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Bl: ZEENEX T'AQXYEY — ATTAIKH

I'ENIKH EIZATQIH'

2T0Y0C OVTNG NG EI0AYMOYNG Eval 0 apyIkdg TPOGOIOPIGUAC Kat 1) oplobétnon
OPIOUEVOV Op®V Kol €vvOl®V Tov Tailovy onuUovtikd poAo oTn SdacKoAo Kot
exkpadnon g &évne yAwooag. Bpiokdpoote oe pio petafartiky mepiodo, katd TV
omoio. petafaivoope amd T 10YOOVIO TPOYPAUUATO CTOVOMY KOl TO, OVOUALTIKA
npoypappato yio 11§ Eéveg Yhwooeg (AEIIE, AIIY) ot éva véo, Eviaio IIpdypappa
Ymovdov Y 1 Eéveg 'hoooeg (EIZ-ED). Avtq n onupoavtikn petdfoon
onuatodotel Kot v avayvopion (nAadn Ty EVoOUAT®OOoT 6T0 dNUOGLO GYOAElD)
VEOV TPOTOV EMKOWVOVIOG Kol EKQPACTG, VEOV OVOYKOV Kol TPOKANGE®V Yo T
ddaokaAio kot ekpddnon g EEvng YAwooag og o xopo 6mmg 1 EAAGda. T o
TOG0 OGNUOVTIKY ALY €IVOL ATOPOITTO VO TPOETOUAGTOVE KATOAANALL.

2115 ypappég mov akoAovBovv, kabmg emiong Kot 6 OAO TOV TOHO TOV £XETE AVA
xelpog, €yl yiver kébe mpoomabelo vo TOPOVGIOGTOVV pE TPOTO KOTAVONTO TOGO
EVVOLEG Kot POl TTOL GG Elvat Alyo-ToAD o1kelol 6GO Kot TPOTAGELS Y10l TOV GYEIOCUO
LoONUATOV TOV EVOMUATAOVOLV KOIVOTOUEG OMTIKEG EKUAONONG Kol OOOKTIKNG TNG
&&vng yAwooag. O andtepog 6ToOY0¢ OAMV TV BempnTIK®OV KEWEVOVY OGO KOl TOV
oxedlv mov aKkoAovBovVv glval va amoTeAEcoVV apopuUn Yol GTOYOCoUO Kot cuintnon,
o€ oY€omn TAvVTO pE T S10aKTIKN KOTAGTOoT Kot T0 Bldpato Tov Kabevog omd epag.

H yevikn| eicaymyn yopiletor og tpelg evomres. H mpdn evomra avagépeton
010 «NE0o ZyoAelo» Kol IO GUYKEKPIUEVA GTIC TPOKANGELS TOV ALTO EUTEPLEYEL Y10 TN
dwaokaAio kot expadnon pog Evng yAwocag. H dgvtepn evotnta mapovoidlet, pe
GLUVOTTIKO TPOTO, o oepd amd Béuata mov oyetilovion pe v ekpdOnon kot
dwaockaio g EEvng YAmooag o oyolkd mepipdrdovia, ovdipeso ce GAlo, ot
Tapayovieg mov ennpedlovv 1 pobnoilokn dwadikacio, ta kivitpa yio pabnon kot
TPOTOL  EVEPYOMOINGNG TOVG OTNV OYOAMKN TAEN, 1 EMKOWOVIOKT OO0KTIKY|
mpocéyyion, N aloAdynon. Téhog, | tpitn evotnta eotidlel o edia EPAPUOYNG TOV
apy®@v tov «Néov ZyoAeiovy, He ca@n avaeopd otn SWaKTIK) TS EEVNG YADGGOG,
OT®G M dpopoTopévn dackaAio Kot pdbnon, n mepPailoviikn eknaidgvon, N
EVOOUATOON TOV TEYVOAOYIOV TNG TANpoYopiog Kot TNG EmMKOWOVING, N
SLTOAMTICUIKY] TPOGEYYIoN Kol 1 a&lomoinon g EWGYOMKNG YVAOOTC.

! Yvvraxtes g ['evikng Ewoaymyng: Mapia-Xpiotiva Avaotoaotddn, Adevn Bndevudiep, Ayyehkn
Aghnyiavvn, EAévn Mavolomodrov-Zépyn, Nikog Znedxis (cvvrovietg: Nikog Zneaxic).
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1. To Néo Xyoieio kou o1 Eéveg INaooes

Apactpromta 2
Avatpélre oto keipevo tov Ymovpyeiov Ilawdeiag yio 10 «Néo Zyoleion
(http://www.minedu.gov.gr/?option=com_content&view=article&id=402&Itemid=78
5&lang=el). Inuewbdote 610 TETPAOI0 CKEYEMV TIG AMOYELG GOG Y10, TO, TOPOUKATM:
- ITow elvan ) avaykaidtnTo T0UV «NEOL ZYOAeiovy;
-  Iaog eoelg avtilapPaveste 10 «Néo Zyoleloy, péca omd TG 0pyES OV
TEPLYPAPOVTOL;
- Me molovg tpoémovg Bewpeite 6t1 Ba Tpémel va KivnOeite Yo vo EVEOUATHOGETE
TIG apy€G AVTEG O O1KN 600G KAONUEPIVT SIOOKTIKY TPOKTIKY;
Otov 0OAOKANPAOGETE TNV KOTOYPOPT TOV CKEYEDV OGS, SIPAGTE TAPUKATO.

T onpaiver pe dpovg kabnuepvig SOOKTIKNG TPAKTIKNG TO0 «NEo Xyodeion yio
Tov ekmodevtikd ZEI; Me amAd Aoyla, otoéxoc tov «Néov Xyoleiov» egivor m
EVOOUATOON TNG GVYYPOVNG TOYKOGULOTONIEVTG KOWVMOVIKNG TPOLYUATIKOTNTOG, LEGH
ommv omoio et o onuepwoc pobntig g mpwtoPddog kol dgvtepoPaduiog
exnaidevong. ITo ovykekpyéva, eotialovtag oty Eevoylwoon ekmaidevon, o
oTOY0G €lval 1 AVATTVEN TOV YVOGTIKAOV, KOWVOVIKOV Kol ETKOIVOVIONK®OV deEI0THTOV
TOV HoONTOV o OYEom HE OLYKEKPEVO emimeda YAwoooudfelag (6mwg avtd
npoodopilovtar oto EIZ-ED), péoa and dpactnpiotnreg mov eotidlovv otn udonon
Kol TOPEAANAQ avamTOGOVV TIG YEVIKOTEPES O0S10TNTEG TTOL TPOPAETOVTOL OO TO
EBviko Zyoho Tpdypoppa Xmrovdmv.

1.1 Néo Xyokeio kot Exnaidgvon

Ac dovpe, OpmG, Atyo mo avolvtikd Tt pmopet va onpaivetl To «Néo XyoAgio» ywo tnv
EEVOYAWGOT) EKTOOEVOT GTO ONUOGLO GYOAELO.

Mia and T1g kupilapyeg apyég Tov «NEov XyoAeiovy givat 1) LOONTOKEVTPIKOTNTO.

Apoaotnpiémra 3

[og avtihappdveste Tov 0po «pabnrokevipikdtnToy; [log Bo meprypaeate Tov poAO TOL
EKTTOLOEVTIKOV; LKEPTEITE TO AlYO KOl OUELDGTE GTO TETPAOIO CKEYEWDY TOVAGYIGTOV 3 1|
4 YOpOKTNPIOTIKA TNG EKTOIOEVONG 1 OMolol EMIKEVIPAOVETOL GTOV Mot Kol o1
padnon. T GUVEXELD, CKEPTEITE KATA TOGO 1 LEYPL TOPO SIOOKTIKY GOG TPOKTIKY], AAAAL
KOLL 1] TPOTYOOUEVT] EUTIEPIO GOG MG LAONTES, LITOPEL VAL YOPOUKTNPIOTEL LaONTOKEVTPIKT.
AveEdpmto and t0 av M amdvinon mov dwoorte givor BTk N OPVNTIKY TPOG TN
HOONTOKEVTPIKOTNTO, CKEQPTEITE Kol KoToypayte Toug Adyous. Otav OAOKANPAOCETE TIC
oKEYELS GOG, GLVEYIoTE O10BALOVTOG TOPAKATO.

Zopeova pe ™ Pproypopia (m.y., McCombs & Whisler, 1997) 1 exnaidevon mov
Exel g emikevtpo TN pabnon kot Tov podnm Exet ta axdAovha YopaKTNPIGTIKA:

- Ot pofntégoev  avTIHETOMILOVTOL MG OMOJEKTEC NG YVOONG OAAGL G
KOTOOKELOOTEG Kol GUVONUIovpyol NG AVTO emrvyydvetor péco omd
dlepyaocieg OTMC 1 cuYKEVIp®ON Kol cOVOEST TANPOPOPLDOY, VD TpodmotifeTar N
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evepyn oOVOESN TOVG HE TIG YEVIKEG deE10TNTES TNG EPEVVAC, TNG EMIKOWVMOVIOG, TNG
KPLTIKNG oKEYNG, TNG EMAVONG TPOPANUAT®V.

- H péBnon emrvyydvetor péca omd cuvepyatikég depyaciec, T060 Pésa 660 kKot EEm amd
™ oYohKn Té&n.

- Idwitepn éupaon odidetar otV amoteEAeoUATIKOTNTA LE TNV OMOio. KOAOVUVTIOL Ol
HOONTEG VO YPIOLOTONCOVY T VEQ YVMON, TIG VEEC deE10TNTEG KOl GTAGELG Yl TNV
aviyetonion nmuatov kot mpofAnudteov mov oyetilovior AQueco pe v
KaOnpePV| TOVG TPAYLOTIKOTNTAL.

- O exmadevtikdg Koheitar va kaboonyel, va vrootnpilet kot va S1eVKoAVVEL T
pabnolokn Stodkocio, eUmAEKOVTOC OAOVE TOLG HOONTEG GOUPOVO HE To
EVOLAPEPOVTO KOl TIG KAVOTNTEG TOVG. ATO TNV OAn diepyacio ¢ pndonong
pafoaivel 1060 0 panTNG 060 Kot 0 EKTAOELTIKOG,.

- H a&oAdynon g pabnong dev eivatl vmoypEmon HOVO TOV EKTOLOEVLTIKOV. €
avTv eumAékovtol evepyd koi ot padntéc. H a&ohdynon tg pdonong
amookonel otV mpoddnon g pdadnong, eivar po dapkng dradikaocia,
ovuvdéetal appnkto pe T OwaokoAio Kol €ivol TO  OMOTEAEGHO  TNG
GULVEPYOTIKOTNTOG EKTOLOEVTIKOD KOl LAONTOV.

Mia devtepn apyn tov «Néov Zyoleiov» eivon 1 dnpovpykn xpnon tov eredBepov
xpOVoL ToLv paNT 1660 pésa 060 Kot £Em amd T oyolkn téén (Thompson, 2002).
ITo ocvykekpyéva, ot paBnTég Kalovvtal va ypnoomomcovy Tig ZI° 6to mAaicto twv
eEMOYOMKOV SPAGTNPIOTHTOV TOLS UE BACT TO EVOLUPEPOVTEL TOVG, LIE ATOTEPO GTOYO
™V 000 10 duvatd peyardtepn eEotkeimon pe v El

Apactnpotnta 4
AwPBaote mPOoEKTIKA Kot GKEPTEITE Y10, Alyo TO Keipevo mov akoAovet:

«Etvar gvpémg mapadektd ot oty EALGSa dev gvvoeiton 1 ektevig ypnon g Zl
OMlot  ypNOWOTOOVHE TNV EAMANVIKY] YADOGCO YlOL VO EMIKOWVOVIICOVUE KOl VO
EKQPOOTOVUE. AVTO onuaivel 6Tt 1 LoV gukoupio OV €XovV Ot panTéS TV dNpociov
oxoielwv pag va ekteBodv Ko va yprnoyomomoovy v ZEI° givarl ot AyooTtég dpeg Tov
poabnpatog g EIN 610 6YoAeio, KM EMIoNG Kot 01 AVTIGTOLYEG DPES TOL PPOVTICTHPIOL
1M TV W10HTEPOL PAOLLOTOC. »

I'pdyte 6T0 TETPASIO GOG TIG CKEYELS GOG GYETIKA LLE TO TOPOTAVD KEIUEVO. LVUPWVELTE;
Awgoveite; Katayphyte tovddyotov 3 pe 4 Adyove. Otav teheidoete, dafdote
TOPOKAT®.

Etvon aAnBeia 611 1 EAAGSa dev et 1o amotkiokpatikd mapehfov AV Yopdv TG
Apepucng, g Actog 1 ™S AQpikng, o€ TOAAES amd TS 0moieg avayvopilovtor emionuo
KO YPNGLOTOLOVVTOL EKTEVS 1) OYYAIKT, 1 YOAAKN 1 1 Yeppovikn YA®cooa. [Top’ ola
aVTA, EVO ota XpovIo ToL TPONYNONKav o povog tpdmog £kBeong oy EIC frav 6vwg ot
TAEELS TOL GYOAEIOV KOl TOL PPOVTIGTNPIOL, £ KO APKETA YPOVIO, 01 CAAAYES TTOV EYOVV
eméAdel 6TV TEYVOLOYIO EY0VV ALAEEL LE ATOALTO KOt SPUCTIKO TPOTO TOV TPOTO TTOV
EMKOVOVOVLLE. AVTEG Ol aAAYEG, LOMOTO, QOIvVOVTOL E TOV TAEOV £VTOVO TPOTO GTIC
ovvnBeiec tov padntov pog. H ypnomn tov nAektpovikoh vmoAoyloTy yio Tr GLUYYPaen
KOl ovayvoor KEWEVMV, 1N HeYEAn ONUOEIAi0. NAEKTPOVIKOV TOLYVIOIDV GE OLAPOPES
TAaTeopueg (m.y., Playstation, X-boX, k.1.0.), N extevéotatn yprion TOoL SASIKTOOV,
KUPIOG HETA TNV «EMEAOO» TOV EPYOAEI®V KOWOVIKNAG diktvmong ()., Facebook,
Twitter, Wikipedia), n d1Gd00m TV Kvijtdv cuokev@v Kabe tHnmov («E&vmvoy Kivntd,
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AEQP®VO, TOLYVISOUNYOVES, KOVOOLEG NAEKTPOVIKNG avayvmong énmg to Kindle), 6ha
avtd &rovv aAAGEel pilikd Oyt pHOvo TOV TPOTO HE TOV OMOI0 EMKOWVMOVOLLE KOl
exkppalopacte, aALd (Kot €00 v TO GNUAVTIKOTEPO Y10 TOVG ekondevTikovg ZI7) ko
™mv e&okeimon Tov ToAAOL amd Tovg LOBNTEG pag £xovv HeE TIg EEVES YAMGGEG.

AvTo T0 QOIVOUEVO £XEL TOMD GUYKEKPILEVEG GUVETELES Y10 TOVG EKTOUOEVTIKOVE EI.
Kotd mpoto, n éviaén tov tapandve tpdnov emtkovoviag oto «NEo XyoAeion Ko M
KOTAAANAN ¥P1ON TOLG UITOPOVV VO, TO, KOTOGTHGOVV OTOTEAECLLOTIKG EpYaAEia Labnomg
7ov Bal AetToLVPYOLV TOGO MG KIvTpa Yot ToVug pabntéc, ot omoiot Ba PAEmovy Ot 1 {oom
T0UG €€ oo 10 oyoAelo cuveyiletor pe TPOTO OHOAS Kot péca og aTd, OGO KOl MG
QPETN PO Y10 GLVEPYOTIKT], PLOUOTIKT pLadno).

Apacmpromta 5
Ag dovpe €dm kot o GAAN TAELPA ™G ekmaidevong. Medéteg dmmg avty g Lesko
(2001) xpovovV TOV KMOOWVO TOL KIWWOHVOL Ylo TOLG TPOTOVS WE TOLS OTMOIOLG T
ONUOGLO EKTOOEVTIKG GUCTHHOTO AVTILETOTILOVY TN SIOUOPP®OT TNG EPMPIKOTNTOC
OTOCTIOGLOTIKG KOl YOPIc eVOIQEPOV Y10 TOAAES amd TIG WONTEPOTNTES KL TIG
avaykeg Tov epnpov. Xto 1010 cvumEpacua, OAAL avaPEPOUEVT] GTOVG LABNTES TG
npoToPddiuog ekmaidevong, katainyel n Ppetavido Sue Palmer, n omoio emonpaivet
N GYOMKY| eKTaidgvon ®g pia amd Tig PAGIKOTEPES TNYES «TOEIKOTNTAG» TNG TTOLOIKNG
niciog (mpPA. Palmer, 2006). Toupwva pe v Palmer, to mpdpAinua evroniletan o
TOAMEG TEPLoYEG, O TN Helwon Tov Moy vidlh o eEMTEPIKOVS YMPOLS, TNV
gumopevpoTonoinon g madikng mAkiag, ™ «oyoleomoinony (“schoolification”) g
TPDOUNG TOLOIKNG NAKIOG, TNV EAMT avATTLEN YAMGGIK®OV KOl EXIKOVOVILK®V 0e&10THTMV,
L€ OO0 OTUOVTIKY QTN TNG 0KPOACTG, TNV TOAAES POPES VITEPPOAIKT ELPOCT TOV
oyoleiov ot SOKIUES (TEDT).
270 TETPASLO GOG, YPAWYTE TIG GKEYELS GOG TAV® OTIG £E1C EPOTNOELS:
—  Xg mowo Pabud ovpewveite 1 dwpoveite ue Tig andyelg g Palmer; o motovg
Adyovg;
- Tlocg aviikopPdveste v €vvoln «oyoletomoinon»; Mmopeite va ddoete kdmolo
nopoadetypota péca omd T O1KN oag eumelpia;
— Koatd m yvoun cog, mog pmopet to pdbnuo g EEvng yAdooag oto dnudclo
oYOAEI0 VO, GLVOPALEL GTO VO OAAAEEL VTN 1 KOTAGTOGN;

Onodnmote AAANY TOL VITAPYOVTOG EKTOUIEVTIKOV GLGTNUATOG OTOLTEL YPOVO, TNV
OVTIOTOYYN VAIKOTEXVIKY] VOO0 OAAD, KLPI®MG, TNV KOTOAANAN EMUOPP®OT) TOL
ekmowdevtikov. Evrovtolg, m okéym OtL givol omopaitto vo mpoomabncovpe vo
EMKOLPOTOUGOVLE KATOLES OO TIG TPOKTIKES OGS, KUPIWS OVTEG TOL EYOVV omoderydel
ot dgv vootnpilovv Wiaitepa v ekpabnon g EI° ko dgv Ppickovy amymnorn oTovg
LoBNTEG oG, Lo TETOW oKEWYT) Bl TPEMEL vaL apyicEL va oG amacyoiel coPfapd.

