked and its use 

was restricted by the head teacher so that learners would not destroy or misuse the 

equipment, whereas 4% of the colleagues were confronted with learners who treated 

computer use as an opportunity to play games and were not interested in participating in 

other computer-based activities. Moreover, 4% of the teachers expressed the opinion 



Hamilou Paraskevi, 17068, AGGDE, August 2010                                                                  56 
 

that there was lack of related materials accompanying the course books to lower the 

time-consuming process of planning computer-assisted lessons and, of course, reference 

should be made to the 22% of the respondents, mainly from rural areas, who had to deal 

with the total absence of a computer laboratory. Finally, 18,5% of the participants, all 

teaching in cities and towns, referred to the limited space of the computer laboratory 

available, as they usually had classes of over twenty learners that could not be 

accommodated in the limited number of computers available, mainly owing to the 

squeezed and sandwiched manner the hardware had been placed to fit in the space 

available.  

 

 

3.3 Survey Results Discussion 

The sample which participated in this survey consisted of mainly young female EFL 

teachers who had university or even master’s degrees, with an average of ten years 

experience in the field. In this research, they seemed to almost equally represent urban 

and rural, continental and island Greek areas and they all – but one – owned a personal 

computer. Based on this sample, there will be a discussion on the findings about what 

appears to be the reality in the Greek public primary school educational system with 

regard to CALL.  

 

Recapitulating the survey findings, in terms of school facilities, it is easy to discern that 

there are serious deficiencies, the absence of which would probably constitute 

introduction of CALL easier, more effective and less frustrating for the learners and 

teachers. A well organized and equipped computer laboratory, a computer in the 

classroom or even an ELT classroom with a computer seem like a glamour or luxury, 

not available in the majority of Greek public primary schools. Dadamogia, Oikonomou 
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and Krysilas (2010) report in their research that small schools seem to be equipped with 

one computer at the teachers’ office, while schools with six classes have at their 

disposal one computer laboratory to cater for the total of the learners. 

 

Referring to teachers’ familiarity with computer applications, it should be 

acknowledged that an encouraging percentage is able to use most of the applications in 

question, probably owing mainly to personal interest and involvement, given that 60% 

of the sample has not attended formal courses on ICT. The frequency of taking 

advantage of such applications in computer-assisted instruction, however, seems to be 

quite low, a factor that appears to be mainly affected by inadequate teacher training and 

practical constraints.  

 

As far as the first is concerned, it should be stressed that, even though all teachers seem 

interested and willing to participate in related seminars, almost 70% of them have never 

attended a seminar organized by their school advisor and, the 30% who have, have 

attended an average of two seminars throughout their whole career in being appointed in 

the public sector. Given this fact, it would probably be utopian to expect untrained 

teachers to effectively implement computer-assisted instruction, or even anticipate that 

those teachers who already employ some computer applications and have not received 

proper training possess the theoretical background to support CALL. Although 

attendance in seminars organized by private institutions does not appear to be higher 

than in those organized by public education representatives, a factor that should not be 

neglected and has not been investigated in this survey is the level of personal 

involvement in teacher development. The advent of the internet and the fact that all 

survey participants are familiar with its use  have allowed teachers to broaden their 

horizons, study on their own, exchange opinions with other colleagues and generally 
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evolve as professionals. Bearing this in mind, it seems quite arbitrary to claim that it is 

easy to infer the teachers’ exact training in educational technology use; it appears 

though that there is need for more teacher training (Oikonomou, 2004; Papakosta, 2006; 

Kotridis & Papadopoulou 2008), a suggestion that has been supported by almost half of 

the participants in this survey.  

 

However, teacher training does not seem to be the only barrier in adopting CALL. 60% 

of the teachers believe that the poor quality of software, hardware and internet 

connection is the main problem in employing computer-based teaching and almost 80% 

of the participants have ranked this constraint in what they consider their top three 

barriers. Diamantaki’s research (2001, as cited in Oikonomou, 2004) also concluded the 

shortage of updated technology. It is true that the cost of such an investment is normally 

quite high for schools (Kotridis & Papadopoulou 2008), especially if the goal is to have 

a fully-equipped spacious computer lab with the current latest technology.  

 

In addition, after teacher training, teachers appear to evaluate classroom management as 

the third issue of concern, especially if they are confronted with populous classes and 

computer laboratories of limited capacity. This barrier, if seen superficially, portrays 

itself as a problem of financial nature, if one considers that a spacious laboratory would 

be able to constitute the solution. However, it mainly falls under the category of teacher 

training and practice, given that the organization and management of computer-assisted 

instruction requires theoretical support.  

 

Finally, one of the most significant concerns that teachers have in introducing CALL 

seems to be the time-consuming nature of planning and delivering such a kind of lesson. 

Looking for information or videos, evaluating web pages, authoring worksheets, 
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presentations or computer-based activities are only some of the possibilities available 

that usually put teachers off due to the amount of time and effort they demand. Apart 

from the planning process, the actual computer use in class usually constitutes the 

pursuit of a learning goal more time-consuming, as, even when technology is as 

contemporary and as effective as one needs it to be, learners have to move to the 

computer laboratory, get accommodated and work at their own pace. Diamantaki’s 

research (2001, as cited in Oikonomou, 2004) reports lack of time as an issue that 

should be taken into consideration in the curriculum. 

 

In general, it seems encouraging that Greek EFL teachers are for the most part 

positively predisposed towards the advantages of CALL and they appear willing to 

pursue all the benefits it has to offer in their teaching. It should be pointed out, though, 

that nearly 65% of the survey respondents disagree with the potential of computer-

assisted instruction to enhance the learners’ speaking skills. This has become an issue of 

concern that probably derives primarily from the fact that computer intelligence has not 

reached the level of interactivity where the user can exchange oral communication with 

the computer (Warschauer, 1996) and secondly from the learners’ use of their native 

language while negotiating during computer-based lessons.  

 

 

3.4 Concluding Remarks 

The survey findings have provided insight on the Greek reality with regard to CALL in 

the public primary education sector. There seems to be progress in the field as opposed 

to what used to be the condition not many years ago (as has been presented in section 

2.2.2), however there appears to be still room for improvement in school equipment and 

facilities, teacher training and generally overcoming practical and attitudinal constraints. 
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Having thus reviewed the situation, the following chapter focuses on suggestions and 

recommendations to ameliorate the introduction and effective implementation of CALL 

in the Greek public primary schools.    

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Hamilou Paraskevi, 17068, AGGDE, August 2010                                                                  61 
 

CHAPTER 4 

RECOMMENDATIONS FOR IMPROVEMENT OF CALL IN 

GREEK PUBLIC PRIMARY EDUCATION 

 

4.1 Introduction 

Based on the survey findings presented in Chapter 3, there seems to be a lot that can and 

should be done to facilitate and improve CALL in Greek public primary schools. In this 

chapter suggestions and recommendations will be attempted with an eye to inspiring 

changes in various fields that will be further presented. 

 

4.2 Suggestions and Recommendations 

If the aim is to ameliorate the EFL teaching and learning procedures using the computer 

as a medium, the area that primarily appears to be in need of significant reform is that of 

teacher training. However, there could also be changes in the school equipment and 

facilities, the materials, and some other, more practical matters that will be later 

presented in this section. 

 

4.2.1 Changes in Teacher Training 

Excluding the mandatory induction for the newly appointed EFL teachers, the rest of the 

training offered is optional, either referring to ICT in education certification or school 

advisors’ seminars (see section 2.2.6). All participants in this research appear to be 

willing to attend seminars or conferences related to the use of educational technology in 

language teaching (see section 3.2.3), but, according to the European Union (2010), 

57% out of the 4.000 Greek primary and secondary teachers who participated in its 

survey stated that there was lack of time, 39% attributed their inadequate training to 
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insufficient information, 36% referred to the cost of training and 11% reported 

difficulties with school. 

 

Suggesting ways to improve the situation, perhaps the primary step towards teacher 

training should take place in the university, an opinion also supported by Koutsoura and 

Barbouti (2009). According to Konstantinou (2008), English language and literature 

university students should receive a six-month pedagogical and teaching instruction, as 

well as teaching practice prior to graduating
2
. This way, they will not only be able to 

assume the necessary theoretical background for EFL teaching and CALL, but they will 

also attempt tentative teaching before becoming professionals. This reform in the 

university studies could be followed by changes in the current appointing system, given 

that teachers are currently appointed with their university degree as the sole certified 

qualification required (Konstantinou, 2008). The Greek Ministry of Education is 

currently in the process of legislating extra credits for the possession of computer 

driving license to appointment candidates, bringing thus to public schools more 

computer literate educators. 

 

With regard to in-service training, it seems imperative for teachers to have the 

opportunity for constant and periodic training, attendance to which could perhaps be 

considered mandatory
3
. If not obligatory though, for further teacher motivation, training 

should be followed by practice and evaluation that would also lead to certification and 

                                                           
2
 In Denmark, the aim is to provide teachers with the basis for further training while studying (European 

Commission, 2009a). Primary and lower secondary school teachers receive academic and educational 

insight, as well as practical training. 
3
 In Belgium, continuous training has become compulsory for all teachers (European Commission, 

2009b). Educators are to participate in official in-service training programmes.  



Hamilou Paraskevi, 17068, AGGDE, August 2010                                                                  63 
 

maybe, as suggested by the Association of State School Teachers of Northern Greece 

(2010), extra credits for the participants
4
.  

 

Galanopoulou (2001) seems to take teacher training a step further, suggesting in-service 

workshops that would lead to certification, as teachers are no longer motivated to attend 

training programmes that only include seminars. In addition, she recommends distance 

training and support by means of exploiting portals and websites, such as the one of the 

Pedagogical Institute, in order to connect schools and educators with officially 

experienced and trained personnel. Finally, she suggests that teachers be involved in 

projects and research for personal professional development and evolution. This kind of 

training suggested by Galanopoulou (2001) seems to comply with the teachers’ demand 

for lifelong education and support and can be achieved with cooperation and continuous 

networked communication with school advisors.   

 

Referring consequently to school advisors, Antonakaki, Bratsoli and Ventouris (2008) 

suggest that there should be school advisors that would work exclusively with primary 

school English teachers and not school advisors for both primary and secondary 

education, as is currently the case. This recommendation is also suggested by the 

Panhellenic Association of State School Teachers (2009), probably owing to the fact 

that a school advisor specialized in primary education would have more to offer to EFL 

teachers in terms of training in teaching young learners, classroom and time 

management, appropriate use of computer applications and programmes for young 

learners, etc. Taking the survey results into consideration, even if this change is not 

possible, current school advisors could organize more seminars presented by ICT 

                                                           
4
 In Spain, there are state in-service training activities for teachers (European Commission, 2009c). 

Participation in such activities ensures attendance certificate, as well as merits for the teachers’ 

professional career (merits for transfer, management of schools, or even salary bonus). 
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experts, in order to promote computer-assisted instruction as a medium for more 

effective teaching
5
. 

 

Finally, it should not be neglected that it is undeniably the educators’ personal 

responsibility to pursue professional development through involvement, research and 

constant interest in the changes or innovations that take place in their field. Internet, 

books, articles and many more offer teachers the opportunity to learn how to use 

educational technology for their own use and how to use it in the teaching and learning 

process. Interest and personal studies without teacher training do not render computer-

assisted instruction effective, however professionals should be updated and aware of 

theories, practices and evolutions taking place not only nationally, but in an 

international level.  

 

4.2.2 Changes in School Equipment and Facilities 

Pedagogical support is quite significant for the optimal use of educational technology, 

but it should be accompanied with technical support. In this survey, most participants 

referred to the poor quality of software and hardware as the primary barrier to CALL, 

including complaints about the insufficient and squeezed equipment in computer 

laboratories (see section 3.2.4).  