[Mveton emiong copég OTL 1 didyvon g TeXvVoAoYiag, e TOV TPOTO oV avaPEPONKe
TOPATAV®, EVTOS KOl EKTOG TOL GYOAELOV, eV UIOPEL TTOPEL VO EYEL EVPVTEPES CLVETELESG
otov TpOTMO pe Tov omoio avtilopPovopacte TV évvolo Tov Ypoupatiopov. Towe
ONUOVTIKOTEPN OO aVTEG glvar M eloaymyn ot cOyypovr ['AwccoddakTikn Tov Opov
«TTOAVYPOUUATICHOD.

Apootnpiémro 6

[og avtihappaveoste tov 6po «roivypappotiopoly; Mropeite va evtonicete To onpeio
070 OTTO{0L GLUTANPMVEL 1] KOl SLOUPEPEL ATTO TNV EVVOL0L KYPOLUOATIGHOG»; XNUEIDCTE TIG
OKEYELS GOG GTO TETPASLO GOG KO, GTAV OAOKANPDGETE, GUVEXIGTE TOPAKATO.
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"Evag amo toug facikode otdyovg g I'Amwocoddaktikng eivor n andknon, ond myv
TAEVPE TOV PaNTOV, TG IKOVOTNTAS VO, ovTIAAUPAVOVTOL Kol VO XPTGILOTOLO0V TV
EEVN YADG GO avALOYO LIE TO EMIMEOO YAWGGOUAOELNG 6TO 0010 Ppiokovtal. AVt NTav M
Béon mive oty omoio. oTNPiYONKE 1 EVWold TOL «ypappoTiopovy?. ap® 6ia avtd, ot
OTOTNOELS KO 1] TOAVTTAOKOTNTO TNG CUYXPOVIG KOWVOVING SLOUOPODVOVY TNV OVAYKT
V10U 0L ETTIKOTVOVIOKT] TKOVOTNTO YpNons TG EEVIG YAMGGOG oV TOEL VAL EIVOIL OTAMG
€VOG KOTAAOYOG YAMOOIK®MV TPAEE®V KOl EVOOUOTMOVEL TIG KATAAANAES GTPATNYIKEG LE
11§ omoieg vrootnpileTon 0 Ypamtdg Kol 0 TPoPopikds Adyos. H moivmhokdtnta twv
SLVOTOTATOV TOL TOPEYEL 1M CLYYXPOVN TEYXVOAOYio £€xel aAAAEel Gponv TIg
TOPOOOCIOKEG OVTIANYELS TOCO TEPL TPOPOPIKOV KOl YPOTTOL AdOYOL — Yo
napadetypa, €vo SMS ocvvidoetal wg ypantd Keipevo aArd, ¢ KEWEVIKOS TOTOG,
v100gTEl MEPIOGOTEPO TIG TPOdAYPaPES TOL TTpoPopikov Adyov (Rettie, 2009). 'Eva
Ao medio aAlaydv eivar ot Tpdmol pe TOVS 0moiovg GLVOLALETAL 1] EIKOVA LLE TO
ypanto keipevo (Castells, 2001, Jewitt, 2006, Kress, 2003, McKenna et al, 2005,
Coiro et al, 2007). Avtd €xel o¢ amotélespa TV avaykn vo eveouatowdodv avtoi ot
véor Tpomol emkowvmviag (pe TOLg O0moiovg, OMNUEIWTEOV, Elval  ATOAVTMG
eCokelmpévol o1 pobntég) ot véo MAMGGOOO0KTIKY [LE TPOTO OV VA KOAAEPYEiTAL
N KovoTTa Tov PafnT vo avtihapPavetat, vo avaAvEL, Vo, avTILETOTILEL KPITIKA Kot
vo. mapdyel Toug didpopovg tomovg Adyov (Collins & Blot, 2003, Patel Stevens &
Bean, 2007).

Katd ovvémeiwr, o ot0x0g ™G YA®GOWKNG OwacKaAlag Oev eivor amidg o
CYPUUUOTIOUOC) TOV HLoONTOV 0ALG 1 EVOLVAL®GT TOVG GTO Vo emavanpocdiopilovv
Le EVOLVEIONTO Kot KPLTIKO TPOTO TNV EMKOVOVIN LECH NG EEVNG YADOOOG GE oYEom
HE TIG OMOLTNOELS TOL KOWMVIKOD KOl TOAITIGUIKOV TEPPAAAOVTOS GTO 0moio
Kvouvtol. Avti 1 gvduvdpmon sivol wdlitepo oNUOVTIKY, oV oKePTEL Kaveig OTL TO
oLYYpovo oyoAeio koieitor vo exmondevoel pabntég ot omoiol Ha mpémel va givon o€
Béom va épBovv avtipétonot pe kotaotdoels otn {on Toug Yo TIg omoieg yvmpilovpe
eAd1oTA TPAYHOTA 1) OEV UTOPOLUE VA TTPpoPAEYovE GNUEPQ, TPAYyLa TOV KAoTA
waitepo oNUAVTIKY TV KavotTa TG oo fiov udbnong (BA. kar UNESCO, 2006).
Ta tedevtaia ypovia, o Opog «moAvypoauuatiopoi» (Cope & Kalantzis, 2000)
TPOTAONKE  pHE OKOMO TNV KOTOYypa®n OSOTNTOV 7OV OVTATOKPIVOVIOL GTOV
oUYXPOVO TPOTO EMKOWMOVIOG KOl OTNV TEPATEP® OVATTLEN €VOC KATOAANAOL
TOLOAYOYIKOD HOVTELOV YAMGGOSOOKTIKTG.

Ac avagépovpe éva mapdadetypo. Mmopel vo akovyetan e£0PETIKE KOVOTOUO Kot
fowg etvan €€ ko mEPAL amd TN OIKN UG OYOMKY| eUmEpia, OU®S lvol EVOEIKTIKO TNg
VENG OOOKTIKNG otV omoia evogyopévmg oonynbovpe oto péAov. Xe ektevég apbpo
otooc New York Times (Zemtéupproc 2010) mopovotdletoar évo véo Onuocto
«epopatikd» yopvaoto g Néog YOopkng oto omoio 10 ovaAuTiko mpoypoppa Bacileton
eColokAnpov otn ypNnom Kot avamtuEn Prvteomoyvioldv og epyaieimv pddnong. To
OLYKEKPYWEVO GYoAelo amotelel o mpOTacN GUYKAIGNG Tov GYoieiov (IomG TOL TO
«OVOEKTIKOD» GTNV 0AAAYT] CLGTALOTOS) Kol TG KOWmVviag Tov pabntodv (iowg Tov mo
YPNYOPQ LETOPOAAOUEVOL GLGTALOTOG OV LITdPYEL). MTopeite va dofdcete To TANPEG
apbpo ko vao deite €va  obviopo Pivieo ywo owtd 1O OYoAElo  €0M:
http://www.nytimes.com/2010/09/19/magazine/19video-t.html.

2 AM®OTE 1) TOPUSOGLIKT] AVTINYT TOL «YPAULOTICHEVOLY avOPOTIOL EIVOL OVTH TOL AVOPOTOL TOV
«&Egpetl yphypata, mov £xel 6GTOVIACE, TOV LopE®EVOL (Mrapmvidtg, 2005: 438).
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http://www.nytimes.com/2010/09/19/magazine/19video-t.html

BéPoua, kaveig dev woyvpileton 0Tt TO TOPOUTAVED TOPAOEYLO 0mOTEAEL T AVGN GTOL
TPOPALOTO TOV GLVAVTOVUE OTO KO pog dnuocto oyoAeio. Etvon ouwme pio omd tig
TOAAEG EVOALOKTIKEG TPOTAGELS EKTAUOEVONG TTOL VILAPYOLV GTIG LEPES LLOG KOL VTO 16MG
etvon evoektikd. O otdyog givar va yivel Katavontd Ot 1 Kowvovia oAAAlel pe ToA
YPNYOPOLS puBovg Kot OTL To GYoAgio Ba Tpémet var aAldEet kon avtd pali e, iomg oyt
pe v o1 toydTa, ciyovpo Opmg pe Bdon évav cofapd mpoPAnuatiopd yopo amd
TOVG TPOMOVG HE TOLG omoiovg eivar dvvar M Piooyn Peitioon Tov vadpyovtog
GULGTILATOG,.

Apacmpromta 7

To pmopel vo onpaivetl o peahotikny Peitioon ywo v eknaidevon EIN 610 eAnvikd
duocto oyoieio; [Towot Topeis ypnlovv g tétotag Pedtioong; Xrkepteite yio Alyo yopw
amd ovtd ta (nmpatoa. épte 6To PVOAS GO TNV EUTELPIO COC MG EKTOUOEVTIKOL HEYPL
OT|UEPO KO YPAWTE GTO TETPASIO CKEYEDV GOG 3 TOLVAAYIGTOV TTEPLOYES O 0Toieg YpnLovv
ette puling aAlayng eite aueong Petiowong. [lpoorabnote, oy andvinon cog, va gicte
0G0 TEPIGGOTEPO GUYKEKPLUEVOL UTTOPELTE. TN GLVEXELN, GUYKPIVETE TIG OKEYELS GUG |LE
T1G OIKEG LLOC.

Kdanoeg and g meproyég ot omoieg ypnlovv PeAtioong 1 oAhayng 610 YOPO NG
EevOoyAmaoong ONUOGLOG EKTAIOELOTG CT|UEPO LTOPEL VAL EIVOIL 01 TOPUKATM:

- H ypron &vég ko povadikod oyoikov gyyepdiov. I1oco pmopel éva Biiio (oe
vt evtdoovpe 1o PiPAio Tov kaBnynT| KoBdg Kol TO TETPASIO0 OCKNGEDY TOL
pobnt) (o) va gpumepiléyet pe TpOmo Touday®yKd KATAAANAO T «ddaKTéER VAN, (B)
VO OVTOTTOKPIVETOL OTIC AVAYKES KO ToL KEVOL OA®V TV podntav kdbe tagng, (v) va
OVTATOKPIVETOL OTa EVOlOPEPOVTA OAwV TV padntav; Eivar capég 6t n avayxn
OLTOVOUNOTG TOL EKTOUOELTIKOD Efvor peydAn. Me Tov 0po «oTovOUNG» EVVOOULE
™MV KovOTNTA VoL ovTIAAUPBAVETOL O EKTOOEVTIKOG TIG YAMGGIKEG OVOYKES KoL TO.
EVOLOPEPOVTOL TOV GLVOAOL TV HOBNTMOV TOL KOl VO TOLG EUMAEKEL OT LadNGLOKTY|
dadkacio, 1€ e TNV EVOOUATOOT] EVOALUKTIKOD EKTOUOEVTIKOV VAIKOV, E1TE L
N XPNON MOAVUECOV KOl VEOV TEXVOAOYIDV, TOVI®OG HE PACN TOV GYXEOOGUO
OO0 YOYIKO COGTOV HLoONUATOV.

- H dwaokoiio g EEvne YADOGOS og LobnTég (cuyva moAD) SopOPETIKOD EMTEIOV
yhooooudfetlog.

- H avtiinym g dwackariog g EEvg YADOOHS MG EVOG «SLOKPLTOVY YVOGCTIKOD
avtikelévov. To 0t  «dpa ¢ EEvng YAdooac» etvan dtakpit amd Tt vIdAouTa.
poOfuoTo Tov ooAsiov dev onuaivel 0Tt ovt B TPEMEL VoL TNV AVTILETOTILOVHE WG
AN éva «pabnpox. Eav avtilappavopoacte t pabnon mg EEvng YADCGOS TpdTa.
®G TKOVOTNTO AVTIANYNG TOL KOGHOL, EKPPOCTC KOl ETKOVOVIOG LECH OO 0TI Kot
LETO MG OIKEOMOINGT KOl TOYLOTOINo KATOWmY YAWOOIKOV KOvOvmv, TOTE 1)
avaykn va dodue v EEVN YAMGGO TTEPIGGOTEPO MG o evkoupio eEEMENG TOL
E0LTOV LOG EAPVIKE YIVETOL OAOEVL KOL TTLO GTLLOVTIKY.
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1.2 O Exnodevtikog Zévov INhocodv kot o NEo Xyoleio

Apaoctpromta 8
Avoi&te A TO TETPAOIO OKEYEDY GO KO OTAVINOTE OTIG TOPAKAT® EPOTNOELS:
- Tuv oAayéc amorteitor vo yivouv ylo TV TPOGOPUOYN TOV VLIAPYOVTOGS
TS oy ®YIKOD GLGTNUATOG OTLS apyEG ToL NEov ZyoAgiov;
- ITTho ovykekpiéva, Tdg avtihappaveste Tov pOAO Tov ekmadevtikov EIT 610
«N£o Xyolelo»; Mropeite va Kataypdyete 3 xopaKTnploTikd mov Oo mpémet va
&xel 0 exmandevTikog El yio va avtamokplOel 6TIc amaitioelg avTtés;
Otav 0AOKANPOGETE TNV KATOYPOPT] TOV CKEYEDV CaG, GUYKPIVETE TIG E TO KEILEVO
7oV 0KOAOVOEL.

[Tpaxtikd, Tt onpaivovy 6Aa 0o avaEépOnKay TopATdve Yo, TOV dACKAAO TNG
ayyMkne, ™¢ yoAAKNg M g veppovikng, Katd mpdto, onuaivel TV OLGLOGTIKY|
EVIIUEPWON KOl ETIUOPPMTH TOD TOVW GE GTOYOVS OLATOIO0YDYNONS TOV EVVOOVVTOL
1010itepa. amo ™y Cevoyilwaoon exmoidevan. Tétolor otdyol givor 1 avamtvén g
OWMOMTICUIKNG  EMLYVOONG, 1 OVAYKN Y10  OlOPOPOTONUEVT]  O000KAAMO Kot
Blopatikny pddnon, n dwbepoticotnta, K.6. o avaeepbolpe 61e£0dikd og VTEG TIC
TEPLOYES TOPAKAT®, KaBMG kot 610 B™ pépog tov tdépov avtod, 6mov kot Ba dovpe
AETTOUEPDG GVYKEKPIUEVA TTOPAdEIHOTO Kot oYEdto padnpdtov. Inuaivel, exiong, v
eolkeian o0 e O100IKTOAKES TINYES EVAUEPMONS, KOBMG emiong Kol pe o epyaleio
oV umopel va Ppet 610 Sadiktvo (Kot paiota dmpedv) To omoio. UTopovV Vo ToV
VROGTNPIEOVY ONUAVTIKA, OlEVKOADVOVTAG TO €pY0 TOv, gumAovtilovtag To OTol!
OWOKTIKG  eyyelpidio  yPMNOIUOTOLEl, KOU  KIVNTPOTOI®VTAG TOL  HobNntég  TOL
EVTACOOVTAG GTN OO0KTIKY] TOL TPOYLOTIKOTNTO GUVONKES Ol 0Toleg £XOVV TN dVVOUN
VO KIVIITPOTIOGOLY TOLG LaONTESG TOVL.

AMG Tave omd OAa, onpaivel 6Tt 0 eKTOEVTIKOG EIT amoKTA TIG IKOVOTNTES Yld
QVTOVOUN OLOOCKOALD, TPAYIO TTOV CTULATOSOTEL OO LEPOVS TOV TNV AVAYKT:

- VO 0TOKTHGOLV GUVEIONGN TOL POAOV TOVG MG ONULOVPYOT SOUKTIKOD VAKOD
Kot Topoywyol nabnong

- va 0&lomolovy GUYYPOVES TPOCEYYIGELS UAONONG HE ATOTEPO GTOXO TNV
EVOOUATOON TOV OlPOPETIKOV puhudv pdanong tov podntov, tov
wtepottov oty TaEN, TOV  SPOPETIKOV  KOWMVIKO-TOAMTIG KOV
avamopootdoey Kol OAwv Tta GAAOV  otoyEiov mov  KafioTovv TN
SWacKaAio (o LOVOOIKTY, UN-TUTOTOMUEVT] O1adIKAGT0

- vo umopovv va oxedalovv OpaocTnplOTNTEG Kol HoONCloKES eVOTNTEG E
Bacwkn apyn Tn OTOYOKEVIPIKOTNTO KOl YVOUOVO TG YVOOTIKES O100IKAGIES
KOl TIS TPOJIYPOPES TMOV TPOYPOUUAT®V OTOVODV KOl TOVG TPOTOVG
a&loAdynong Tov padntov

- Vo uropohv VoL VAOTOOVV TIG HoBNolokég evotnteg Kot va a&loloyovv tnv
QTOTEAEGLOTIKOTNTOL TOVG

2. E1dixa Oéuara pabnong kot dioaktikns tys Eévng yAdeeag o€ cyolixd wepifidiiovra

Xe outod TO TUNHO TOL VAKOV B cuintioovpe Pacikéc BempnrTikég apyéc mov
a@opovv otV ekuddnon g &évng yAwooag oe oyolkd mepiPdAlovia mov, OnmG
yivetal Katavontd, dlapEPEL Katd to HOAAOV 1] NTToV amd Vv ekpdOnon g E&vng
YAOoog o€ mepPdAlovia 6mov 1 YADGGA-GTOY0G opuAeital kKot £Em omd To oyoAElo.
H expdbnon mc EEvng YA®GGG o€ GYOMKA TEPIPAALOVTA, TOV €K TMOV TPOYUATOV
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oTEPOVVTOL TNG aBevTIKOTNTAG TG «(OVTAVIG» XPNONG TNG YADOOWS, VITOKEITAL GE
KATO10VG TEPLOPIGUOVG, OGS N TEPLOPIGUEVN €kBeon otnv VO ekuddnon yAmooo
eKTOC oYoAEloV, TO NB0G TOL GYOAEIOV (AVTAY®VIGTIKO 1] GLUVEPYATIKO), Ol EMTTMOGCELS
OV OLTO UTOPEL Vo £XEL 6TO KIvTpa TOV HadNTOV/TPLOV K.T.A.

Ot ekmoudevTiKoi mov d13AcKoVY TV EEVN YADGGO £X0VV, GUVETMG, £va. SVGKOAO
€PYo, 0QOV EMEPOVY VO OOAEOVY €vol PUOIKO ePYOAEID ETMIKOWV®OVIOG UE TOVG
GALOVG, OALOYAMGGOVG GLVOVOPOTOVS TOV CUIKPOLY» LG TAEOV TAAVATI LEGO GE EVal
TEPLOPICUEVO Kol «QTOYO» mepidrrov. Katd ovvémewn, onpoviikd HEPOG NG
TPOCTAOELIS TOVG gival Vo Katapépovy va «lovtavéyouvy, 660 avtd gival dvvaro,
avtd TO TEYVNTO TEPPAAAOV UABNONG KOl VO TO TPOGOLOUDCOVY TEYVNTAE TPOS TNV
TPOYUATIKOTNTO. LTV ETOUEVN EVOTNTA TOV BemPNTIKOD KEPAAAIOV TOV VLAIKOV, Oa
ocv{nmOBobv opiopéveg mpoceyyicelg mov mpoteivoviar and to Eviaio IIpdypappa
2movdav v tig Eévec I'hdooeg (EITE-EN) o¢ amoTeAeoUATIKEG GTO VAL dNUIOVPYOVV
éva {ovtavo, GuVAPTOUEVO dueco pe TV Tpayuatikdtto pobnotokd mepiBaiiov.
Ymv mapovoa evotnta o cuinmioovpe Poacikd Bewpntikd nTpote OTWS o) THOG
poBaivetor - EEvn YADOGGO Kot mowol givar ot mopdyovieg mov givan mbovov va
emnpedlovv 1 pabnolokn dwdikacio, B) ta kivitpa yioo pddnon Kot ot tpdmot
EVEPYOTOINGNG TOVG GTNV GYOAIKN TAEN, Y) OTPATNYIKES LABNONG, O) TMG SOACKETAL 1|
EEvn YA®ooo Kot €) TG 0ELOAOYOVUE TNV TPO0JO TOV LadNTOV 0ALAL Kot TN O1KN oG,
OG EKTOOEVLTIKAOV OV eMNTOVE TNV aVTOPEATIOON HOG.

Apaoctnprotnta 9

[Ipwv cuveyicovpe, eltvar ypNoIHLO VoL GKEPTOVUE €AV Kot KOTE TOGO €ivol avoykoio yio
TOV EKTTOOEVTIKO Vo elvan gvipepog YOpw amd Bewpnticd (ntuata wov oyetilovtaon
HE TN SAKTIKY] TPaKTIK. Me avt) v évvola avTIAapuBavOIOGTE TNV ETIGTNLOVIKN
yvoon (dnA. TG BewpnTikég TOMOBETOEIS KOl To TopioUATO EPELVMOV) TOGO NG
emomung s Eeappoopévng I'wocoloyiog 600 Kot NG O00KTIKNG NG EEVNG
yYAdooag. [ati elvatl Opmg ONUAVTIKO VO EVILEPOVOLUGTE Y10l TO KTEAELTOIO VEA TNG
EMOTNUNG oG, AmO ™ Ok c0g TAELPd, Kot TOGO KOl HE TOWOLG TPOTOUG
epovtilete va evnuepmdveste BewpnTikd yio Bépata Tov aeopovy 6T Habnon Kot ™
SWOKTIKY TG EEVNG YADMGGAG; ENUEIDCTE TIC BE0EIS GO OTO TETPAOIO CKEYEDV GOG
K01, GT1 CLVEYELD, cvveyioTe va daPAleTe TAPAKATO.

Onwc &yovv emyeipnuatoroynost torroi (Malderez & Wedell, 2007- Wright &
Bolitho, 2007 Ur, 2007), | yvdon tov Oeopntikdv npoceyyicemv (0mwg opiotnkay
Tapamive) pmopel va fondncel Tovg EKTOOEVTIKOVS a) Vo EENYNGOVV TIG OIKEG TOVG
«TPOCOTIKES Bewplegy Kol KaONUEPIVEG TPOKTIKEG KOl Vo TIG avabewpnoovy, ) va
ane&opOovv omd TETAAMWOUEVES OOOKTIKEG TPOKTIKES TOL OEV AmOdidoVV, V) Vo
avtovounfodv KOl VO OMOKTAGOLV OLTOTEMOIONGN Yo TEPAUOTIGHOVS Kot
TPOCOTIKY £pevvo. PEco OTIC TAEES TOovg. Aev elval Ttuyoio GAA®GTE TOL
ekmandenTIKol pe Ko Bewpntikny yvoon (AOym mepaitépm GTOVd®V 1] TPOCSHOTIKNG
wpoomdheloc) £xovv LeYaADTEPT avTOMENOION O™ HEGH OTIC TAEELS TOVG.
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2.1 Tlag podaiveror n EEvn YADGG60 — Topdyovtes mov Exnpeaiovy T podnclox
orladkacia

[Mpdopateg Bewpnrikég Béoeg yio v exkpddnon g &évneg yaAdooag (mpPA.
Skehan, 1998, Doughty & Long 2003, Dornyei, 2009) tv opifovv o¢ pio yvooTiki
drdkacio kot avayvopilovy Tig emppoéc mov 10 padnotokd mepiPdiiov pmopel va
éyel movo oe vty ™ owdikaoio (Dornyei, 2009, Manolopoulou-Sergi, 2004). Xe
avtifeon pe mododtepeg amdyelg Tov Bewpovcay ATt 1) eKpadnon g EEvng YAOooOG
umopel va emtevybel OTMC TEPIMOV Kol EKEIVN TNG UNTPIKNG, ONUEPO EXEL YIVEL GOPEG
0Tt M expddnon g EEvng YAMooOG £xel TOAAEG 1O10uTEPOTNTEG — Mo OO TIG
Baocwotepeg apopd oI oNUOGIOL TOL €YEL | CLVEWNTN TPOCOYN TOV TPEMEL VAL
emdei&el 0 pabntig kol n TPOoTABE TOV AmoLTEITOL OO HEPOVS TOL Yo TNV
«omofnKevon» TS Omotag véag mAnpogopiag oyetileton pe v EEvn YAwooa. To mmg
avtég ot Bewpntikéc Bécelg pmopovv va yivouv mpdén otnv TtdEN eivar Eva TOAD
onuovtikd Bépua 10 omoio elvar oviikeipevo €pevvag  SPOP®Y  SOOKTIKDOV
TPOTAGEIMV, OTMG 0T TNG EPYACIOKEVTPIKNG nabnong (‘task-based learning’, mppA.
Ellis, 2003). Ot mpotdoelg mov akoAovbolv givar Kamoleg PBooiKES SOAKTIKESG
TPOKTIKES TTPOG ALTNV TNV KatevOuvon).

Anuiovpyio mpocookiwv

H mpotepn yvoon kan gpmelpio tov pontdv/tpudv mpénet va vepyomoteitot mpv
napovclacHel 10 vEo VAIKO mpog padnon. Apa, éva apyikd otddlo mov cuviiwg
ovopdlovpe «mpogtolpacion 1, mo omid, «Céotapo» elvar mOAD OMUOVTIKO GTO
uadnud pog. Xe avtd 1o 6Tdo10, Ol EKTAOEVLTIKOL EKUOEVOVUE TV N1 VITAPYOLGA
yvoon tov padntov og tpog to Bépa mov Ba swonynBodue pe teXVIKEG OTLS TOV
«KOTOLYIGUO 10DV, TNV TopovGiacn amopaitntov Aegihoyiov, T chvtoun cvlnmon
pe Baon, yo mopddstypa, pio eikdva 1 éva Tpayovdt. Me avtd tov TpOTO avoiyetat
évag 0lavAog mpog 1o Bépa N v €vvola mov Ba mapovcilachel ota emdUEVA GTAOLL
0V pafnuatog. Anpiovpyodvtar dSNAadn ol amapaitnTES TPOGOOKiES GTOVG HOONTES
ywo. to eto16v  (input) mov O axolovBnoel. Mg dAlo AoYia, TO HVOAG TOV HOONTOV
gvepyomoteital Kot yivetat dekTikd 61N véa mAnpoeopia.

2oyvotnta

Ot exmandevticol opethovpe va epovtilovpe ®oTe 10 €610V TPOG pabnon va
epeaviletar cuyva oty téEn poc. Onmg pmopet koveic va KatoddPet, pe dedopuévn v
nePOPoUéVT xpnon s EEvng YA®ooag ektdc G TAENG, M TOPOVCinoT TV VE®MV
OTOLEI®V TOL TNV APOPOVV pia Kot OV opa OeV ival opKeETY.

H pébnon g EEvng yAdooog elvar pa mepimhokn kot ypovoPopa dtadikacio Kot
avtopatonoleiton HEow NG e£AcKNoNG. Apa, 0l EKTOOEVTIKOL TpEmeL va, ppovtilovpe
Y. TV avoKOKAMGN TOL VAKOU G€ TOKTA ypovikd Otaoctnuata. Ta dwayoviouato
Tpoodov (progress tests) Oa pmopodcav va TPOGPEPOLY Lo EvKopia. Yo ETAVAANYN
660 kot yuo €heyyo ¢ pabnone. H epyacia oto omitt pumopei eniong va fondnoet,
TAPEYOVTOS 0TOVG Hantég aAAn pio evkapia yio e&doknon €€ omd v Taén Kot
JLELPVVOVTOG TOV TEPLOPIGUEVO GYOMKO ¥povo (BA. Odnyo yia Ilepoutépw Meiétny oto
téA0G TOL KepaAaiov). 'Evac dAlog tpdmog dedbpuvong Tov  oyoAkol yxpoOvov,
TePALTEP® €EAGKNOMNG Kol EMOVAANYNG, Elval Kot 1 AEYOUEVT] «O1EVPVUEVT OVAYVOCT,
OOV UTOPOVV VO, ¥PNCLLOTONOOVY IKPES 16TOPIES, KOTA TPOTIUNGT VYNAOV ETTESOV,
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YPOUUEVES OO TOV 1010 GLYYPOUPEN, DOTE Vo, EKTifeVTAL 01 LaONTEG G€ YADGGO Kot GTUA
OV EMAVOAAUPAVETAL Alyo 1) TTOAD.

Koroinmrotyra

O1 exmondevTikol TpEmel va povTilOVE Y10 TO KOTA TOGO iVl GAPELS, OVTIANTTEG
KO KOTOUVONTES 01 VEEG YVMGELS Kot OeEIOTNTEG GTOVG HoBNTES paG. Apa, BETovpe Tovg
o0TOY0VG TOL HabMpaTog 660 mo kabopd yivetal. Mmopovpe Vo EVIUEPMDGOVE TOVG
LoONTEG OYETIKA, DOTE VO TOVG OMGOLE Ul 0iCONGT «CLUUETOYNG» GTOV GYEOCUO,
TPOKTIKN EONPETIKA CNUAVTIKY Y10 TV EVEPYOTTOINGT TOV KIVATPWOV TOLS Yo udbnon,
omwg Ba dovpe mo KAtw. AmO ekel ko PO, kbBe dpactnpiotnto Bo mpémel va
OTOYEVEL GTNV EMTEVEN TV 0TOY®V avTdV. H ypron tov mivaxa, Tov dopavockoneiov
N TOL NAEKTPOVIKOV LIOAOYIGTY], OTTOV Ypdpovtat kot ToviCovtol ta véa mpog udbnon
otoreia, fonbovv cto va yivouv avtd caen Kot mapoatnpiotpa. I'a tov idto okond, Ta
posters yOpw-yOpw omnv tdEn M oe €vav €01kd TVOKO OVOKOWV®OCE®Y (TOV 0moio
ocvvnBowg ovopdlovpe «H yovid tg EEvng YADGGOC») Le Ta véa Tpog ndbnon ctotyeia
™mg YAwocog Bo umopovcav vo mopEYovV GTOVG HOONTEC cuveyr Kot Kobnupepivi
ékbeon oe avtd. Avt N 0o TPOEPYETOUL OO TNV AEYOUEVT] «IEPLPEPELOKT LAONON»
7OV TTPOTAONKE Omd TIG AVOPOTIOTIKEG TPOGEYYITELS TNG eKUdONoNG TG EEVNG YAMGGOG
(m.y., Taylor et al, 1990). EmnAéov, ot ekmaudevtikol Oa pmopovcav Kot 0Peilovy vo
EKUETOAAEVTOVV TNV «ITOPAYOYT» TOV HOONTOV Kot Vo TopEUPovV pe TV KOTEAANAN
avaTpoEOdOTNOT, LITORoNOMOVTAG £TGL TNV TAPATNPNTIKOTNTA TOV UAONTOV O TPOG TO
mpog pabnon véa ylwoowd otoryeia. Avtod yivetai, owOtt pe ™ ddpbwon g
TOPAYOYNG TOV HOONTOV, Ol EKTALOEVTIKOL EAKOVE TNV TPOGOYN TOV UaONTOV ot
otoyyelo exelva mov dev €yovv mopatnpndel 1 elvan AavBacpéva. H apvmrikn
avaTpoPodoTNon (d10pbmon), edv TapExetor TNV KOTAAANAN OTIYU| ®G TANPOPOPi Kot
Oyt o¢ Twopio ko pe v tpodmoddeon Ot AapPdver vdyn TG LOONGLOKES OVEAYKES
Tov padntov, xel amoderyBel (mpPA. Deci et al 1981, Pintrich & Schunk 1996) 6t
umopei va Aettovpynoet vrofondnTikd Kol g TPOS TNV EVEPYOTOINGT TOV KWWNTP®V
tov podntov. H mopayoyn tov podntov pmopet eniong va dmdcel v gukoupio yuo
emovoANTTIKE pobnquoto (Téve ota «Addn» Tov pobntdv) mov Kol avtd He T GEPA
TOVG €ELINPETOVV TOV GTOYO TNG CUPNVELNG KoL TNG EMAVAANYNG.

O1 dpootnpiotnTeg

O1 SOKTIKES dPACTNPLOTNTEG OTIS OTOIEC KAAOVVTOL VO GUUUETEYOLV Ol LOONTEG
TPOG EMITEVEN TOV LAONGLOKDOV GTOY®OV TPEMEL VO EIVAL OPYUVOUEVEG e TPOTO TOV VOl
élkovv VvV mpocoyn Tov podntov. Eivalr evvonto o0tt mpémer va mpoKaAovv TO
EVOLLPEPOV TV HoONTOV Kol va tvat Alyo Téve amd 1o eninedo YAOOoOUAOELIS TOVS
(ONA. 0bte TOAD g0KOAEG 0VTE TOAD dVGKOAES). [Tpog TOVTO Pmopel 0 EKTAOEVTIKOS VOl
YPNOYLOTOUCEL KEILEVA TTOV TANPOVV TIC TOPATAV® TPOHTODEGELS KO KIVITPOTOLOHV
tovg poOntég (my. kelpeva amd TO  OWOIKTLO 1 OKOUN  KOU  AOYOTEYXVIKA
OTOCTAGLOTOL).

To podnuoata mov €o0TAlOVV ATOKAEISTIKO GTY) YPOUUOTIKY] OEV (QOIVETOL Vo
EVOLLPEPOLV TOVG HOONTES, TOPOAO TTOV TPOGPEPOVY GTOV EKTOUOEVTIKO Eva 6TOOEPD
mAlaicto. Tétowov tOmov pabnuato Bo pmopovoav vo Acttovpyncovv pe kaboapd
VTOGTNPIKTIKO TPOTO, TPOCOHIOOVING GTOVG HOONTEG UETAYAMGOIKY yvoorn (m.y.
KAVOVEG), OUmG ovTo dev glval KaBOAov BEPato 0Tt Ba PEATIOCEL TNV EMKOWVOVIOK
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toug wavotra. H ypoppotikn BéPata, 6mwg kow M ékbeon tov padntov oe
SPOPOVE KEWEVIKOVG TOTTOVS, OTAV EVIACCETUL UECH OE KATAAANAES EMKOIVOVIOKEG
dpaocTnplOTNTES, €ivar amapaitntn yo ™ pddnon oaeod Ponbdel tovg padntéc va
EMKEVIPOOOVY 0T YAMOOIKY doun kot Agttovpyio ¢ EEvng yAdooag (Radwan,
2005). Onwg yivetar kaTovonTo, 0 TPOTOG TOL dopeital To uddnuo £xel €06 tepdoTia
onuocio.