 

Recommending spacious and technologically updated computer laboratories, separate 

classrooms for English equipped with a computer connected to the internet, interactive 

board, TV, DVD and CD player seems to be logical, but it is common knowledge that 

structural issues related to school facilities and financial barriers on behalf of the 

                                                           
5
 In Estonia, in-service training is compulsory (European Commission, 2009d). Teachers are to attend a 

minimum of 160 hours every five years for their professional development. This training is funded by the 

state budget.   
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government constitute demands like this perpetual. Antonakaki, Bratsoli and Ventouris 

(2008) report that 93% of the educators participating in their survey stated that they are 

in need of a separate classroom for English, while 91% requested the existence of a 

fully-equipped and accessible computer lab. In addition, Galanopoulou (2001) has 

stressed that teaching English can become more effective, more pedagogically 

differentiated, more convenient for initiatives and projects, provided that it takes place 

in an appropriately formulated environment. The separate classroom for English has 

also been a demand of the Panhellenic Association of State School Teachers (2009) and 

Konstantinou (2008) seems to appreciate the benefits of a separate classroom that will 

include a computer laboratory especially for English language teaching
6
. 

 

Upon acknowledging the advantages, as presented in section 1.3 for each application 

and 1.4 for the general benefits, and considering the financial and structural problems of 

such an endeavor, the existence of an ICT coordinator for both pedagogical and 

technical support may be the most inexpensive and practical suggestion. In Catalonia 

(Spain) the role of ICT coordinators is not only limited to technical support, but they are 

also responsible for “re-forming in-service teacher training, and setting up new 

pedagogical support services for ICT using personnel from pedagogical resource 

centres” (European Commission, 2009e, p. 29). On condition that the ICT coordinator is 

restricted to one prefecture as the area of his/her responsibility and is easily accessible, 

EFL teachers could potentially benefit from suggestions on best exploiting the existing 

equipment and facilities, or improvements in software and hardware if the  municipality, 

school, or even parents’ associations can afford them. 

 

                                                           
6
 In Netherlands, Sweden and the United Kingdom (England and Scotland)), 80 % of the learners have 

access to at least one computer in and outside the classroom. In Greece and almost all Eastern European 

countries, the option of classroom access to a computer is virtually non-existent and less than 40 % of the 

learners have access to a computer outside the classroom (European Commission, 2004). 
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4.2.3 Changes in and Addition of Materials 

The Association of State School Teachers of Northern Greece (2010) has evaluated the 

current, newly introduced materials (course book, workbook, CD and teacher’s book) as 

unsatisfying with regard to assuring the desirable teaching effect, on the grounds that 

the knowledge offered is not cohesive, communication in the target language is not 

promoted and the development of thinking skills is not favored. With regard to CALL, 

teachers participating in this survey have complained about the fact that there are not 

any supportive materials, especially software that could be used in computer 

laboratories or via interactive boards (see section 3.2.4). It should be added here that, in 

autumn 2009, when the writer attended the first school advisor seminar in Magnesia on 

attitudes and opinions about the new materials, the majority of the colleagues from 

primary and secondary education commented positively on the thematic content and the 

projects of the materials, formulating at the same time a long list of recommendations 

for changes that agree with the ones suggested by the Association of State School 

Teachers of Northern Greece (2010) and the teachers taking part in this research. 

 

It appears, therefore, that, as far as CALL is concerned, EFL teachers need supportive 

software and materials to reduce the time-consuming process of preparation of 

computer-assisted instruction, a barrier that was among the three first most significant 

brought forward by the survey conducted for this dissertation (see section 3.2.4). 

Recommending changes in existing materials and addition of supportive materials 

seems unavoidable; however, Konstantinou (2008) seems to take this issue a step 

further, suggesting the existence of materials according to the level of the learners, a 

matter also discussed by Galanopoulou (2001). According to personal experience, the 

majority of Greek learners attend private afternoon English classes, thus the level 

assumed by their class course book is not always appropriate, while in some cases 



Hamilou Paraskevi, 17068, AGGDE, August 2010                                                                  67 
 

mainly immigrant learners who cannot afford private education and / or have a hard 

time making sense even in the Greek language need materials adapted to a lower level. 

Consequently, differentiating levels in the same class and availability of related course 

books and supportive materials may potentially lead to a better-structured and more 

easily adoptable computer-based teaching. 

 

4.2.4 Other Changes 

The afore mentioned recommendations seem to refer to the most crucial fields that need 

to be reformed for more effective EFL teaching, as well as optimal conditions for the 

exploitation of the benefits of CALL. There are, however, some other issues that could 

be taken into consideration in pursuing this aim, such as the curriculum, the weekly 

timetable for teaching English and the number of learners in classes. 

 

First of all, with regard to the curriculum, constant readjustment seems to be imperative 

(Koutsoura & Barbouti 2009), given that technology evolution is ongoing and fast and 

teachers need specific guidelines on what they are going to teach and how. What 

appears, though, to be the most persistent demand for the past years in Greece is the 

attainment of official certification of English language proficiency through public 

schools (Panhellenic Association of State School Teachers, 2009; Antonakaki, Bratsoli 

& Ventouris, 2008; Galanopoulou, 2001). Greek families seem to resort to the time-

consuming and expensive private education, since this appears to be the only way for 

their children to attain a certificate in English that will later facilitate and favor their 

academic and professional pursuits. The National Curriculum could link language 

learning to the State Certificate of Language Proficiency, a matter that is currently under 

discussion for the forthcoming school years. This could potentially improve the attitude 

of learners and their families towards public language education (Tzakosta, 2010) and 
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motivate the teachers to evolve and adjust their teaching. It also seems to have the 

potential to encourage computer-assisted instruction through web portals that could be 

developed to this end and operate as resource centers that would provide training 

(through teleconferences, related articles or bibliography) and favor the exchange of 

ideas. 

 

Another barrier that seems to impede optimal exploitation of CALL, as well as effective 

EFL teaching, is the limited weekly exposure of learners to English language learning in 

public primary schools (three hours per week)
7
. The Panhellenic Association of State 

School Teachers (2009) suggests this change first among others in its latest 

memorandum and it has been recommended widely in the past and recent years 

(Dimolaidou, 2010; Antonakaki, Bratsoli, & Ventouris, 2008; Konstantinou, 2008; 

Galanopoulou, 2001). Given that the time-consuming nature of computer-based 

teaching seems to constitute a considerable barrier in its adoption (see section 3.2.4), 

increasing weekly English language teaching hours could bring on significant 

improvement in the employment and effectiveness of EFL teaching and CALL.  

 

Finally, a very difficult in practical terms but very beneficial education-wise reform 

could be the reduction of the number of learners per class
8
. English language teachers 

have been requesting this change for years (the  Panhellenic Association of State School 

Teachers (2009) suggests a maximum of fifteen learners per class) and it has also been 

suggested in various articles (Antonakaki, Bratsoli, & Ventouris, 2008; Konstantinou, 

2008; Mavromataki, 2010). A classroom that consists of a maximum of fifteen learners 

                                                           
7
 According to the European Commission (2008), in many countries the amount of time prescribed for 

foreign languages has increased. In Finland, for instance, the weekly exposure of English language 

learners at school is 8 hours throughout the compulsory education (European Commission, 2009f). 
8
 According to the European Commission (2008, p.102), “in the Czech Republic, Spain, Latvia and 

Lithuania, the maximum recommended number of pupils for foreign language classes is as much as 30 

per cent lower than the recommended maximum for other subjects in the curriculum”. 
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may potentially allow teachers who are discouraged by classroom management during 

CALL to effectively implement computer-assisted instruction. 

 

4.3 Concluding Remarks 

Even though there are a lot of changes that seem to be imperative for the effective 

implementation of educational technology, there are positive steps that have been made, 

such as the existence of computers with internet connection at schools, the availability 

of numerous websites, portals and blogs for professional development and the gradual 

increase of teacher training in CALL. Papakosta (2006) points out that most of the 

learners nowadays are familiar with and positively predisposed towards computers and 

this should be exploited if education is interested in going together with current social 

changes. The learners’ favorable attitude towards technology, along with the 

recommended changes in teacher training, school equipment and facilities, materials, 

the curriculum, the hours of weekly exposure to EFL teaching and the number of 

learners per class, may potentially bring CALL closer from theory to effective practice.     

 

 

 

 

 

 

 

 

 

 

 



Hamilou Paraskevi, 17068, AGGDE, August 2010                                                                  70 
 

Conclusion 

The present study attempted to explore the current employment of CALL in the Greek 

public primary schools with an eye to investigating how theory can be applied to 

effective practice. To this end, this study initially presented the theoretical background 

of CALL, along with the advantages and potentials offered by numerous computer 

applications. Reviewing then the Greek educational context with regard to EFL teaching 

and the adoption of CALL, there was discussion on the research aim and methodology, 

followed by the research findings, which provided useful insight for the deduction of 

conclusions related to the situation explored.  

 

Based on the derived survey findings, it has been concluded that the distance between 

theory and effective practice of CALL can be reduced in Greece on condition that there 

will be changes in significant fields of the current educational system. First of all, given 

the rapid technological advancement and the familiarization of the majority of young 

learners with the basic computer knowledge, Greek EFL teachers seem to be in need of 

constant training related to the effective employment of CALL in the classroom. 

However, it has been noted that this kind of professional evolution should coincide with 

the continuous technological update of school equipment with an eye to facilitating the 

actual optimum educational use of computers.  

 

There has been reference, though, to some additional parameters that should be 

considered for the effective use of CALL, namely the materials, the curriculum, the 

hours of weekly exposure to EFL teaching and the number of learners per class. With 

regard to the materials first, it has been proved that teachers require supportive materials 

that will empower the reduction of the time-consuming nature of the preparation of 

CALL lessons. As far as the curriculum is concerned, it has been suggested that its 
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constant update and link to the State Certificate of Language Proficiency could 

potentially bring about considerable changes in the frequency and efficiency of the 

employment of CALL. Finally, more hours of weekly exposure to EFL teaching in 

parallel with the reduction of the number of English language learners in the classroom 

have been recommended as significant factors for better classroom management and 

attainment of teaching objectives during CALL lessons. 

 

Further research should probably explore CALL in Greek public primary schools based 

on larger samples and maybe focused on the actual procedures followed and the 

attainment of teaching objectives pursued upon the employment of CALL. In addition, 

for the school year 2010-2011 there will be 800 Greek primary schools which will 

operate on a trial basis with English being taught from the first and second grade for two 

hours per week and the rest of primary education for four hours, with ICT being 

encouraged by both provision of equipment and the curriculum. It is hoped that further 

research will also investigate the effect of this increase in the hours of weekly exposure 

of learners to ELT and how educational technology will be implemented.      
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Efraimidou, E., Reppa, E.Z. & Frouzaki, F. (2009). English 6
th

 grade Pupil’s Book. 

Athens: Οξγαληζκφο Δθδφζεσο Γηδαθηηθψλ Βηβιίσλ 
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APPENDIX IV – List of Approved Commercial Books for Use in the 

3
rd

 Grade 

ΚΑΣΑΛΟΓΟ ΔΓΚΔΚΡΙΜΔΝΩΝ ΒΙΒΛΙΩΝ ΑΓΓΛΙΚΗ ΓΛΩΑ Γ 

ΓΗΜΟΣΙΚΟΤ 
Αξηζ.Πξση.Φ.7/908/92062/Γ1/30-07-2009/ΤΠΔΠΘ 

ΔΝΙΑΙΟ ΓΙΟΙΚΗΣΙΚΟ ΣΟΜΔΑ  

ΠΡΩΣΟΒΑΘΜΙΑ ΚΑΙ ΓΔΤΣΔΡΟΒΑΘΜΙΑ ΔΚΠΑΙΓΔΤΗ 

ΓΙΔΤΘΤΝΗ ΠΟΤΓΩΝ Π.Δ. -ΣΜΗΜΑ A΄ 

Πιεξνθνξίεο : 

Σειέθσλν : 210.34.42.243 - 210.34.43.605 

Fax : 210.34.42.241 

e-mail : spudonpe//ypepth.gr 

ΘΔΜΑ: Έγθξηζε θαηαιόγνπ θαηάιιεισλ βηβιίσλ Αγγιηθήο Γιώζζαο γηα ηε Γ΄ ηάμε ηνπ 
Γεκνηηθνύ ρνιείνπ 