Apaoctnpomra 10

[Mog Owdokete 1t ypappotikny; Aeite pio evommta tov  Pifiiov  wov
YPNOUOTOEITE TNV TAEN COG KAl TPOGEETE TOV TPOTO LE TOV 0010 TOPOVGLALETOL GE
avtd 1 Ypopupotiky. Awpdote eniong Tig TPOTAGELS TOV GLYYPAPEDY TOV BiPAiov @
pog avtd 10 BEpa. I'phyte TIC OKEYELG GOC GTO TETPASIO GO,

H d1dackorio Tov oTpotnyikdv pabnong mpénet va swooydel ot kadnuepvn pog
TPOKTIKY], EMTPEMOVIONG £TGL TN UEYIOTY YVOGTIKN EVEPYOTOINGT TOV UAONTOV HOGC
(Matoayyobpag, 2005). Eqv o/n eKkmaudevTikOg KOTOPEPEL VO EVEPYOTOIGEL TIG
dUVaTOTNTEG TOV HOONTAOV KOl VO TIG EUTAOVTICEL LE VEEG GTPATNYIKEG, Ol TEAELTAIOL
Oo elval GoQ®OG TO KIVNTPOTOMUEVOL KOl GPa MO OEKTIKOL GTO VEO TPOg Habnon
vAko (Bogaards, 1988, Cyr, 1998). ITpdypoatt ot pabntég pog mpénetl va. uabovv mig
va pofaivoov. Apketég popég Bempovpe 6Tl avtd 10 EEpovv oM Kot eTIAloVUE HOVO
ot YA®GGO oL JAcKOVUE. AVGTUYDG OUMG, OTMG OMIGTOVOVUE GUYVE, To
npaypato oev givol akptpac étol. Edv Aowtdv ot pabntég pog dev avtiiapfdavovrol
oV pOAO 7OV TOHLOVV GUVIGTAGEG TNG EMTVYOVS HAOBNONG, OTMG TG VO KPATOOV
ONUEIDMGELS Yo Vo, LIToBondGovY TV UVIUN TOVE, TMOG VO UNV OUEAODV VO pOTOVV
otav dev Katarafaivouv, TdS va cuvepyaloviot (e TOVG GAAOVG YOl VO SIHAEVKAVOLY
oKotewd onueia N va wopdyovy pall emkotvovia, TAOC VO OTOUOVOVOLV Kol VO
COVOKOADTTOLV» TOV KOVOVO THO® omd TG YPOUUES T®V KEWEVOV GTO Omoid
extifevtal, TOG VO EMKEVIPOVOLY TNV TPOCOYY| TOVG, €lval GOQES OTL OV EYOLUE
TOAAEG TOAVOTNTEG EMITLYIOG GTO £PYO LLOC.

Apootnpromrta 11

Agite pia evotra Tov PBiAiov mov ypnoyonoleite oty 14éN cog Kol Tpocste
TOV TPOTO LE TOV OTOI0 €16AYOVTOL KATOlEG OTPATNYIKES Labnonc. Awpdote emiong
TIG TPOTAGELS TV GLYYPUPEDY ¢ TPog avtd to Bépna. ['payte T okéyelg cag oto
TETPASLO GOG KO GLVEIOTE TOPOKAT®.

H tehucn mpdén xabe pobnuatog Bo mpémel va eivon n a&loAdynon g enitevéng
T0V 6TOYoL TOL Oomd Tovg pabntés. ‘Evag tpoémog eivar va  {ntoovpe amd Toug
naOnTég pag va ypayouv HOVol Tovg 1| 6 cuvepyasio Le TNV opdada tovg (Yo va
amopevyBel 1 amdd0oN 6€ AALOVS TPOCOMIKOVG Tapdyovtes | Thavr un enitevén tov
otoyov) Tt uabav ond to pddnua. ‘Etet Oa dovv pdvor toug kot Ba agloAoyncsovv eav
éuabav avtd mov eiye 1e0el wg 01d)0G. EGv damiotdcovy 6Tl dev NTav eMTLYEG TO
uadn o og TPog Tov 6TdY0 TOTE UITOPOVV Vo, ETAVELDOLV e EpOTNOELS 1] Vo {nTHooLV
EMOVAAN YT TNG TPOCTADEING OO TOV EKTALOELTIKO. Me avtd tov Tpdmo, ot pabnté
kaBiotavior cuvurevBuvot yia ) pndonorn Tovg Kot KvntpomolovvTon OeTiKd.

11




Apaoctnpromta 12

Agite pio evotnta tov Bipiiov mov ypnolonoteite oy TaEN oag Kol TPocéEte TOV
TPOTO OV eMyelpeiton N TEMK agloddynon péca amd aoKNOELS QVTO-0ELOAOYNONG
010 TéA0G KOs kePaAaiov. Alafdote emiong TIC TPOTAGELS TV GLYYPAPEDV OC TPOGC
avto 0 €.

[Ipoonabnote va dcite kpitikd Eva 1 mepiocdTepa HoONUATE GOG avaoToXalOUEVOL
edv avtd Tov cu{NTONKAV GTNV EVOTNTA AT ATOTEAODV UEPOG TNG TPOKTIKNG GOC.
Mmnopeite vo KaAéoeTe Evav GUVASEAPO GOG VO GOC TAPOKOAOLONGEL Kot VO TOV/TNV
napakolovdnoete kol €oelg, ®ote va Pondnoel o €vog Tov AAAO GE OLTNV TNV
TPOCTAOELD KPITIKOD OVOGTOYACHOD KOl Vo GVCNTNOETE T, BEpOTO QLT PE apopun
To 0gdopéva amd Ta paBNUOTd cag. XTI GULVEYELN UTOPEITE VO EMXEPNOETE VA
EVOOUATMOGETE VT TO GTOLYElN GLVVEINTA oTa LOOMHOTA oaG Kot vo EAEYEETE KOTA
1660 Ponbdve otV KaAVTEPT MITEVEN TOV LAONCLOKADV GO GTOXWV.

2.2. Ta xivytpa Yo pddnon kor Tpémol Evepyomoinaci)g TOVS 6TV GYOMKI TAEN

Apactnpiomta 13

O)lot copevode 0Tt 1 VTTAPEN KIVATP®Y GTOVG HOONTES LG Y10l TIG OPUCTNPLOTITEG
OTIg omoieg TOovG eumAékovpe elvar moAL onuovtiky. Kataypayte 3 tpdmovg
EVEPYOTOINONG TOV &VOPEPOVIOV TOV HoONTOV Gag. XTn ouvvéyela, Oafdote
TOPOKATO KOl GLYKPIVETE TO KelEVO oV akolovBel pe to d1kd Goc.

Olot cvppovodpe 6Tl 0Mol0g EUTAEKETOL GE L0 OTOLONTOTE JAOIKAGIN, TNG
puébnong coumeprropPavoprévng, TpEmeL va £xeL TO 0E0V KIVIITPO Yol VO TN PEPEL €1C
népag. Me GAda Aoy, o BaBIOS 6TOV 0TOl0 KIVIITPOTOLOVUOGTE VO EUTAOKOVUE GE
g dpactnplotta etvor avtdg mov pog ®Bel 6To o) vo EEKIVIIGOVUE TNV EUTAOKT] LOG
ot dwdwaocia avt, B) va mapapeivovpe oe avt) mopd to mbavd epmdola mov o
TPOKLYOLV Kot Y) VO KOTARAAAOLUE TNV amapaitnTn TPpooTdleia yio va TETHYOVIE TO
oTOX0 HOGC. AV OKEQPTOLUE OTL M ekpadnon g &évng YAdooag cuyva omottel o
paxpoypovio. tpoondlela, toOte yivetar cagéc 0Tt M SpKNg Kivntpomoinomn sivat
anopaitnt. [pdypati, o pdéAog mov £govv Ta kivnTpa TOV LAONTOV ®O TAPAYOVTAG
mov emmpedlel ™ pdOnon g EEvng yYiAwooag €yet oculntnBel ®g e&oupetikd
ONUOVTIKOG €0® Kot TOAAEG Oekaetieg (Yo por ektevr] ov{ftnon tov B€potoc PA.
Dornyei, 2010). Xe avtibeon pe moloidtepeg amdOyels, OU®C, OTIS WEPEC HOG Ol
gpevvntég vrootnpilovv 0Tt Ta Kivntpa e€aptdvTol amd Kot eivor Bepelopéva o)
otV amoyn mov &yel 10 dropo yw v aio Tov ®g dropo, B) 6TOVE GTOHYOVS TOL
tifevton 1 B€tet 0 1010¢ 0 BTG, ¥) otV TPOGdOoKia OV £XEL O LOONTNG OC TPOS TNV
emrvyio N amotvyio TG Tpoomdbelog mov Katafdiiel Kot d) ota OeTikd 1 apvnNTIKA
cuvasOnuata (Tepiépyeta, EVOLOPEPOV, AyY0G KTA) TOV oohAveTol KOTA TN dldpKela
¢ dwowkaciog. Emiong, ta xivintpa efaptdvtor kor ond eEwteptkods mopdyovTe,
OmwG ToV YVNGo10 6ePAGUO oV amolapPavel péca oty OAN pobnctlokn dtadikacia,
™V &vldppuven, TV avayvopion TovV TPootadeidv mov Katafdiriel. e avtd To
Bewpntikd mAaiclo cu{ntnong, Ta Kivntpa Bewpodvior ¢ pio yyevi IKOVOTNTO TOV
HoONTOV — ONA. Ot EKTodEVTIKOL OeV YPELBLETOL VOl TAL SNULOVPYNGOLV GTOVS HaONTEG
TOVG —, TOV TPEMEL PUEGA OO KOTAAANAES TPOKTIKEG Vo gvepyomoBovv. Ot Pacikég
npobmoBEGES gvepyomoinoNg TOV KIVATPOV TV pobNTdv/Ipidv givalr 6tt ot

12
EZNA

EKMAIAEYZH KAI AIA BIOY MABHIH
yon ST Kowwia THE 1Vidy

ereydy 0 Vie Viwon

((

g "OYPTEIO MAAEIAZ BA BIOY MAGHIHI KAIOPHIKEYMATON B
EIAIKH YNHPEIIA AIAXEIPIIHI
.

é

lii




poontég/tpleg mpémel va £xouv v aicOnon Ot o) eAéyyovv KoTA £va PEPOS TN
pafnotokn Sadikacio Kot oobdavovtal GuvuTeELBVVOL YL TO. OTOTEAEGLOTO, TTOV
amoppPEOLY Ao AT, ) UTOPOVV VO TA KOTAPEPOLV KoLl Y) AEITOLPYOVV UEGH GE pia
OLVEPYOTIKN, PIMKN Ko KOAG opyavouévn oudda. Emiong, wdwitepo pdio mailel m
oLVEYNG TPOKANGN TV EVOLLPEPOVT®V TOVG.

Apactnpiomra 14

AwBdote 10 akdAovbo amdomacpo (oamd to Krumboltz 1990: 10, 6mog
napatifetar oto Covington 1992: 130) kot Tpocnadfote Vo OTOUOVAGETE
TOVG TOPAYOVIEG TOL GYOMKOL TeEPIPAALOVTOE Tov eivar dvvatdv va
OTEVEPYOTIOGOVY TO. KiviTtpa TV padntov. Xkeeteite emiong av avtoi ot
TapAyovieg eivar mopdvieg otn OKN cog mepintmon 1 av €xete Pldoel
TOPOLOLEG KATAGTAGELS.

«Davtaoteite TG Bo propovoape Vo GYESACOVUE EVOL EKTALOEVTIKO TPOYPOLLLLLOL
oV 0 otdY0G Tov Ba NTaV Vo KAvel Toug pabntég va otyabovv v pddnon. lpdtov,
dev 0o Toug EUTAEKOUE GTO GYESIAGLO TMV GTOY®V TNG TAENG TOVG. AgvTEPOV, Ba TOVC
{nrovcape va KaAvouv ToAD OGVCKOAEG KOl AKOTOVONTES Y0, GVTOVG OPOCTNPLOTNTES —
Y. va glval Télelol o€ oTNTOTE KAvouv ympic Addn. Tpitov, dtav Oa avaxkaldmrope
OTL 0L HOONTEG LOG ATTOTVYYAVOLY VO PEPOVY GE TTEPAS TIC OPACTNPLOTNTES ALTEG, Oal
TOVG YeAolOTOlOVGaNE Kot Bo Koltvomolohooue o AGOT TOug Kot TNV €midooT] TOug
6ToVG Pilovg Kkat cuyyeveig Tovg. Tétaptov, yia va pigovpe aAdTt 6TV TANYN TOLS, Ha
Eexmpilape Tovg podnTéc mov apiotevoay and ekelvovg TOL deV TETVYAV AEYOVTAG ..
‘apob pmopet 0 A ywti dgv umopeic €o0v;’. Avtd Bo amopdveve Tov A kot B Ekave
OAoVG TOoVg GAAOVG va Tov ameyBdvovtal. Télog, edv mdvape kdmowov pabnt) va
npoonofel va Ponbnoel kdmoov GAAOV VO TO KOTOQEPEL OTIS OMICTEVLTEG
dpaotnPOTNTéG Hog, 0o TIHOPODGOUE Mo TETOL GUVEPYATIKT] GUUTEPLPOPA YMPIC
é\eoc, emUEVoVTag 0 KaBEVOC Vo SOLAEVEL GLOTNAG, LOVOG TOL OTOUOVMUEVOS OO TNV
vrooTNPEN Kot v evBdppuvon g opdong TV GUUHAONT®Y TOV.»

INUEIDOTE TIC OKEWYELS OOC OTO TETPAOIO GOG KOl, OTN OCLVEXEW, OlpdoTte
TOPOKATO.

210 mopamave Keipevo PAETOVUE HE EEOUPETIKN GOPNVELD TNV KOTOGTPATYNON
TV BACIKOV TOPOUETPOV TOV KWHTPOV 7oL ocvintioape mo mive (EAeyyoc,
KOVOTITO KOL GLVEPYOTIKOTNTA) GE 0VTO TO andcmaco. H aviayoviotikdTta Kot T
eEoyevn kivtpa (Babuoi, Tipnmpio, motomromtikd KTA) Tov KaAAepyohvtol 6 TOAAA
EKTOOEVTIKG CLGTNOTOL, TOV EAANVIKOU GUUTEPIAOUPAVOILEVOL, KOl TTOV TOAPVOLV (G
dedopévo OtL ot paBntéc dev BEhovy va pabouvv kot Tpémel pe Kdmola avtapolpn vo
onbobv va ovppetéyovv ot podnotokny OadiKacio, Gvyva  dNuUoLPYOHV
KOTOGTOCEL TOV UTOPOVV VO AEITOLPYNGOVY OVAGTOATIKA Yoo T pabnomn. Onwg
elmape ko mo mwovw, e€dAlov, To Kivntpa vrapyovv otovg padntéc. Exeivo mov
TPEMEL VO KAVOLLE MG EKTOOELTIKOL gival val Tar gvepyomotcovpe. Ot TPAKTIKES TOV
TEPEYPAYE TO MO TAVEO OTOCTOGHO OVOTLYMG AETOVPYOVV otV  avtifetn
KatevBvvon, KAvovTag Toug Hobntég vo oNnoovy ) Honotloky dtadikacio Kot To

padnué po.

Apaoctnpioma 15
Topa okepteite evépyeleg Tov EKTOUOEVTIKOD TTOL B0 LITOPOVGAY VO AVOTPEYOLY OVTN
TNV KOTAOTOON KOU VO EMTPEYOLV OTa Kivntpa TV uadntdv yuoo pabnon va
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«ovBicovvy. Avagepbeite otn Sk cag eumelpio Kot TAPTE G TOPAdELY O Lot O1KN
oo TAEN. Xto TETPAOId GOC ONUEW®OTE TOLAAYoTOV 3 Té€Toleg evépyoles. Otav
OAOKANPAOGETE TIC OKEYELS GOC, GLVEYIOTE VO O1aPAleTe TaPUKATO.

Avtifeto pe v dmoyn mov umopet va £xovv TOALOL Ao UG OTL TO EKTOLOEVTIKO
ovoTnua Aettovpyel pe t€toto TpoOmo mov M a&io TG ONG pog mopéppfoaons etvon
undopwvr, wpocoeatn Epevva (Guilloteaux & Ddornyei, 2008) £deiée Ot ot
EKTOOEVTIKOL UITOPOvV VoL KAVOLV TN S10popd VIOBETOVTOG O18POPES GTPOUTIYIKES
Kwnrponoinong (Dornyei, 2001), ot onoieg umopovdV Vo, GLVOYIGTOVY GTIG TAPAKAT®
«GVUPOVAEGN:

[Ipoomabnote yio TNV HEYAADTEPT) OLVATY] GUULUETOYT TOV LOONTOV

- Anuovpyeiote Vv avdykn yuoo emkowvovio péca amd TG OpacTNPLOTNTEG TOL
EMAEYETE.

- Aci&re Lompd evOOPEPOV Y1a TIG YVAOES KO TIG TPOTIUNCELS TOV HOONTOV.
- Kaévete ) pobnolokn epmeipio S100KEOAGTIKT).

- IIpoonabnote ®GTE VO VTLAPYEL TKOVOTOWTIKT] TOKIALD SpACTNPLOTHTMV.

- IIpokaAéote TovG HOONTES GOG VO OKEPTOVV KPLTIKA.

210 3e0TEPO UEPOG ALTOV TOL VAKOV B cuintBovv mapadeiypato SOOKTIKOV
TPOKTIKAOV TOV GLUYKEVIPMVOVV TETOLESG APETEG,.

2.3. I 010a0okeTOL 1 EEVI YADGGO — EMKALPOTONUEVT EMIKOLVOVIOKT TPOGEYYLOT)

Méypt mpocpata, 1 EEvn YA®GGW, ¢ OPYOVO ETKOWVOVIOG, 01000KOTOV 1 EMPETE
vo dddokeTon pe Blon TNV EMKOWV®VINKT TPOGEYYIoT).

Apooctnpromto 16

YKEPTEITE KO ONUEIDOTE TIG KEYEIS GOG GTO TETPAOLO oo, TS opilete €ogig TV
EMKOWVMVIOKT TPOGEYYION TN O0aKTIKN TG EEvng YADooas. Otav oAoOKANpOGETE,
ovykpivete v Gmoyn cog pe avtéc tov Dornyei (2009) mov mapatifevral apéownc
TOPOKATO.

Zopewva pe tov Dornyei (2009: 302):

«H mpwrtopyixn eotioon e eMKOIVOVIOKNS TPOGEYYIONS NTAV 1 ONUIODPYIO. KOl
epapuoyn mpoypouudTwyv koi ucboooroyiwv mov mpowblodv v avdamrtoln g
AEITOVPYIKNG 1KOVOTNTOG OTHY CEV YADOOO. UECW THG OGOUUETOYNG TV UaOnNTaV oc
EMKOIVOVIOKES  Opaotnpiotntes.  [...] H otepedtomn  amown yio o 10aVIKR
EIKOIVWVIOKN TALH €lval 0TI TPOTOUOLALEL OGO TO OVVOATO TEPIOTOTEPO TE TEPLPALLOVTAL
Omov outleiton N CEVN YAWGOO. MG QUOIKN TOPEYOVIOS ETal Uio, UEYGLN TOGOTHTO
avBevTiKoD €1010VTo¢ Y10 Vo «TOTOELY TIS AOVVEIONTES O1001KOTIES UaOnons Tov uadnty
[xa1 va. uaBet v Eévny yAaaoa omws kou v untpiky, xpoctkn oy pog]. Avoroywg
OUWS 1] OTOKAEIOTIKG OOVVEIONTH UOONTLOKY OlOOIKOGIO. OTOOELYTNKE OVETITUYHG VIO
™V KaTaKTHON TS CEVIG YAwooog kol £tol TV TeAevtala dekaetion fAEmovue uio
UETECENIEN TNG EMKOIVWVIOKNS TPOGEYYIoNGS .
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Apaoctnpromnta 17

And v meipa cog, Tt vopilete 0Tl €Aemme MO TNV EMKOWVOVIOKY] TPOGEYYIoN Kot
TPOTEIVETAL TOPO MG CLUTANPOUOTIKO KOUUATL TNG; AQoD omavincete, dofdcte To
aKOAOVOO amdoTAcH Kot OEITE 0V GUUPMOVEITE KOl GELG.

«O1 ePocOTEPOL EKTAUOEVTIKOL GUUPOVOLV OTL 1) EMKOWVAOVIOKT TPOCEYYIoN
UETEPYETAL U0 OAAOYT] TOV GUUTEPIACUPAVEL TNV OVOYVDPLION TS CTOVIOLOTNTAG TG
YAOOOIKNG O0UNG HEGO GTO TPOGOUVOTOMGUEVO KLpIwg oTn onuacioc TAaiclo g
EMIKOWVOVIOKNAG TPOCEYYIONG 0T0. 6YOAKA TeptBdAlovta.» (Spada 2007: 271)

Onwg dwpaivetror amd to mopandve oxoAlo, n nebodoroykn paog tpocmddeio 6To
TAOIG10 TNG EMKOPOTOUNUEVIG EXKOIVOVIOKNG TPOGEYYIoNG elvan mmg Oa eoTidloovpie
Kot otn dopun ™G YA®ooag (aAM®dg g Ba dddEovpe T ypoppatikny) péoa amod
EMKOWMVIOKEG dpaoTnPLOTNTEG TOL cLVNOWG PEXPL TOPO eoTialov OTN oNuacio Kot
KkaBO6A0V oTn dour. Avti elvar Kol 1) ONUEPVT HOG TPOKANGT| MG EKTOLOEVTIKOT TNG
EEvnG YAOoGOG.

Apaoctnpromta 18

[Mopatmpeiote ta oxold PiPrio cog kot deite TOLG TPOTOVG PE TOVG OTMOIOVG
emyelpeiton avt 1N €oTioon ot doun (ONA. MG JOACKETOL 1 YPAUaTIKY). MeTd
dwfdote T1g TPOoTAcES TOLV aKoAOLOOVV Kol TpooTadNotTe Vo dgite Katd TOGO aVTEG
01 TPOTAGELS YPNOILOTOLOVVTOL 6TO BiAla.

O tpémog mov yeplopocte 10 €100V VAKO moilel 1dwitepo poOAo otV
emKopomOMuUévn emkovoviakn mpocséyyion. O Dornyei (2009: 282-283) cvlntd
TEPUNTTIKE TEG0EPLS TPOMOVG TapépPacng ot1o 1610V (Yoo pHeyoAdTEPNG EKTAONG
ov{ftnon avtov tov Bépatog, BA. Ellis 2008: 879-80):

1. Xepopdg t0v €1616vTog VAIKOD. Xg 0UTH| TNV TEPIMTOON, O EKTOOEVTIKOG
umopet o) va «mAnppvpiceyy o VAKSO pe T doun mov BELeEL va TpocEouy Kot
va paBovv ot padntég tov, B) va tovicel pe Kdmoov TpoOTO T OOUN HEGO GTO
VA mov ypnotponotel (avtd pmopel va emttevyBel ¥pPNGYLOTOIDOVTOG YPDUATA,
VTOYPAUUIOT KTA) KOl Y) VO OOUNGEL TO VAKO pE TPOTO oL Vo avaryKAlel Tov
poont) va avtinedet v mpog nabnon Sopn TPOKEEVOL VO PEPEL GE TTEPAG
™ dpacTNPOTNTO.

2. Amevbeiog ddackario TG dopnc mov pmopei vo eivan mapaywywkn (deductive
instruction) 1 emaywywn (inductive instruction).

3. Mopoayoywoi tpémor (Production options) mov apopoldv dpactnpldTTes mov
«OOMYoUV» Ko «ETPAALOVY» GTOV HadnT Vo VToypewOel va YpNOIUOTOICEL
™V Tpog pHabnon doun yo va Tapaydyetl tn YA®God.

4. AwpbBowon Aabdv. H cuykexpiuévn mpaxtiky] meptlappdvel tpomove dtdpHmong
TV AoOOV TV podnTdv Tov propel va punyv etvar moAd caeeic € avtovg (). o
EKTTOOEVTIKOG EMOVOAAUPAVEL OTAMG TN CWOTH €KQOPA N pOTAEL EAvE TOV
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pabnt)) N va eivan kabapn d10pbwon tov AdBovg (.. peTtayAoooikn e&nynon
TOV KOovOvo) Kol OTOLONTOTE GAAN avaTpoPoddTnon mov Oa dopbmoel 10
AGBog Tov padn.

2.4. I1og agroroyodpe TNV 1p6000 TOV HoONTAOV 0ALG KOL TN OLKI| HOG

H o&oidynon elvar amapoitntn yio tn poOnclokn Olodlkacio 6€ GYOAIKA
nepPdirovio Kot Oyl HOVo Yo va Tpocdloplofel n emidoon TV pobnTOV Kot vo
ndpovv tov avtictoryo Pabuod. Atvel TOADTIHES TANPOPOPIES KOl YIoL TNV EMTUYIO TNG
OANG dladikaciog oTov 1010 Tov ekmTodevTIKd Kot divel To «onpo» tGc0 otov padntm
Yo TEPIOCOTEPT TPOCTADELL OGO KOl GTOV EKTOUOEVTIKO Y10l OAAXYT TPOGEYYIONG KOl
dopboTikég KN oelg o€ mepinTmon younAng a&loAdynong.

Apaoctnpromta 19

[Modg avtihapPaveoste v a&loddoynon tov podntav cag; T kivnoelg kdvate Oote va
OVTOTOKPIVESTE OTIG LEYPL oNUEP avayKes a&loddynong; e moto Paduod Oewpeite 6T
Ol QOKIUEG TTOV YPNGULOTOIEITE GTNV KOONUEPIVI] GOC TPAKTIKT OVTOTOKPIVOVTAL GTNV
EMKOW®VIOKT Tpocéyylon; Tv mpoPAnuata  avtipetonilete; Tir yvooelg Kot
de&lomteg mioteveTte OTL mpovmotifeviar Yy TNV KOTOOKELY] KATAAANA®V Ko
TOLOTIKAOV SOKIUAV a&loAdYNoNG Yo TOVS HobNTég Gag — moteg amd avtés Bempeite Ot
KOTEYETE KO O TOLEG VOTEPEiTE; [ pAYTE TIG AMOYELS GOG OTO TETPAIIO GKEYEDV GOG
Ko, OTaV TELEIDGETE, cuveyiote va dtoPdlete TopakdT.

H a&oldynon tov pabnt) oto oyxoAeio yivetor cuviBmg pe Ypomtég OOKIUES
(tests) ot dtapkeLo TOL GYOAKOD ETOVG KOl 6TO TEAOG TOV, OTt®G Yvmpilovpe. Opmg o
OKOTOG OA®V OLTOV TV dlayovicpdtov eival 1 Babpordynon tov podntn Kot woAd
MyO YpNGUYLOTOOVVTOL TO ATOTEAEGLATE TOVG Y10 SIUUOPPOTIKOVS 0KOTOVS, Ommg Oa
Empeme va Yivel e To €VOLAUESH OTN GYOMKY| ypovid daywviouata. Mg tov 6po
«OPOPPOTIKT 0ELOAGYNGN» EVVOOVUE TN XPNOT TOV OTOTEAEGUATOV LE GKOTO TOV
ELeyY0 TG TPOOSOL TV UaONTOV o€ cuykekpléva Bépata ta omoia dddyONKav Kot
TNV AVASIOUOPP®CT GTOYWV KOl TPOKTIKMV LE ATOTEPO GTOYO TN GLVEXT LITOGTNPIEN
Kot evioyvon tov padntov. Avtég ot doKIES ovopaloviotl «OOKIUES TPOOOoV» Kot
EYOVV caP®G GAAN Asrtovpyio amd TO TEMKA OOy®VICUATO, TO OTOI0L OV £YOLV
afpotoTikn Aettovpyia Kot AmADS ONAGOVOLY TNV mtuyia 1| Oyt TOL padnty Yo OAN ™
OYOMKT XpOVId Kot ToV TpoPRacid Tov 1 un oty emdpevn téén.

AAlo €ldn doK®V glval 1 «KATOTOPKTAPLO. OOKIUN», 1| OToio. YPMCLULOTOLEiTO
oTNV OpYN NG XPOVIAS HE okomd v opadomoinon tov pobntov pe Pacn to
EMIMEOAYADMOCOUAOELNS TOVG KoL 1 «OOYVAOCTIKY dOKIUN», 1 0moio ypnoipomoteiton
(mBavoTaTo TNV apYN TG XPOVIAS KOl OVTN) HE OKOTO TN O1dyvewon TV eALElyE®V
oV €YoVV ot polNTég MaTE Vo TPOSapUochel To TPOYpoLLe SIOUCKAAING OVAAOYOL.
Kabe doxun mpénet va gtvon a&romot kot Eykopn. ['a va etvon prua dokun a&iomot
Oa mpémel va Pabpoioyeitor pe Tov 1010 Pabud kabs opd mov dopbdvetar gite amd
Tov 1010 Pabuporoynt eite amd aAlov. I'a va eivon €yxvpr, Ba mpéner va e&etdlet
avtd oL 1oyvpileTon OTL €€eTalel — OoNAodY, av po. doknon oyedlaleTor Yo vo
eetdoet ™V kavotta Tov podnt vo dePalel kot va kotavoel éva Keipevo, Ba
TPEMEL 1) AOKN O™ TOL YPNCLOTOoLEiTAL Vo KAvel akplPag avtd. Av (ntioovpe and tov
pobnt vo yphwet éva keipevo (evdd m doknon e€etdlel v avdyvoon), tOtE TO
Sly®vioud pag dgv givat £yKvpo.

2oppova pe to ETE-EL, yiveton mAéov amapaitnto va tpocsdiopiloviie 1o Tpoil
Tov pointov pog pe Paon to Evpomaikd [MTAaicto Avagopdc mov mepAnmrikd
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AVOPEPETOL AUECMG TOPAKATO Kot culnteitan eKTEVOS 6T0 Xuppovito e Evpmmng
(2001), xaBmg emiong kot otov 0dny6 tov EINE-ET.

Kowd Enineda Avagopdg (and Zvppodio tg Evpodnng, 2001: 28-9):

A. B. T.
Baoikdg xprnotng AveEdpTNTOG XPROTNG IKavog XpnoTtng
Al A2 Bl B2 Il 2
Apykn Baowm Mérpua Kon IToAv Aptot
yvoon YVoon YVOO YVOO KOAT yvon YVOO
Mrropei va Mrropei va Mrropei va Mrropei va Mrropei va Mrropei va
KOATOAVONOEl Kal KATAVONOEl KOTAVONOEl Ta KOATQVONOEl TIG KOTAVONOEl €éva KOTOAVONOEl JE
va TIPOTACEIG Kal KUpla onueia KUpIEG 10€€G €VOG | €upU QACUO €UKOAio oXed0V
XPNOIUOTIOINCEI EKQPACEIG TTOU TTOU TOU oUvOeTOU ATTAITNTIKWY, O6Aa 60a akouUEl
KABNUEPIVES XPNoIyoTToiouvT | TTapoudiadovTal KeIuévou, T6o0 HOKPOOKEAWV n diaBadel.
EKQPAOCEIG TTOU al OuXVA Kal TTou | JE oagrvela Kai yia KEIWEVWYV Kal VO Mrropei va kavel
TOU €ival OIKEIEG axeTiCOVTal UE XWPIG OUYKEKPIYEVQ, avayvwpioel TTEPIAAWEIG PE
Kl TTOAU TTEPIOXEG TTOU aTroKAioEIG aTTd 600 Kal yia onuagieg Tmou Baon
Baoikég ppdoelg | eival dueca TOV KOIVO agnpnuéva UTTOVOOUVTAI. TIANPOYOpIEG
TTOU £X0UV QUVOQEIG (TT.X. YAwOOIKS TUTTO B¢uara, Mmopei va TTou
OTOXO TNV TTOAU BaoiKEG Kal TTou ouptrepiAauBavo | ekppacTei dveta | TTpoEpxovTal
IKAVOTTOiNGN QATOUIKEG Kal agopouv Béuata | pEVWV Kal auBépunta améd
OUYKEKPIPEVWV OIKOYEVEIOKES TToU oulnToEwv XWPIG va OI0POPETIKEG
QAVAYKWV. TTANPOPOPIEG, ouvVavTwvTal TTAVW O€ TEXVIKA | @aiveTal ouxva TIPOYOPIKEG
Mrmropei va ayopEG, TOTTIKNA TAKTIKG OTN {nTApaTa NG TTwG avagnta YPOTITEG TTNYEG,
guaTnBei Kail va YEWYpPa®ia, OouAeld, aTo €I0IKOTNTAG TOU. EKPPATEIG. avoouveétovtag
guaTnoel GA\oug | epyaaia). oxoAeio, aTov Mropei va Mropei va ETTIXEIPANATA KAl
KOl UTTOPEi va Mrmropei va €AeUBepPO Xpovo, | ouvdiaAAayei ye | xpnoiyotrolei T TTEPIYPAPEG OE
PWTACEI Kal va ETTIKOIVWVAOEI KTA. Mtopei va KATTOI0 AVEDN YAWOoOoO €UEAIKTA | MIO GUVEKTIKN
aTavrioel o€ aTTAd Kal XEIPIOTEN Kal Kal Trapouaiaon.
EPWTNOEIG TTOU ouvnBiouéva KOTAOTACEIG TTOU | auBopunTiopd QATTOTEAECUATIKA Mmopei va
agpopouv KaBnRkovTa TToU ival mlavo va TToU KaBioTouvV YIO KOIVWVIKOUG, | eKQPaOTEi
TTPOCWTTIKA aTmaITtouv aTrAn TIPOKUYOUV aTn duvartn n akadnuaikoug auBoépunTa, PE
oToIXEID, OTTWG Kal aTreudeiag OIdpKeIa eVOG ouviRén Kal MeydaAn dveon
10 TTOU pével, Ta | aviaAAayn Tagidiov o€ pia ETMIKOIVWVia PE emmayyeAuaTikoUug | Kal okpifeia,
droua TTou TTANPOYOPIWV TrEPIOXN OTTOU @uUOIKoUG OKOTTOUG. diaxwpifovrag
YyVwpicel kal Ta yla 6€uarta TTou OMIAgiTaI N OMIANTEG TNG Mrmopei va AETITEG
TTPAyHaTa Tou TOU gival OIKEia yAwooa. Mmopei | yAwooag xwpig TTapayayel OnNUacioAoyIKEG
Katéxel. Mmopei Kal yia Béparta va Trapaydayel €mBAapuvon yia oagn, KaAd ATTOXPWOEIG
va ouvOlaAAayei | pouTivag. atTAd Keipevo Kavéva aTo Ta d1apBpwpéva, akOua Kal o€
pe atAd TpoTTOo Mropei va OXETIKO PE oUo pépn. AeTITOMEPN 1810iTEPQ
uTté TNV TEPIYPAWEl e B¢épaTa TTou Mropei va Keipeva yia oUVOETEG
mpoUT60eon 611 | amAd Adyia yvwpicel A TTou TTapaydayel oUvBeta Béuarta, | TTEPIOTACEIG.
0 OUVOUIANTAG TITUXEG TOU TOV agopolv OaQEg, €TMIOEIKVUOVTOG
TOU PIAGEI apyd 10TOPIKOU TOU, TIPOCWTTIKG. AeTTTOpEPEG eAeyxouevn
Kal KaBapd Kai TOU GUETOU Mrmopei va KEIUEVO yIa €va Xxpnon
givai TePIBAAAOVTEG TTEPIYPAWEI €UpPU pdopa OPYOAVWTIKWV
d10TeBEINEVOG VA | TOU KOBWG Kal EUTTEIPIEG KAl BepdTwy Kal va oxnNUAaTWY,
Bonbroel. BépaTa dueong yeyovoTa, e€nynaoel yia OUVOETIKWV
avaykng. Ovelpa, eATTIOEG dmmown TTavw o€ | oToixEiwv Kai
Kal @IAodogieg £va KEVTPIKO HUNXQVIOUWV
Kal va dWaoEl ¢ntnua, divovrag | ouvoxng.
OUVOTITIKA Ta
Abéyoug Kai TIAEOVEKTANATA
€€NyNoeIg yiIa Tig | Kai Ta
YVWUEG Kal TA UEIOVEKTAPOTO
ox€014 Tou. TwV d1aQOpwWV
ETMAOYWV.
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‘Eva dhdo onuaviikd {mnua mov mpémel va Aappdvovpe vroyn pog otov
dNUovpyovUE dOKIUEG Kot dlaywvicpata eivarl 0tl, epdcov dddokovue pe Paon v
EMIKOLPOTOINLEVT] EMKOIVMVIOKT TPOGEYYIOT|, Oa Tpémetl avtd va avTikatontpilovy
OWOKTIKY HOG TPOcEYYIon Kot v eivar emkotvoviakd. Téco oto ZvuPodMo g
Evponng, 2001, aAld kot otov Milanovic (2002) didovtol cageic 0dnyieg mpog oty
™V Kotevbovvon.