Έρνληαο ππόςε: 
1. Σηο δηαηάμεηο ηνπ Ν. 1566 / 85, άξζξν 60 παξ. 4 θαη άξζξν 88 παξ.5 (ΦΔΚ 167 η. Α΄) 
2. Σηο δηαηάμεηο ηνπ Ν.2525 / 97, άξζξν 7 παξ.2 θαη 3 (ΦΔΚ 188 η. Α΄) 
3. Σν Ν.Γ. 749 / 1970, άξζξν 9 παξ.3 (ΦΔΚ 277 η.Α΄) 
4. Σελ αξηζκ. Φ.20 / 482 / 95210 / Γ1 / 9 – 9 – 2003 (ΦΔΚ 1325 η. Β΄) Τπνπξγηθή Απόθαζε, 
κε ηελ νπνία ε Αγγιηθή Γιώζζα εληάρζεθε ζην σξνιόγην πξόγξακκα ηεο Γ΄ ηάμεο ηνπ 

Γεκνηηθνύ ρνιείνπ 
5. Σελ αξηζκ. Φ.7 / 590 / 54664 / Γ1 / 14-5-2009 Τπνπξγηθή Απόθαζε κε ηελ νπνία 
ζπγθξνηήζεθε επηηξνπή θξίζεο βηβιίσλ Αγγιηθήο γηα ηε Γ΄ ηάμε ηνπ Γεκνηηθνύ ρνιείνπ 
6. Σν από 29-5-2009 πξαθηηθό ηεο επηηξνπήο θξίζεο βηβιίσλ Αγγιηθήο Γιώζζαο γηα ηε Γ΄ 

ηάμε ηνπ Γεκνηηθνύ ρνιείνπ 
7. Σελ αξηζκ. 15/2009 Πξάμε ηνπ Σκήκαηνο Πξσηνβάζκηαο Δθπαίδεπζεο ηνπ Παηδαγσγηθνύ 
Ιλζηηηνύηνπ 

8. Σηο αλάγθεο γηα ρξήζε δηδαθηηθώλ βηβιίσλ θαηά ηε δηδαζθαιία ηεο Αγγιηθήο Γιώζζαο ζηε 
Γ΄ ηάμε ηνπ Γεκνηηθνύ ρνιείνπ 

α π ν θ α ζ ί δ ν π κ ε 

εγθξίλνπκε ηνλ αθόινπζν πίλαθα ειεπζέξσλ βνεζεκάησλ ηνπ καζήκαηνο ηεο Αγγιηθήο 

Γιώζζαο ηεο Γ΄ ηάμεο ηνπ Γεκνηηθνύ ρνιείνπ γηα ην ζρνιηθό έηνο 2009–10, κε ηελ έλαληη 
ηνπ θαζελόο αλαθεξόκελε ηηκή πώιεζεο. 

 

1. Καηάλληλες νέες διδακηικές ζειρές 

Α/Α 

  

Δθδνηηθόο νίθνο Γηδαθηηθή εηξά 

Υξνλνινγία 

έθδνζεο 

Σειηθέο ηηκέο 

        

Βηβιίν 

καζεηή 

Βηβιίν 

Δξγαζηώλ 

1. Express Publishing Fairyland 3 2008 15,50 12,50 
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  Fairyland 4 2008 

  

16,00 13,00 

2. Burlington Books 

Ace from space Junior A 

  

2006 

15,95 

  

12,85 

  

3. Cambridge University Press 

Kid’s box 1 

Kid’s box 2 

2008 

2008 

  

15,00 

15,00 

10,00 

10,00 

  

4. Exact Publishing 

Step Up 1 

Step Up 2 

2004 

2004 

15,15 

15,15 

7,58 

7,58 

5. Hillside Press EFL Books Red Submarine 1 2006 14,63 10,45 

6 MM Publications 

Get smart 1 

Get smart 2 

2009 

2009 

10,50 

11,30 

6,50 

7,30 

7 New Editions Dippy’s adventures Junior A 2005 11,76 9,17 

 

 

 

2. Βιβλία εγκεκριμένα με ηις ίδιες ηιμές 

Α/Α 

  

Δθδνηηθόο νίθνο Γηδαθηηθή εηξά 

Υξνλνινγία 

έθδνζεο 

Σειηθέο ηηκέο 

        

Βηβιίν 

καζεηή 

Βηβιίν 

Δξγαζηώλ 

1. Macmillan Bugs A 2006 16,40 11,88 

2. 

Express Publishing 

  

New Set Sail 1 

New Set Sail 2 

Fairyland 1* 

Fairyland 2* 

Welcome Plus 1 

Welcome Plus 2 

Welcome to America 1 

Welcome to America 2 

2008 

2008 

2007 

2007 

2007 

2007 

2005 

2005 

12,00 

13,50 

12,00 

13,50 

7,15 

7,15 

8,85 

8,85 

8,50 

9,50 

8,50 

9,50 

5,20 

5,20 

5,85 

5,85 
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Welcome Starter a 

Welcome Starter b 

2005 

2004 

7,80 

7,80 

6,50 

6,50 

3. 

Hillside Press EFL Books 

  

Whizz Kids 1 

Whizz Kids 2 

Kids΄ Planet 1 

2007 

2007 

2004 

13,01 

13,01 

13,01 

9,30 

9,30 

9,30 

4. Grivas Publications Time for English Junior A 2004 11,50 10,50 

5. 

Oxford University Press 

  

New Chatterbox 1 

Rainbow A 

2006 

2005 

14,55 

15,65 

7,85 

9,50 

6. 

MM Publications 

  

Pop up Now 1 

Pop up Now 2 

Pop up Now 1a 

Pop up Now 1b 

Pop up Now 2a 

Pop up Now 2b 

Zoom in Plus A 

Time Flash A 

  

2005 

2005 

2005 

2005 

2005 

2005 

2006 

2005 

  

9,35 

10,15 

6,45 

6,45 

7,10 

7,10 

9,50 

10,40 

5,55 

6,15 

3,40 

3,40 

3,75 

3,75 

5,50 

6,30 

7. 

GM Publications 

(Μαξία Μπηαθίδε) 

Merry Team 1 

Merry Team 2 

Merry Team 3 

  

2007 

2007 

2007 

  

11,20 

11,20 

11,50 

9,08 

9,08 

10,35 

* Σα Fairyland 1 θαη Fairyland 2 ζπλνδεύνληαη από ινγηζκηθό γηα δηαδξαζηηθό πίλαθα 

(interactive whiteboard software), ην νπνίν ζα δηαηίζεηαη δσξεάλ ζηα ζρνιεία πνπ ζα 

πηνζεηήζνπλ ηηο ζπγθεθξηκέλεο ζεηξέο γηα ην ζρνιηθό έηνο 2009-2010. 

3. Καηάλληλα προαιρεηικά βοηθήμαηα: 

i) Δηθνλνγξαθεκέλεο ηζηνξίεο: 

  

Α/Α 

  

Δθδνηηθόο νίθνο Δηθνλνγξαθεκέλεο ηζηνξίεο Σειηθή ηηκή 

1a. 

Express Publishing 

(Stage 1) 

1) TheLion and the Mouse 

2) The Shepherd Boy and the Wolf 

3) The Wild Swans 

5,02 

5,02 

5,02 
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4) Anna and the Dolphin 

5) Merry Christmas 

6) The Toy Soldier 

7) The Little Red Hen 

8) The Town Mouse and the Country Mouse 

9) The Three Billy Goats Gruff! 

10) Henry Hippo 

11) Goldilocks and the Three Bears 

12) Snow White and the 7 Dwarfs 

13) Chicken Licken 

14) The Hare and the Tortoise 

15) Little Red Riding Hood 

16) Jack and the Beanstalk 

5,02 

5,02 

5,02 

5,02 

5,02 

5,02 

5,02 

5,02 

5,02 

5,02 

5,02 

5,02 

5,02 

1b. 

Express Publishing 

(Stage 2) 

1) The Father and his Sons 

2) The Ant and the Cricket 

3) The Little Mermaid 

4) New Patches for Old 

5) The Story of Santa Claus 

6) Hansel and Gretel 

7) Cinderella 

8) Puss in Boots 

5,02 

5,02 

5,02 

5,02 

5,02 

5,02 

5,02 

5,02 

ημείωση: ηα ζρνιεία ηα νπνία ζα αγνξάζνπλ ηηο παξαπάλσ εηθνλνγξαθεκέλεο ηζηνξίεο, ην 

πιηθό γηα ηνλ θαζεγεηή, εθόζνλ δεηεζεί, ζα δηαηίζεηαη δσξεάλ. 

 ii) Βνεζήκαηα εκπέδσζεο γισζζηθώλ δεμηνηήησλ: 

Α/Α 

  

Δθδνηηθόο νίθνο Βνεζήκαηα εκπέδσζεο γισζζηθώλ δεμηνηήησλ Σειηθή ηηκή 

1a. 

Express Publishing 

  

Skills Builder Starters 1 

Skills Builder Starters 2 

9,35 

9,35 

1b. 

Express Publishing 

  

Young Learners’ Portfolio 1 

Young Learners’ Portfolio 2 

Young Learners’ Portfolio 3 

3,48 

3,65 

3,84 



Hamilou Paraskevi, 17068, AGGDE, August 2010                                                                  100 
 

ημείωση: ηα ζρνιεία ηα νπνία ζα αγνξάζνπλ ηα παξαπάλσ βνεζήκαηα εκπέδσζεο 

γισζζηθώλ δεμηνηήησλ, ην πιηθό γηα ηνλ θαζεγεηή, εθόζνλ δεηεζεί, ζα δηαηίζεηαη δσξεάλ. 

 iii) DVD, DVD/δηαδξαζηηθό πιηθό, ινγηζκηθό γηα δηαδξαζηηθό πίλαθα : 

Α/Α 

  

Δθδνηηθόο νίθνο DVD, DVD/δηαδξαζηηθό πιηθό Σειηθή ηηκή 

1a. 

Express Publishing 

  

Storytime 1 DVD 

Storytime 3 DVD 

Storytime 4 DVD 

Storytime 5 DVD 

Storytime 6 DVD 

Storyland 1 DVD 

Storyland 2 DVD 

Storyland 3 DVD 

Christmas-time 1 DVD 

Fairyland 3 DVD 

Fairyland 4 DVD 

4,28 

4,28 

4,28 

4,28 

4,28 

4,28 

4,28 

4,28 

4,28 

10,00 

10,00 

1b. 

Express Publishing 

  

Merry Christmas DVD-Rom 

The Story of Santa Claus DVD-Rom 

The Lion and the Mouse DVD-Rom 

The Ant and the Cricket DVD-Rom 

The Little Mermaid DVD-Rom 

The wild swans DVD-Rom 

4,28 

4,28 

4,28 

4,28 

4,28 

4,28 

1c. 

Express Publishing 

  

Fairyland 1 interactive whiteboard software 2008 

Fairyland 2 interactive whiteboard software 2008 

Fairyland 3 interactive whiteboard software 2008 

Fairyland 4 interactive whiteboard software 2008 

357,00 

357,00 

300,00 

300,00 

Σα βηβιία ζα ζπλνδεύνληαη απ΄ ην βηβιίν ηνπ εθπαηδεπηηθνύ θαη ην νπηηθναθνπζηηθό πιηθό 

(θαζέηεο, video, flash cards, CDs, θ.ι.π.). 

Οη εθπαηδεπηηθνί ζα επηιέμνπλ από ηνπο πίλαθεο ησλ βηβιίσλ εθείλα πνπ ζα θξίλνπλ όηη 
αληαπνθξίλνληαη ζην γλσζηηθό επίπεδν ησλ καζεηώλ ηεο ηάμεο ηνπο. 