Ta dayoviouato dev eivar 0 HOVOS N Kot 0 KOADTEPOG TPOTOG a&toAdynone. Ot
AeyOUEVOL EVOAAOKTIKOL TPOTTOL AEIOAOYNOTG TPOKPIVOVTOL 0T TOALOVG (OC TOAD TTLO
amoteAespotikol yio t padnon (O’Malley, & Valdez Pierce, 1996, Tillema & Smith,
2000). O @dakeroc Tov pabntn, ta padnclokd NuePOAdYLa Kot ot cL{NTACELS TOHTOL
conference givar pepikoi amd tovg Tpdémovg avtovc. To Evpomaikd ddakelo [Awocmv
elval emiong éva 1€1010 dLVVOIKO gpyareio agloAdynong kol otoxevuévng uabnone.
Me ) ypnon tov Gakérov [Nwoomv ot padntéc efowkeidvovtal pe v vioBETnon
TPOCHOTIKMOV GTPUTNYIKOV EKUAONONG TG YADCOHS KO GUVEINTOTOOVV HEGH OO
TEYVIKEG OVOGTOY OOV TL VAL IKOVOL VO KAVOLV LLE VT TOV pobaivouy. XTov 0dnyo
nepattépm Melétng Oa Bpeite meptocOTEPO LAKO TPOS VTN TNV KatevBuvor).

3. Iledia epapuoyns

3.1 Avegopomompévn Ardackario kot MaOnon

Aidaokodio

H d1daokorio dtakpivetal KAUOOIKE AVAUESH GTN QUGIKY KOL T1 GYOAKT O1000KUATM.

H @uowkr didackario TpoyloTtonmolEiTolr 68 QUGIKO YDPO Kol ¥0Pig aiteprn SIO0KTIKT
npoetoocioc. H oyolkn dwdoackoAio givor ovt mov mpoaypotomoleitor oe Oecpukd
KOTOYVP®UEVOVS QPOpelg (m.y. oyolelo) kot cuviBwg to meplexdpeve g kobopiletar amd
Kamolo avoivtikd mpdypapupe. H oyolikn ddackorio oe&dyetol GOUPOVE LE OPLGUEVES
TS oy ®YIKEG apyEG KOl EMOIDKEL VO, IKOVOTTOINGCEL TIG EKAGTOTE KOWMVIKEG OVAYKEG,.

Apaoctnpiomta
Avtiotoiylog, KoTé TN YVOUN GOV, TO, YOPOKTNPIOTIKE 7TOL OVOPEPOVTOL TOPUKAT®, OTN
(QLOIKN KO TN GYOMKT ddackaiio

OYXIKH AIAAZKAAIA X XOAIKH AIAAZKAAIA

Xopoxtmplotikd:  Avvopikr, oxomiuy, moAvdidortoty, kovowvikn, avlopunty, toxoia,
TPOYPOLUOTIOUEVT], LOYVIKY, TOADTLOKN

Awdaokario eivor n kdBe cvveldnN emppon mov AoKel KOVEIG oTA ATOUA TOV
OAoKEL OC EKTAOEVTIKOC, U Pactkn eMOI®EN TNV oAAOYT TNG CUUTEPLPOPAS KOl
tov Tpoémov {wng tovg. ITo ovykekpyéva Opmg sivor m dwdwkaocio exeivn mov
emrelel 0 01000KWV KATA TN OdpKeELD TOV HOOUATOS TOV, Y10 VO DAOTOCEL TOVG
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o10)ovg Tov €xel mpokabopicel. Elvar dniadn «€va opyavopévo chHVOro GKOTIU®V
Kol puefodikdv, AQUEC®V Kol EUUECHOV  TVELHOTIKOV Kol  CLUVOLCONUOTIKOV,
YOYOKIVITIKOV KOl CUUUETOYIKAOV EVEPYELDV, Y10 TNV TPODONGN TG LAbnong, Kot T
HOPPMOONG TOV LoONTOV, LE TNV OWTEVEPYO GLUUETOYN TOV OV kot ) fondeio Twv
daokaAwv tovey (Xatlndnuov, 1991). Zvvendg, n oyolkn dwackaAiio eivor puo
TPOYPOUUUATIGUEVT] — KOl Ol TUYOi0. — TOO0Y®YIKN Kol OO0KTIKY SlodKosio, Tov
ocuuPdrier oto va Eemepdoovy Ol GUUUETEXOVTES TIS OLGKOAlEG Tng Lmng pe
Bonbeta kon TV emiPAeyn £vog 101k00 OTOLOV, TOV EKTUOEVTIKOV.

H obyypovn didackario StakpiveTal yio TV EVEPYNTIKY] GUUUETOYY] TOV HLoONTOV
o1 OWaKTIKY OdiKacio, Yoo T0 GLUPBOVAEVLTIKO Kol KaBodNYNTIKO POAO TOL
EKTOLOEVTIKOD, Y10 TO HOONTOKEVIPIKO TNG YOPOKTAPO HUE OTOYO TNV OAOTAELPN
avATTLEN TS TPOSOTIKOTNTOG TOV LadNTY).

Aiopopomoruévn Aidockolia

2TIC OoNUEPWVES GLVONKEG €VTOoVNG OPOPOTOINCTG TOL GYOAKOU TANOLGLOV,
1060 Omd KOWMVIKNG 000 KOl Omd TOMTIGUIKNG Amoymg, M Vmapén €vog pEcov,
Tomikod pafnm Kor dpo pog eviwoiog OWooKaAlag mov amevfhveToal GE AVTOV,
ATOOEIKVVETAL E@PNTIKA SLGTPAGITN KOl TPOKTIKE OVOTOTEAECUATIKY. ATEVOVTL GE
QLT TNV TPAYLATIKOTNTO, 1 KOV VOGS TUNHOTOS 6oL ot pabntég kdbovrol otig
0éoe1g Toug Kot epydlovion 6to 010 eminedo, pe Ta G VAIKA Kot tnv 1d1a forOeta,
EVD 0/1 EKTOOEVTIKOC O10ACKEL LE VOV LLOVAOTKO TPOTO VEES EVVOLES, POVTALEL EKTOG
EMOYNG KOU OVETOPKNAG VO OVIWUETOTICEL TIC HOONCOKES OVAYKEG TV pobnTOV
(ITavteMaoov 2008).

Xe avtmapafeon oG TG TPAYUATIKOTNTAG EREAVICETOL (o VEQ TPOGEYYIoN
dwaokaAiag, n dapoporonpévn dwackario. H dwapoporoinorn Oepehdveral otic
Bempiec g emowodouNnoNg ™¢ pabnong kot g aAnAenidopaonc. H dtapopomoinon
elvat 1660 0pYaVOTIKY GTPUTNYIKT), OGO Kol TOLOAYWOYIKN Kol EMTPENEL 6TV 1010 TAEN
oe K@Oe pobnt vo epydleton emTLYYXAVOVTOG GTOXOVS TOV £YOLV GYECN WE TIG
wWwaitepeg avaykeg tov. H exmondevtikn épevva €xel dmoel mowkidio pnefddwv ko
TEYVIKES O10(POPOTOINCNG TOL UITOPOVV VO, TKOVOTOCOVV TALTOYPOVA TIG OVAYKES OYL
poévo TV adivaTmv OAAG Kol TOV «EEUIPETIKOV - YOPICUATIKOV TOOIDV» TOV
Bpiokovv, 6mmg Ko ot adbvatol padntég, aviapd 1O AdPOPOTOINTO TPOYPOLLLN
(Kovtoehivn-loavvidov, 2001).

Xopupova pe 1 Awgpoporompévn  AwackoAio, O100CKOVUE OLOPOPETIKOVG
poOntég pe mowidovg Kot 1EpopyNUEVOVS PAGEL GLYKEKPLUEVOV Kputnpiwv TpOTOVG,
péca, ddKacie, £Tol MGTE Vo avTATOKPLHOHY 01 EKTOOEVTIKOL GTIC SLOPOPETIKESG
avaykeg LadnT®V Tov CLVVTTAPYOLY G TAEELG HekThg tkovotnToc. (Kavdkng 1991)

Apactnpromta 20

Béoel g mpocomikng eumepiog kol TV PLOUATOV GOV, TEPTYPUYE GTO TETPASIO
okéyewv TAOC o@avralecor pio taEn  O6mov  epoppdletor  pio  SopopeTikn/
SLPOPOTOMUEVT] SIO0GKAALL.

[Towa otoygeia g TpocomKOTNTAG TOV pabnT) Ba AdpPoveg VoYM Gov, To POAO
nailel To mePIPAALOV TOV LOONTH Kot O EUTELPIES TOV GTN OOOKTIKT SLOOIKAGI0, TOL0L
onpeio Tov aVEAVTIKOD TPOYPALLOTOG GTTOVOMVY VoL KOTA TN YVOUN GOV GULOVTIKA,;

O 6pog «SOEOPOTOMUEVT]  O0ACKOMO» OVOPEPETOL GE U0 GLGTNHOTIKY
TPOGEYYION OTO0  OYEOOUO TOL OLVOAOL 1TNG JSwaokoMag Yo padntéc e
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StpopeTikég pabnolakég avaykes. o Tov KatdAAnio oyedacpd g 610acKaAag,
dtvetan Eppacm og 600 Pactkovg AEOVES: 6TO LOBNTH KOl GTO OVOALTIKO TPOYPOLLLLAL.

Ocov agopd otov mpmdto G&ova, Tov padnt, JSwakpivovue TPES EMUEPOVG
OlOTACELG: TNV ETOOTNTA TOV 1] OAMMG TO EMIMEDO EMIOOONGS, TO EVOLAPEPOVTH TOV
Kot Tov 1taitepo Tpdémo pe tov omoio pabaiver (pabnoiaxd mpoeid). Avtictowya, o
0,TL POPA GTO JEVTEPO GEOVA, dNANOT TO OVOALTIKO TPOYPOLLLLO. KOl TN SO0CKOAL,
dwukpivovpe kot €0® TPELS OOTACELS: TO TEPLEYOUEVO, TNV enefepyacio. TOL
TEPLEYOUEVOD KO TO TEMKO TPOIOV.

H évvown g drapopomompévng ddackariog eEacpalrilel 0Tt to Tt pabaivel, to
OGS T0 pobaivel Ko 10 TG pog oelyvel 6Tt to €pabe o kdbe pabne mpémet va
Topldlel pe To emMmedo Kol TN HoONGLOKT ETOWOTNTA TOV, TO EVOLPEPOVTE TOV Ko
TIG TPOTIUNGELS TOV GYETIKA pe Tov Tpomo pabnong. (Ilavrerddov 2008).

Apaoctnpromta 21
APoce TPOGEKTIKA TIC TAPAKAT®O apyES, 0TS onoieg PacileTor 1 dPOPOTOIUEVN
SdacKaAio:
- H pdébnon Pertidveror oe éva mepiPdAlov, O6mov mn yvoon eivor koAl
OPYAVOUEVT], KOVTA GTO EMIMEDO TOV NON TO KaTapEPvouy ot pabntég (Howard
1994).

- Ot poOntég epumiéxovionr evepynTikd otn pabnon ko owcOdvovror aceaieig
(Brandt 1998).

- Ot pobntég dopovv mposwmikd ™ pdOnorn tovg kot mpocmabovv va Ppovv
vonua o€ 0,1t diddokovton (National Research Council,1990).

- Ot pofntéc yuo va dopuncovv 10 vonupa kabe @opd, Ponbovdvtar amd Tig
TPONYOOUEVES EUTEIPIEG TOVGS, TIC TEMOONCELS TOVS, TO EVOLOPEPOVTE TOVG Kol
npooeyyilovv T pabnon pe dapopetikons tpomovg (Gardner 1983, Sternberg
1985).

[IpoondOnce vo avtiotoynoelg T PoCIKEG OVTEG EMOTNUOVIKEG 0pyEG OTO
TOPUKATO TOLOTIKA YOPOKTNPIOTIKA TG S10POPOTOMUEVNS d1d0cKaAlNG:

- TIpocappoyn g 010acKoAMaG OTIG EPTEPIES TOV LAONTOV.

- Awgopomoinomn g ddackariog avaAoya Le TNV TOVTOTNTO TOV LAONTOV.
- ZUUUETOYIKT OdaoKaA0 KOl EDEMKTT OLOdOTOING.

- Aemtopepng ko dtopkng agloAdynon.
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Zynua 1: Iepieyouevo g Aroapoporoinuévng Aidaockorios (Iloviehddov 2008)

H dwpoporompévn ddackario eivol po SOOKTIKN TPOcLyyon HEGa amd tnv
omoio. cvvdéeTar M cOyypovn €pgvva YOp® amd Tn uddnon pe v Kobnuepvn
dwaokario. Eivar évag tpoémog péca amd tov omoio epeuvnTiKd dE00UEVO TANPOVG
AmOd0YNG OYETIKA LE TOV TPOTO e TOV 0moio pabaivel o avBpwmog epapuolovion on
dwackaAio. Xe avtd To Pactkd epguvnTiKA dedopuéve oTtnpiletal 1 S1POPOTOUEVT
dwaokoAla. X100 Tapamive Odypappo (Zymua 1), avamoapiotator ypoeikd To
TEPLEXOUEVO TNG OLOLPOPOTOINUEVIS OLOACKAMOAS, G TPOG TOVG 000 AEoVeS Kot TG €61
o TAoELS.

Eion owapopomoinong

Onwg yivetor avepd, 0/1 eKToOELTIKOG YPNCYOTOLEL L0 TOTKIALD SOUKTIKMV
OTPATNYIKOV KOl TEXVIKOV Y10l VA SL0POPOTOCEL TO TTEPLEXOUEVO, TNV emesepyacia
TOV KOl TO TEMKO TTPOTOV avAAOYQ LE TO EMIMEDO, TO EVOLOPEPOVTA KO TO Lo GLoK
poeik v padntov (Ilaviehddov 2008).

Mmopovpe va draxpivovpe ta €ENg €idn dapoporoinong (Kovtoerivn-loavvidoov
2001):

- Awgopomoinon g mpog 10 6TdY0-KabNKOV O0mov o1 podntéc KaAOTTOUY TO

1010 TEPIEYOUEVO GE SLOPOPETIKA EMITED Q.

- Aw@opomoinon ®G mPog To amOTEAECHA, OMOL Ol 101eg YEVIKEG epyOcies-
KkaOnKovta amottodvtor am’ OAo To Toudld, OU®S Vapyel N eveMéio o kdbe
pafng va 00vAEyEL 6To £mimEdD TOL.

- Awgopomoinon ¢ mpog TN Hodnolakn dpactnploTNTa, OOV ovayvopileTot
OTL dtopopeTiKol panTéc givor duvaTOV va £X0VV SPOPETIKO GTLA pddnonc.
Mmnopodv va KaADWYOLV TO 1010 TEPLEXOUEVO KoL e EMTUYIO VO EKTEAEGOVY TNV
{01 epyacia 6to 1010 eminedo, OAAG P O1POPETIKOVS TPOTOVC.
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- Awgopomoinon ®¢g mpog 1o pviud otnv TéEN, 6moV Ol dACKOAOL TOKTUK
ou(NTOLV pEe GLYKEKPIUEVOLG HOONTES TV €pyacia OV KAVOUV PE GKOTO Vo
EPUNVEDCOLV TNV  KATOVONGN 7OV  €YOLV KOl Vo OlyvdGOoLV Kol
avabewpnoovv Tig emeiyovoeg padnolokéc avdaykeg (Strading & Saunders,
1993). 'Etol mpocpépetan emiong dapopeTikd TOGOHV Kol o0V VRTOGTHPIENS
Ao T0 OACKAAO TPOG TOVS GVYKEKPIUEVOVG LaONTEC.

- Aw@opomoinon ®¢ TPog TNV avaTpoPOdOTNON MOV £ivol avAAOYN HE TIC
TPOCMOTIKES AVAYKEG KOl TNV TPOCMOTIKT TPOOO0 TOL Hobnth).

- Awgopomoinon o¢ mpog 10 Pabud dvokoriog TOV SOUKTIKOV VAIK®OV TAVE
oto omoio epydalovior ot pobntég, Yo va emrdyovv id0ovg GTOHYOLG,
OTOTEAEGLATO KO TTEPLEYOUEVO.

Apaoctnprotnta 22

Me Bdaon v mopamdve ToEvopumon OoAAG Kot TNV EUTEPIN GOG, OMOTE &val
TOPASELYIO YAWCGIKNG OPACTNPLOTNTOS SUPOPOTONUEVO TOVAGYIGTOV O TPOG TO
oTOY0 Kot TO HOONClOKO OTLA, SOUEOVO HE TO OgpoTikKd Kol YAMOGOAOYIKA
TEPLEYOUEVA TOV OOAKTIKOD £YYEPOIOL OV YpMoIponoteite. AvantHéte tnv TpdTaoT
oaG o¢ Pua og oxédlo padnuaTog.