 

Retrieved May 1, 2010, from http://edu.klimaka.gr/leitoyrgia-sxoleivn/dimotiko/99-

katalogos-egkekrimenwn-vivliwn-agglikhs-glwssas-g-dhmotiku.html  

http://edu.klimaka.gr/leitoyrgia-sxoleivn/dimotiko/99-katalogos-egkekrimenwn-vivliwn-agglikhs-glwssas-g-dhmotiku.html
http://edu.klimaka.gr/leitoyrgia-sxoleivn/dimotiko/99-katalogos-egkekrimenwn-vivliwn-agglikhs-glwssas-g-dhmotiku.html
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APPENDIX V – Correspondence of Levels of Proficiency 

 

 

GREEK PUBLIC EDUCATION 

 

COUNCIL OF EUROPE – CEFR 

 

 

Primary and Secondary Education 

 

Level of Proficiency 

 

Classes 

 

Analytical 

Gradation 

 

 

Level 

 

 

 

Categories 

 

 

3rd Grade Primary School 

Α1 - 

Breakthrough 

 

Basic User 

4th Grade Primary School 

5th Grade Primary School Α1+ 

6th Grade Primary School A2- 

Waystage 1st Grade Junior High School Α2+ 

2nd Grade Junior High School B1-  

Threshold 

Independent User 

3rd Grade Junior High School B1+ 

1st Grade Senior High School B2-  

Vantage 2nd Grade Senior High School B2+ 

3rd Grade Senior High School C1- 
Effective Operational 

Proficiency 

Proficient User 

  C1+ 

  C2- 

Mastery 

  C2+ 
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APPENDIX VI – A Random Private Language School Timetable 

 

 

Παιδικά ημήμαηα Αγγλικής γλώζζας 

ΠΑΗΓΗΚΑ ηκήκαηα & Αηνκηθά πξνγξάκκαηα (Private Class) 

Ζ ζσζηή αξρή γηα ηηο κηθξέο ειηθίεο.   

Πξνγξάκκαηα ζπνπδψλ / Οιηγνκειή ηκήκαηα 7-9 αηφκσλ. 

 Pre-junior Class 
για παιδιά Α΄& Β δημοηικού με εηήζια δίδακηπα 50 euros! 

Γιάπκεια ζποςδών 8 μήνερ, 2 ώπερ / εβδομάδα.  

 A + B junior in one year 
xαμηλέρ ηιμέρ γνυπιμίαρ. 

Γιάπκεια ζποςδών 8 μήνερ, 4 ώπερ / εβδομάδα.  

 A Senior 
Κανονική πποεηοιμαζία με ολόπλεςπη διδαζκαλία ηηρ γλώζζαρ. 

Γιάπκεια ζποςδών 8 μήνερ, 4+1 ώπερ / εβδομάδα.  

 B Senior 
Δξειδικεςμένα ππογπάμμαηα ζηιρ ανάγκερ ηυν παιδιών. 

Γιάπκεια ζποςδών 8 μήνερ / 4+1 ώπερ / εβδομάδα.  

 C Senior 
Δκμάθηζη και εξάζκηζη ηος γπαπηού και πποθοπικού λόγος, 

εγγςημένη ποιόηηηα ζποςδών. 

Γιάπκεια ζποςδών 8 μήνερ, 5+1 ώπερ / εβδομάδα.  

 Pre-lower 
Πιζηοποίηζη επιπέδος Α1\ ΚΕΤ Cambridge. 

Ολοκληπυμένη πποεηοιμαζία όλυν ηυν δεξιοηήηυν ηηρ γλώζζαρ. 

ςσνά Tests & επαναλήτειρ ύληρ. 

Πποεηοιμαζία για ηο Β2\ Lower επίπεδο. 

Πιζηοποίηζη επιπέδος Α2/ PET Cambridge. 

Γιάπκεια ζποςδών 8 μήνερ ,5+1 ώπερ / εβδομάδα.  

 

Spyroglou Language Schools, (n.d.). Παιδικά Σμήμαηα Αγγλικήρ Γλώζζαρ. Retrieved 

May 5, 2010, from http://www.spyroglou.gr/gloses_eng.html  

http://www.spyroglou.gr/gloses_eng.html
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APPENDIX VII - Public Primary School Timetable and Number of 

Learners in Class 

 

Τα Αγγλικά ζηο Δημοηικό Σσολείο 

Η διδαζκαλία ηηπ Αγγλικήπ γλώζζαπ ζηξ Δημξηικό Σςξλείξ διδάζκεηαι ζηιπ 4 ηελερηαίεπ 

ηάνειπ. Από ηξ 1993 η Αγγλική γλώζζα διδάζκεηαι και ζηημ Γ΄ Δημξηικξύ. Σήμεοα ξι μαθηηέπ 

ηξρ Δημξηικξύ μαθαίμξρμ, εκηόπ από ηημ Αγγλική, και ηη Γαλλική ή ηη Γεομαμική ζηιπ δύξ 

ηελερηαίεπ ηάνειπ ηηπ Α/θμιαπ εκπαίδερζηπ.  

 

Η Αγγλική γλώζζα διδάζκεηαι ζηξ Δημξηικό από ηη Γ΄ ηάνη ζε όλα ηα ζςξλεία εκηόπ από ηα 

1θέζια, 2θέζια και 3θέζια, ηα ξπξία είμαι, καηά καμόμα, ζςξλεία απξμακορζμέμωμ ή 

δρζποόζιηωμ πεοιξςώμ. Σηα ζςξλεία αρηά ξ διξοιζμόπ εκπαιδερηικξύ Αγγλικήπ δεμ είμαι 

εθικηόπ, επειδή είμαι αδύμαηξμ ξ εκπαιδερηικόπ αρηόπ μα ζρμπληοώζει πλήοεπ ωοάοιξ.  

 

Η Γροωπαϊκή Έμωζη ποξωθεί ηη διδαζκαλία ηηπ νέμηπ γλώζζαπ ζε μικοέπ ηλικίεπ. Σηξ πλαίζιξ 

αρηό η Αγγλική γλώζζα διδάζκεηαι ζηημ Α΄ και Β΄ ηάνη ζε μεοικά από ηα 28 πιλξηικά ξλξήμεοα 

ζςξλεία ηηπ ςώοαπ  

(http://www.pi-schools.gr/programs/oloimero/oloimero_03_05/pages/sxoleia.htm ). 
 