Eriioyog

Ot ekmoudevtikoi Tov omopacifovy va ddaEovv HEc® NG SPOPOTOMUEVIG
TPOCEYYIoNG, o TPEMEL VoL 0LV TOV £0VTO TOVG KOl TO POAO TOVG KAT® amd €va VEO
npicpa. Oyt ¢ KATOYO Kot OVOUETAOOTN TNG YVOONS 0AAL ¢ 01EVOLVTY OPYNOTPOC
(Tomlinson 1999 ce KovtoeAivn-loavvidov, 2005). Ot ekmoudevtikol mpémer va
odnynoovv Ok T HEAN NG OPYNOTPAG, ONANOY TOLG HaONTEG TOVG OTN UEYIOTN
enidoon tovg. o va emtevyfel awtdg o o1dY0C, o1 povowol Oa ypelaoctel va
e€aoknfodv kol POVOL TOLG Kot Gpa LE SLPOPETIKES OGKNOELS O KaBEvVag, Kot O
KaBévog HE TO SPOPETIKO YOPOKTPO TOV KOl TOUG OLLPOPETIKOVG TPOTOLG
npocéyyonc. Olot avtol a@od meTvROLV TN UEYIGTN OTOUIKN TOVG €midoom, Oa
Aertovpynoovv pali wg opdoa kol o ddcovv 10 TeMK anotédecua. Onwg avaeépet
yopokmnpotikd m Tomlinson (1999 oe Kovtoehivn 2005) «o devbBuving g
opynotpag Ponbd tovg povokohg va epUNVELGOLY TN HOLGIKY, OAAG dev TNV
epunvevet o 15100».

3.2  Eévn yhoooo ko eprpariovriki) Ekmaidsvon
H emotquovikn yvaoon dev Ba olialer tic ovvnbeiés pog ovte Ga pag
o0woel ™V moMTIKY fovinon vo. oiraovue ™ (W HOS — aKOUO KOl TO, 1O
OPOUATIKG, YEYOVOTO. GTOV TAAVITH TOV UOGS AEVE 0TI oV Oa Empere va kavovue
EKEIVO 1 TO GALO Oev umopodv vo. uog meioovv ato Pobud mov umopel n
ovvauotnuotixy sureipio. Ilpémer vo, ayyiéovue Tic Kopdlég T00 KOGUOD.
Jagjit Chunan, Artist, Professor, Liverpool University, 1993

H Tlepiparrovtikn Exmaidevon apyioe vo moipvel ohpko kot 0otd Le TV idpvon
T0L emoTnpovikov meplodikov Journal of Environmental Education to 1969 xou pe
tov goptacud g npatng Huépog g I'mg 1o 1970. T'a tovg meprocdtepovg Opmg
Today®yovg, N TEPPUALOVTIKY exkmaidevon Eekivd pe 600 WpuTikd £yypaga, T
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«Xapta tov Belrypadiov» (“Belgrade Charter”, UNESCO-UNEP, 1975) ot
«Avdokeyn e Tiphidag» (“Thilisi Declaration”, UNESCO-UNEP, 1977). Zougwva.
1e T1g dvo awtég draknpvetc, N IepPariovroroykn Exnaidevon emduwkel ) yvoon
TOV QUGOIKOV KOGLOV KOl TMV GYETIKOV TPOPANUAT®V Kol Wdwaitepa T yvOON TOV
TPOT®V AEITOVPYING TOV OIKOGLGTNUATOV LE GKOTO TNV OAAAYY] OVTIANYE®DV MG TPOG
v a&ila Tov PLOTKOV TEPIPAAAOVTOG Kol TNV V1I0OETNOT SLUPOPETIKDOV GUUTEPLPOPDY
nov Ba cuuPdAlovy TNV ENTALGT VIAPYOVI®V TPOPANUATOV Kot TV AToPLYN VEWOV.

[Ipdopopog g mepPorlovTikng ekmaidevong elvar M «ekmaidevorn o€
eEmtepkoe ydpovgy (“outdoors education”) n omoia, cOuP®ve pe Tovg Hammerman
et al (2001), Aappdver yopo ommv vmoubpo N mo amid £€w and v aifovoa
daokaAiag. Apyikd 1 «ekmaidevon o€ €EMTEPIKOVG YMPOLS» aflomombnke o
HeEAETN ™G @VOonc. Xnuepo meprapPdvel extodg aibovcag dSpactnploOTNTEG HE
BOKTIKOVG 6TOYOVG TOAMMDY YvooTikov tepoydv (Richardson & Simmons, 1996).
Apxetd vopig mn «eknaidevon oe eEmTEPKOVS YDOPOVS» GLoYETIcCONKE pE TV
eumelpkn/Propatiky pdbnon 1 pnabnon o tov mpdrtewv. [podxettor yo pio GAAN,
Kobepopévn and 1o 1977, ddikoocio | pébodo ddackariog (Hammerman et al,
2001). Zopewva pe tov Ford (1986), n «ekmaidevon oe e&mteptkode YO®POVE» UTOPEL
va BewpnBel o¢ epmepcn)/Propatikn 0tav 1 nddnon cuvreleitor LEGH EUTEPLDV.

o moAAOVUG TodaymYolg Ol Opol «EKTMAIOELON O EEMTEPIKOVG YDPOLGY,
eumelpkn/Propatiky Ko tepParioviiky exmaiocvon Bewpovvrar evorrdiipot. Kot
ol Tpelg owtol Opor mpoodopilovv meployég mov  €xovv TS pileg TOLG OTNV
Toudaymykn erlocoeio kat puedddovg tov John Dewey (1938), 0 omoiog vrootpiée
ot paBaivovpe d1a TOL TPATTEWV OPOV OVOGTOYOGTOVUE TAV®D GE O,TL £YOVUE KAVEL.
[Topd T0 yeyovog 0TL M kéBe pa Exel T O1KN TNG £0TINGT KO GKOTO, OGTOCO Kot Ol
TPES €YOVV KAMOlEG TePLOYEG KOwng eotioomng kot otoywv. H mepifaiiovrikn
exkmaidevon pmopel vo AdPel ydpo €ktog aifovcag SOUCKAANG YPNOLULOTOLDOVTOG
eUTEPIKES. PropoTikéc Tpooeyyioelg N pésa oty aifovca dwackaAiog aSlomoldvTog
TO0 TOPAOOCLOKEG LOPPEC.

O poAog Tov ekmadeVTIKOD

o moAAd ypdvia tOo o)oAeio acyoAnOnke pe 1 pdOnorn oyxetkd pe 10
nepPdArov. Alomot®dnke OU®G OTL 1 YVAOGON OC ATOTEAEGHO AVTNG TG LaOnong dev
001 YNGE TEAKA GE OAAAYT] OTAGEWMYV, GLUTEPLPOPDV KOl OPAGEWV Y10 TO TEPPAALOV.
To KAewdi ywo v aAdoyn PpiokeTon 6TV TPOCOMIKY AVIATOKPION HEGOH Omd TN
cuvoueOnuoTiky epumAokOTNTO, Lo TEPLOYN Tov dev €xel aSlomomBel emapkmdg. Ot
EMATAOGES TOV TEPPAALOVTIKOV KOl OIKOAOYIK®V KOTAGTPOP®OV o1n (N Tov
avBpamov, oyt amhd epeavelg aAdd dpapatikég Tig Televtaieg dekaetieg, empPdiiov
OG EMTOKTIKY] OVAYKN TN ONUOLPYIO UG TPOCHOTIKNG TAEOV GYEONG OGS HE TO
@vo1Kd mepBdAlov. H oyéomn pag pe tov mAavitn €xel TEPACTIEG CUVETOYMYES Yol TN
padnolokn JSwdwocio. Agv givor dvvatdv va mpodyovue Vv TEPIPAALOVTIKN
ocuveldntdta péca oty Taén Ywpig Vv amapaitntn Tpodnon g avTodEPEHVNONG
Kol avToyveoiog Kol xopic tnv evepyn a&lomoinon A0V TOV SLVOLUIKOD TOL OTOLOV.

Ot &éveg YAMGOOG €XOVV TO TAEOVEKTNUO VO TPOCOEPOVTOL OC EUPETIKA
KATAAANAEG TTEPLOYES TTOL GLUPAAAOVY GNUOVTIKA GTNV EMITEVLEN TOV GTOYOL OV TOV.

AKoAOVOOVTAG 0. OAICTIKY) TPOCEYYION G GUVEXEW TNG OVOPOTIGTIKNG
OWOKTIKNG TPOGEYYIoNg €o0TlOVUE OTNV OavAyKn Ylo avtoektiunon. Méco oe
nePPAALOV 610 0moio PEATUOVETAL ] AVTOEIKOVA TOL ATOUOV TPOowOEiTaL KOADTEPQ 1
ovvepyosio. To dtopo mov aioBavetonr avtomemoibnon kot vidber Ot €rer TV
vrooTPEn TG opadag umopel va eKQpAcel TIC 10éeg Tov mo ghevbepo. H
OMOTEAECUOTIKY EMKOVOVIR €lval KaBoplioTIK O TPOg TV TPodinon TV oTOY®V
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TOV YA®WGOWKOoD HoONUaTOg 68 oLuVOLOCUO pe oVTOVS TG TEPPAALOVIOAOYIKNG
exmaidgvons. Eumictoovvrn, ovvepyoacia, emkowvovia, OVATTLUEN  ALTOYVOGIOG,
dlo@alon Katavonone, a&omoinon g cLVUICONUOTIKAG SLICTAGNS TOV ATOUOV,
dNuovpyioe TPOCHOTIKOV cvvolsOnudtomv, arocaeivion otdoenv kot  aélov,
AmOKTNOY| YVAOONG, KaAMEpyeln de&lotnToVy, ivol ot AEEELG KAEWW Yoo TV EVEPYN
GUUUETOYT TOL OTOLOV TTOL EIVOL ATOPOITITN Y10 TNV EMOIOKOUEVT] QAAXYN.

E&loov onuoavtikn oty avdAnyn dpdong yio to mepiBdiiov eivar 1 amdkInom
YVOONG OALA Kol M avamtuén Tov JeE0TNTOV oL €ivol omapaitnTtes Yo TV
eneepyacio TG YVOONG Kol TO GCUGYETIGUO NG UE TEPPUAAOVTIKA {NTHLLOTOL.
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Me Bdorn to mopomdve, mown otoyeion Bempeite 011 givon amapoitnTo Yoo TV
EVOOUATOON NG TEPPAALOVTIKNG ekmaidevong ot Okn cog téén; ITiotedete 6T
apkel amAdg éva padnpa to omoio Ba £xel wg Géua to mepiPdAiov (Té€Tota pobnuota
VILAPYOVV OPKETE oTN S1daKTEN VAN KaBe TAENG Kot emumédov); Tloteg dAlec cuvOnKkeg
Ba mpémel va vapyovy wote va emttevyel to KatdAAnAo KAipa; Ipdyte 116 andyelg
00 0TO TETPAOI0 CKEYEMV KL, GTN GUVEYELX, OL0PAOTE TOPAKAT®.

AxoAovBohv opiopéveg amrég katevBOHVOEIS pPe OKOMO TOV GYEOCUO €VOG
HoOnpatog/epyactnpiov pe yvopuova v teptBaAloviikn eknaidevon:

- Ivopileg toug pabntég/nadntpiég cov; To yAwooikd tovg eminedo kot TO
eninedo TePIPAALOVTIKNG YVAOOTG KOl EUTEPLOC TOV EYOLV;

- Noa &dpodoeic/onuovpynoelg KAlpo eumotochvig, GUEGH Kol YPIYOpd, HE
KATAAANAES OPUCTNPLOTNTES YTIGILATOS GYECEDY OLASOC.

- Noa Bvpdoat, glvar 10 01kd ToLg PAOMUA/EPpYOOSTPLO, €0V €loOl OMAMG O
SlopesoAaNTG/O1EVKOALVTIG TNG OANG dladTKaGTaG.

- Ta péoa mov ypnowonoleig Tpémet va 0EVouV e TO VUL TOL €TBVUOVULE
VO «TTEPACOVUEN.

- Na evBappivelg v emkowvovia pe v ecaymyr Bgpdtov, ) onovpyio
cuvaeONUATOV, GTACEMV KOl OPAGNC.

- Na €yelg avotpo@oddtnom — vo aSl0A0YELS e O1pAVELD.

- No akoAovBeig 1o povtéro Xyediaoe, [IpdEe, Avabedpnoe.

YVUTEPUCLATIKAL:

«H TIgpparrovtikn Exmaidevon ypeidleton va avayvoplodel g
OVCOOTIKO HEPOC TNG MAONONG TPOKEWEVOL VTN VO OONYNOEL GE
avaAnym Oetikng Opaong EVOPUOVIGUEVNG LE TNV dElpopio. TV Ypnomn
(QLOIKAOV TOP®V KL TNV OEPOPO AVATTVEN.»

United Nations Conference on Environment and Development, 1977

O porog ™G mePPAALOVTIKNG EKTAIOEVONG GTNV EKTAIOELGT Y1aL TV OELPOPIO GTO
vEo TomKO, 0VIKO aALE Kot ToryKOGUI0 TAAIGLO (O1KOVOUIKO, KOIVWVIKO, TEYVOAOYIKO
Kot BecpiKd) Ko otnV TpomOnon HEG® aTAG TOV apYdV TNG OEWPOPOV OVATTLENG
elval eEapeTikd onuovTikog Kot ToAVTAELpoS. [ToAdol amd tovg TPOTOVG pE TOLG
omoiovg Aettovpyodpe oe 6,11 oyetileton pe evépyela, Propnyavia, yewpyio Kot
HeTOQOPEG amartovv plikég aAlayég oto mAoiclo NG emdimEng g asupopiog.
21000G elval 1 €MAVAKTNGOT TNG GOPPOTIOS Yol TNV OTOLOV OmapoitnTo €lval va
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yvopilovpe to mPOPANUa, va yvopilovpe mhG TPEMEL Vo, OALAEOLUE Kol Vo
TPOYMPNGOVUE OTIC OTAPOITNTES AANOLYES.

Emedn kdbe chompa mov dev yopaktmpiletor amd 1Goppomio KoTappEet, yiveTat
OVTIANTIT 1 OVOYyKOOTNTO TG UEYOANG TPOKANONG 7OV avIUETOTILOVY o1 EEVEC
YADOOEG 0T0 OYoAElo vo cupPBdAlovy otV GAAOyn oVTH HE TNV OVATTLEN TOV
aropoitntev delomtov Tov Ba v aykaitdcovv. [ToAAEg popéc yperaleton gueig ot
EKTAOEVTIKOL TOV EEVOV YAMGOHDV v 0AAAEOLLE TIG YO XPOVIL TTAYIOUEVES GTAGELS
KOl OVTIANYELS HOG TTOL TPOPOOOTOVV TIG TOOAYWYIKEG HOG EMAOYEC KOl QLTO OEV
eivon evkoro (Deligianni, 2005). ITpokettot yio puo eximovn Stodtkooio dALL EVIEADG
OmOPOITNT OTNV OVTIUETOMTION TNG VEAG OLTNG TPOKANONG Yol TNV OVLGLOGTIKN
aAdoyn pésa amd To pabnua g EEvng YAmooag.

3.3. H ypiion tov TIE otnv ekpadnon e EEvng yk(x’)ccagg
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Eivor oiyovpo 0Tt oty xobnuepvi G0¢ TPOKTIKY, TPOCHOTIKY, KOW®MVIKY 1)/Kot
enayyehpoatikn (o ypnowonoleite T TeyxyvoAoyieg g I[TAnpoeopiog kot ™G
Emkowaviag (e-mail, d1adiktvo, opddeg culntioemv, KOwoviKd diKTuo, TpoypoLuo.
OVTOAAOYNG  OGUECOV  UNVOUATOV, OOOIKTVOKEG  ONUOGKOMNGEL,  OLUOKTLOKN
TNAEOPAGT], SLASIKTVAKO PadOP®VO, K.0.). [Towa amd to epyodeio avtd vouilete 0T
Ba pumopovcave va gvidéete otn dwackaiio cag wg kadnync/xadnynpa EEvav
vyAowoodv kot yiati; [Mopovoidote v dmoyn co¢ oto TETPASIO0 OKEYEDV OOg
ypnoporolwvtos mepimov 80 AéEes.

Oleg o1 televtaiec EPEVVEC ATOJEIKVOOVY OTL 1] ¥PNON TOV VEDV TEYVOALOYIKMDV
epyodrelov €xel emodpdcel Oyt POVO GTOV TPOTO WE TOV OMOi0 TMAEOV OVTAEITOL KO
SLOYETEVETAL 1| TANPOPOPIO KOl 1 YVOON OALL Kol oTNV 1010 TN YPNoN TG YADOGCOG
Kot NG ovvdeong ™G e voruota kabdg OAO Kot mePLGoOTEPO VEOL TPOTOL
EMKOIVOVIOG KLUPLOPYOVV KOl TOVTOYPOVO UETOAAGCCOLV TN AEKTIKY KOl U AEKTIKN
emkowvovia. Onwg avagépovv kat ot Kalantzis kot Cope, dev vdpyet poévo éva i60¢
YA®WGGIKOD EYYPOUUATIGHOD, OAAE «TOALEYYPOUUATIGHODY, Ol Omoiol £YOoVV MG
Bacikég mopadoyés TNV TOMTICUIKY) TOALUOPOIO KOl TO TOALTPOMIKA Keipevo
(Kalantzis & Cope 1999: 25-29). Avtd onuotodotel Mo VEQ TPOGEYYIGT TOV
OYOAKOD €YYPOUUOTIGHOD Kot koBopilel Tov TpOTO SooVLVOESNS TNG OYOAKNG
YVOONG LE TO VEO TOAVTPOTIKO TPOTO £KPPACTG TOL GLVOEETAL AppnkTa . Me Bdon
Aomdv to Topamave, o pobntg Ba mpémel va pabaivel TiIg YAOGOEG — UNTPIKN Kot
E€veg — Oyl HOVO G OTOTIKG GLGTNUOTO OOUNMUEVO HE YPOUUATIKOGLVTOKTIKOUG
KovOveg OAAG ¢ évo duvapkd epyolelo mOL TPOCHPUOLETOL GE SLOPOPETIKES
EMKOIVOVIOKES KOTAOTAGEL.