 

ΔΗΜΟΤΙΚΟ ΣΦΟΛΓΙΟ 

Τάξειρ Διδακηικό ςλικό Ώπερ διδαζκαλίαρ 

Γ΄ Τάνη Από ηημ εγκεκοιμέμη λίζηα 

ηξρ ΥΠΓΠΘ 

3 

Δ΄ Τάνη Αγγλικά Δ΄ Δημοτικού 3 

Γ΄ Τάνη Αγγλικά Ε΄ Δημοτικού/ 

English 5th Grade 
3 

Ση΄ Τάνη Αγγλικά Στ΄ Δημοτικού/ 

English 6th Grade 
3 

 

 

 

 

Pedagogical Institute. (n.d.b). Σα Αγγιηθά ζην Γεκνηηθφ ρνιείν . Retrieved May 5, 

2010, from http://www.pi-schools.gr/lessons/english/aps_agg.php 

 

http://www.pi-schools.gr/programs/oloimero/oloimero_03_05/pages/sxoleia.htm
http://www.pi-schools.gr/lessons/english/aps_agg.php
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The following table presents the number of learners per class in a public primary school 

picked at random: 

 

 

 

 

20ο ΓΗΜΟΣΙΚΟ 
ΒΟΛΟΤ 
ΓΗΜΟΙΟ 

ΟΡΓΑΝΙΚΟΣΗΣΑ 
:7    

ΣΑΞΗ ΜΑΘΗΣΔ ΑΓΟΡΙΑ  ΚΟΡΙΣΙΑ  ΣΜΗΜΑΣΑ 
ΑΛ/ΠΟΙ-

ΠΑΛ/ΝΣΔ 
ΣΙΓΓΑΝ/ΓΔ  

ΣΑΞΗ Α  20 13  7  1 3 0  

ΣΑΞΗ B 18  7 11  1 4 0 

ΣΑΞΗ Γ  23 8  15  1 2 0 

ΣΑΞΗ Γ  18  13  5  1  4 0 

ΣΑΞΗ E  20 13  7  1  3 0  

ΣΑΞΗ Σ  22  12 10 1  3 0  

ΤΝΟΛΟ 121 66 55 6 19 0 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Primary Education Division of the Prefecture of Magnesia (n.d.). ηνηρεία ζρνιείνπ. 

Retrieved May 5, 2010, from http://dipe.mag.sch.gr/  
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APPENDIX VIII – Graphs Related to the Survey Participants’ 

Background 

Graph 1 

Gender of the Participants 

 

 

Graph 2 

Age of the Participants 
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Graph 3 

Education of the Participants 
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Graph 4 

Teaching Context of the Participants 

 

 

Graph 5 

Years of teaching Experience of the Participants 
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Appendix IX – The Survey Questionnaire 
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APPENDIX X - Graphs Related to the Survey Participants’ Home and 

School Equipment and Facilities 

Graph 1 

Home Computer Availability 

 

Graph 2 

Home Internet Connection 
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Graph 3 

School Computer Availability 

 

 

Graph 4 

Home Computer Availability 
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Graph 5 

School Facilities 
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APPENDIX XI - Graphs Related to the Survey Participants’ 

Familiarity With and Frequency of Use of Computer Applications 

Graph 1 

Familiarity with Computer Applications 
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Graph 2 

Frequency of Use of Computer Applications 
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Graph3  

Frequency of Use of Microsoft Word  

 

Graph 4 

Frequency of Use of Microsoft Excel  
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Graph 5 

Frequency of Use of Microsoft Excel 

 

Graph 6 

Frequency of Use of Internet 
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Graph 7 

Frequency of Use of Search Engines 

 

Graph 8 

Frequency of Use of Email 
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Graph 9 

Frequency of Use of MSN 

 

Graph 10 

Frequency of Use of Facebook 
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Graph 11 

Frequency of Use of YouTube 

 

Graph 12 

Frequency of Use of Internet Relay Chat 
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Graph 13 

Frequency of Use of Concordancer 

 

Graph 14 

Frequency of Use of Authoring Packages 
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Graph 15 

Frequency of Use of CDROMs 

 

Graph 16 

Promotion of Learners’ Computer Use at Home 
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Graph 17 

Kind of Learners’ Computer Use at Home Promoted  

 

Graph 18 

Participation in European Programmes 
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APPENDIX XII - Graphs Related to the Survey Participants’ Teacher 

Training 

Graph 1 

Teacher Training on Information and Communication Technology 

 

Graph 2 

Certification on Information and Communication Technology 
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Graph 3 

Intention to Attend Courses on Information and Communication Technology 

 

Graph 4 

Attendance in Seminars Organized by the School Advisor 
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Graph 5 

Quantity of School Advisor Seminars Attended 

 

Graph 6 

Attending Seminars Organized By Private Organizations 

 

 

 

 

 

22%

67%

0%
11%

QUANTITY OF SCHOOL ADVISOR 

SEMINARS ATTENDED

1 SEMINAR

2 SEMINARS

3 SEMINARS

4 SEMINARS

44%

56%

ATTENDING SEMINARS ORGANIZED BY 

PRIVATE ORGANIZATIONS

YES

NO



Hamilou Paraskevi, 17068, AGGDE, August 2010                                                                  131 
 

Graph 7 

Quantity of Private Organization Seminars Attended 

 

Graph 8 

Interest in Attending Seminars Related to CALL 
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APPENDIX XIII - Graphs Related to the Survey Participants’ 

Attitude Towards CALL 

Graph 1 

Attitude Towards the Advantages of CALL (Set 1) 
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Graph 2 

Attitude Towards the Advantages of CALL (Set 2) 
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Graph 3 

Attitude Towards the Advantages of CALL (Set 3) 
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Graph 4 

Attitude Towards the Advantages of CALL (Set 4) 

 

 

 

67%

59%
56%

59%

33%

33%

30%
33%

30%

63%

11% 11% 11%

4%

0%

10%

20%

30%

40%

50%

60%

70%

80%

90%

100%

can expose 

learners to 

authentic 

written input

can expose 

learners to 

authentic 

spoken input

can develop the 

learners’ 

thinking skills

can develop the 

learners’ 

decision-making 

skills

can allow 

learners to work 

at their own 

pace

ATTITUDE TOWARDS ADVANTAGES  

OF CALL (SET 4)

I STRONGLY AGREE I AGREE I DISAGREE I STRONGLY DISAGREE



Hamilou Paraskevi, 17068, AGGDE, August 2010                                                                  136 
 

Graph 5 

Attitude Towards the Disadvantages of CALL (Set 1) 
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Graph 6 

Attitude Towards the Disadvantages of CALL (Set 2) 
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