[owitepa onuepa, 6mov n ypnon twv TIIE, xdpn kuvplog oto cvvepyotikd
gpyareioc Web 2.0, teivel va «diktvdoey kowwvikd avOpdmovg mov (ovv oe
SLPOPETIKA LEPT TOL TAAVITI), LE TOPOUOLN 1] OLOPOPETIKE TOALTIGHIKO-KOIVMVIKO-
OIKOVOUIKA YOPOKTNPLOTIKE, Yuo PO {0mG Gopd otnv 1oTopios TOL TAAVATN, M
TAnNpoeopia dev drakveitar pe KAOETN ddtaln, amd endve TPOg To KATW, ONAAOT 0o
TOVG KOTEYOVTEG TO. TEYVOAOYIKE péca mpog tovg ypnoteg twv TIIE, oalld pe
optlovtia, and Tovg 310V TOVG ¥PNOTES TPOG OAOLG TOVG PN oTEG. Middpe TAEOV Yo
™ yvoon mov yriletoan péco amd TN O0ddpacm m omoio evioyveTal OAO Kol

¥ Sovtakmg avtnig g voevoTnTag etvat k. téAog Mapkavtovakng, kabnynmg ITEOS.
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nepLocotepo amd ) ypnomn tov TIIE gmrpénoviag ctov yprotn T GLUUETOYXN OTNV
TOPAYOUEVT] GUVOMKN YVOOT .

AV KAmol0¢ eMyEPoLGE Uia TPMTN POCIKT TAEWVOUNGT TOV TPOTMOV KOl LOPPDV
a&omoinong twv TIIE otn ddackaria g EEvG YADGGOS, Ba Op1le TN Ypno™ TOVG G
HEGO:

- avalnmong g yvoons katl g mAnpoeopiag (0100ikTvo, 16TOTOTOL, UNYOVES
avalfinong, Baoeig dedouévmv, ynoetakés fipiodnkec, RSS, k.4.),

- gumAOVTIGHOL NG OwaokaAiog (SLdIKTVOKY TAATEOPUO  GUYXPOVNG Kol
acVYXPOVNG EKTAIdEVONS, 1GTOTOTOL, TOAVUESIKO VAKO, podcasts, CD-Rom,
DVD-Rom, dwdpactikdc mivakog, MAEKTPOVIKA moyvidlo, TPLodldoTOTES
EIKOVIKA TTepIPAALOVTO/EKOVIKES TAEELS, K.4L.),

- gmKowmviog Kol ovvepyoasiog HETOED TV EUTAEKOUEVOV  OTY OYOAIKN
drdkacio (O100VKTIOKEG TAATEOPUES €5 AmMOCTAGEMG SKn(xiF)svcngG, email,
forum, kowwvika diktva, chat, instant messenger, k.d.),

-  TPOCMOTIKNG, EMOCTNUOVIKNG KOl EMAYYEAUOTIKNG Ekppoong  (dradiktvo,
1ot00€EAdEC, 1oToAOY10/BlOgs, wikis, k.d.).

Me v évtaén tov moparave Tpomtev ekpddnong e Eévng YAOooOS Kot T
YPNON TOV VEDV OUTAOV TEXVOAOYIKADV £PYOAEI®V 0 LOONTAG EPYETAL GE EMAPT LLE TNV
avbevtikny ypnon ™S YAMGGOS oTOYOVL EVA TOLTOYpPOVO PpioKel «voOMuUo» oTN
pafnotlokn opactnpotra mov koAgiton va kdvel. Téhog, €xel T dvvatdTa va
eEaoknOel, cOPUPOVA PE TIG OIKEC TOV OVAYKES KOl OKOAOVOMVTAG TOLG O1KOVG TOV
ponotakovs puOpovs, 6e AEEIKO-YPOULATIKE QALVOLEVOL.

Apactnpromta 25
Me Bdaon v mopamdveo tagvounon oAAd kot T Owkn cog eumelpio ddote Eva
napddelypo  dpactnpotag mov Oa  mpotelvate GTOVG OKOLG oG  HaONTEG
YPNOOTOIDVTOGS TIS TAPOKAT® Loppég astomoinong twv TIIE.

Avalrtnon TAnpopopiiv:

Epmlovtiopnog g dwdackaiiog:

Enwowovia/cuvepyasio:

[Tpocwmiky| Ekppaon:

Apactnpromta 26

[Mopaxdto avaeépoviar pepikd amd to epyareion (Aoyiopkd, mnyéc, ...) mov Oa
UTOPOVGE VO YPNOLUOTOMGEL 0 KaONYNTS EEVNG YAMGGOG MGTE VO 0EIOTOMGEL TIG
TIIE ot o0aKkTik) Tpdsén. INUE®OTE o0 amd avTd Yvopilete vo ypnoLOTOLEiTE
(1), mow yvopilete aAld dev eiote olyovpog/m 0Tt eiote og BEom va yxpnoomoMmceTe
(2) ko mwoa Oev yvopilete kaborov (3).

4 TTapdadetypo TeQVOLOYIKNG EPOUPLOYNG CLTNG TNG VEUG PIL0TOPIAS TWV VEWY TEXVOLOYIOHV ATOTELEL N
epappoyn Wiki (BA. www.wikipedia.org), wo. pdon dedouévav gdkola eneéepydoun and kéde ypHoTn.
5 Hiektpovikn téén: www.sch.gr , ¥neioxo oyoleio: http://digitalschool.minedu.gov.gr/
6 http://www.etwinning.gr/moodle
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I'vopilo Kot pmopo. .. 3

Noa Bpw, 610 ynerokd oyoreio, Ta nAektpovikd Pipiia Tov
EEvav YAwoodv mov éyxovv ekoobel amd to ILIL xou ToO
YITABMO ka0dg kot Tpotdoels ynotakod EUTAOVTIGHOD.

Na Bpo kot vo KateBdcm T0 EKTOUOEVTIKO AOYIGUIKO TOL
npoteivel to [LL yuo tig té&eig tov Nvpvaciov.

Noa Bpw, 610 S106iKTVO, VIOGTNPIKTIKO VAIKO, a&lOloyeg
OWOKTIKEG TPOTAGELS Y10, TO HAONUE pov ot omoieg a&lomolovv
11¢ TTIE oAAd kot va kataBécm Tig S1Kég Lov.

Na Bpm cvvepydrteg amd oyoieia Tov eE®TEPIKOD PE CKOTO
™MV omd Kool ekmdvVNon KAmowov Project pe N yopic £vioén
tov TIIE.

Noa Bpw, oto d100ikTVo, 0dNYieg Kol SOAKTIKEG TPOTAGELS
Yo T OaoKOMO NG OyYAMKNG OTlg TPpOTEG TAEES TOV
ONUOTIKOV.

Na Bpo 10 ekmodevtikd Aoywopuikd XENIOS mov éyet
oxedlootel yoo TNV EKHAONOM ™G AYYAIKNAG, YOAAIKNG Ko
YEPLOVIKNG YADGGOG.

Noa Bpo 5100pacTikéG 0oKNGEIC/ oty vidta Yio TV ekudinon
™G Oy YMKNG/YOAIKN G/ YEPLAVIKNC.

Noa Bpo Swdaxtik@/modaywyikd pivieo €ktOG omd TIC
yvootés Prvteo-nlatedpuec YouTube, dailymotion, vimeo, kKA.

Noa katefdow 61OV vVToAoYloT Hov €va Bivieo mov PAET®
oto dwdikrtvo (YouTube, dailymotion, vimeo, kAr).

No «xoatefdow poévo tov Mo amd €va Pivieo mov
napakoAovdd oto dwadiktvo (YouTube, dailymotion, kim).

No nxoypaeno® tovg padnTég oL Kot VoL 0KOUGOVUE GTNV
TaEN TIC TOPOYWOYESG TOVC.

No ¥pnNoYOTOmcm o 16TOGEAID0 OV  EMTPEMEL VL
YPayelS éva kelpevo Ko vo 610 dffdosl 6e Omolo YAOCGO
emAEEELC.

Na etiaém €va ykpoum 6to dtadiktvo émov ot padntég pov
VO UTOpPOvV VoL NYOYPOUPNGOLV TNV GTOWYN TOLG Yo €va BEpa
7oL o Tovg TPoTEIV®.

No otdém éva Pivteo (pe ewdves Kot NYO TOL EY®
amoONKEVLGEL GTOV VITOAOYICTN LLOV).

No Bpo évav player mov va mtailer 6ha to format tov Pivteo
Y®Pig TpoPAnuaTH 0GVUBATOTNTAG.

Na eneEepydlopot nymTiko LAKO.

Noa eneEepydlopot OnTIKO-0KOVGTIKO VAIKO.

Noa enelepydlopo Tig EIKOVES LOv.

No katookevalm éva tetoloyio (blog).

Na aveBdom T potoypapieg TG TAENS HOL GTO J1ASIKTVO
(av dev d100€TM 16TOGEMOA 1] 1GTIOAOY10).

Na @rho&eviiom dmPEAV TNV 10TOGEADA LLOV.

Na @tid&m ™ o1k Lov NAEKTPOVIKT TAEN (e-TdEN).

No @TiaE® ™ 01K7 1oL 16T0ceAd WIKI.

27

EKTAIAEYTH KAl AlA BIOY MABHIH - EXNA

eredy duon Gony wovvia Tie Yoy -

S IR VNHPETIAT AIAXEIPITHT = I I
.




Noa @tiéo éva ykpoum ou{NTHoe®V Kol OlOUOIPAGLOV
apyeiwv.

No kéve online padnpa o o etcovikn taén pe cvyypovn
EMKOWVOVICL.

No dnuovpyo® 1o S1kd oL TAEOTTIKO KOVAAL.

Noa dnpovpyo® 1o S1kd HoL TNAEOTTIKO KaVAAL, OAAL Vo
exmépy® Covtavd.

No «oatefal® otov VLRTOAOYIGT] MOV TIC EKTOUTEG
(POdOPOVIKEG TN TNAEOTTIKEG) TOL  EMOLUM® KoL VO TIG
akoV®/BAET® KAmOow AAAN GTLYUT.

No Bpw online Biprio kot va ta Katefdom 6TOV VIOAOYIGTH
Hov.

Na @tid&m KOUIKG 6T 01001KTVLO KOl VO TOL LLOIPOCTA LE
TOVG LaONTEG pov.

No pridém pkpég tawvieg animation oto d1adikTvo Kot va
TIG LOPOOTO UE TOVG LodnTég pov (ue cvotnua text-to-speech).

No @TuiE® WE0YPALIATO Y10 VO TOL EKTUTOCHO N VO TO
ONUOGIEVG® GTO O1AOTKTLO.

No cdlom T ayonnuéves LoV GEMOEG GE Evav 1GTOYMPO
070 O1a0iKTVO MOTE VO TIG GVUPovAghopaL o’ OTOV Kol OTOTE
SIIVOR

Noa dnpovpyd T1c O1kéG LoV S1OPACTIKES OCKNGELS.

No onpovpy®d ta dikd pov online pabfuoro.

Ye éva tétolo mePPAALOV Evialng TV VE®MV TEYVOAOYIKAOV EPYUAEi®V OTN
dwdkacio tng ekpadnong g EEvne YAOoGog eivot AoyKo vo ovadtoLOPOOVETOL Kot
0 POAOGC TOV EKTOOEVTIKOD, O OMOI0G KOAEITOL, YPNOLOTOIDVTAG VEN TEXVOAOYIKA
gpyorela GUYYPOVNG KOl AGVYYPOVNG EKTTOLOELONG KOl VIOBETMVTOG TIG apPYES TNG
EMOIKOOOGTIKNG HABnomng, va avardfel polovg dmwmg:

- 0Yedl0oTNG TOL HOOMUOTOC, €VOPYNOTPMOTNAG NG Hobnolokhg dpdong kot
SWULOPOMOTNG TEPIEXOUEVOV,

- UETAPOPENS TTEPLEYOUEVOD KL YVADONG,

- GLVTOVIOTNG KOl EMOTTTNG TG £EEMENG ™S pLadnolakng dtadikaciog,

- unévropog, svpupoviog kot kabodnyng,

- a&loAoynNTg Kol avaTpoPodotng oyormv evBappuvong, emPpdfevong kot
SUOPOOTIKNG AELOAGYNOTG.

O pobntng, pe ™ ogpd tov, péco oe éva TEToo mMEPPaAlov pabnong opa
avtévoua kot omoteAecpotikotepo  (Booviddov 2006: 56) ¢  KeEVIPIKOC
TPOTAYOVIGTAG NG OWOKTIKNAG TPAENg Kot avtihapupdvetor v KabopioTikn Tov
GUULETOYN OTNV OIKOOOUNGN TNG YVMOGCTG KOl GT] GUV-OLUUOPPMOT TV TEPLEXOUEVDV
néonong kabmg, pe ™ Pondeta twv TIIE, £xet tn dvvatdmra:

- VO OVOKOAOTTEL TL 0V €XEL KATOVONOEL KAAN KOl Vo eVTOTILEL TIC adLVApiEg
TOV,

- va katavoel Tote kbvel AdBog kot va yvopilel mog va ta dtopbmoet,
- Vo Kpivel Tt givar 1010iTEPA ONUOVTIKO GTNV VAT TOV £XEL LEAETNOEL,
- VO OVOTTTOOGEL TNV OWTOTETO1ON oM TOL,
- va evBapplhvetar yio evepyd GUUUETOYN oTNV Hobnotakn dadikacia,
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- vo emA£LYEL TOV KATAAANAO puOUO pedétng pe Pdon Tig emdOGELS TOVG.

Téhog, éva amd to Kvplodtepa yapoktnpotikd ¢ éviaéng tov TIIE om
SWaKTIK TPAEN elval n ypnomn epyoreiwv aEloAdyNoNG Kol ovTo-aSloA0YNoNG TOL
emutpénovy va dobel upaon kuplwg ot SHOPPOTIKY a&loAdYNoN. ZMUOVTIKNI
TOPAUETPOC Yoo pot owBevTikn a&todoynon pe ypnon tov TIIE eivor n datipnon
evog e-portfolio yio tov kdbe poabnt, onMAadn evog MAEKTPOVIKOD 1| WNELOKOD
«POKEAOLY UE T apyela Ko To emtedypata Tov padnti. H dvvatdomra avt) Ha
TPOCPEPETAL OO TN OYEIOLOUEVT] TAATOOPUO «YNELoKO GYOAeio» oV oyedtdleTon
and 10 Yrovpyeio [Towdeiog ko to EAITY.

Elvar BéPato 0T ta evILTI®OOIOKG EMITELYHOTO TNG TEXVOAOYIOG YEVVOUV ©F
OPIOUEVOVG EKTOUOEVTIKOVG LIEPUETPEC Tpoodokies. Eivor avaykaio, wotdco, va
GULVEONTOTOMGOVE OTL 1 TeYVOLoYia dev apkel, amd udvn e, yio vo aAAdEEL TO
pofnotoxd kot 610aKTiKo Tomtio. ['a va yivel avtod, amapaitntog eivol 0 EKTAOEVTIKOC,
0 KOTOPTIGUEVOS KOl EMUOPPOUEVOS EKTOLOELTIKOC 7OV B OVTATOKPIVETOL OTIC
OTOLTOELS VOGS GUYYPOVOL HOVTEAOL ekmaidogvong mov Ba amavtd pe emtvyio oTig
avéykeg Tov padnty tov 21° adva.

3.4. H swmoMTicpikl TPocEyyion ot owdackario g EEvg YADGGOG
TloJitiouog kou kovAtolpa

Apaoctnprotnta 27

[log avtihapPdvecte TG €vvoleg «TOMTICUOG» KOl  «KOVATOUpa»; Me moteg
nebodoroyieg Kot mpooeyyicelg g dackarag/ekpadnong g &évne yhoooag Ba
ovvoéate TV kB Evvoln; Xke@Teite To Alyo Kol ONUEIDGTE GTO TETPAOIO CKEYEMV
T1G AmovINGELS 60G. OTov 0OAOKANPADGETE TIC OMAVTIOELS GOG, O0PACTE TOPAKAT®.

Ot dwhpopeg pebodoroyieg kot mpoceyyicelg g Owackaiag/ekpuddnong mg
&g  yiAdoocog emmpedotnkov  dAAote amd  yAwoocoloyikés Oewpieg  (m.y.
OTPOVKTOVPUAGUOG,  TpoypatoAloyia), GAAOTE amd  Youyomoudoywylkes  (m.y.
UTEXAPLOPIGHOS, YVOSTIKT YuyoAoyin) Kl GAAES QOPEC amd TOV GLVOLOGUO KOl TV
dvo. H emucotvoviaxn TpocEyyion, Ennpeacueévn and Ty Tpayratoroyio, LEAETH N
YADOOO GTIG TPAYUATIKEG GLVONKEG EMKOWV®VING, ONAOT 0TS VTN TPOYLATOVETOL
HEGO GE GUYKEKPLUEVO YMDPO, YPOVO KOl GE GUYKEKPLUEVA GLLEPALOUEVA. £TO TANIGLO
avtd, N d1vacKaio/ekpdOnon Tov ToATIGHOV TOV AoV oL OMAEL TV EEVT YADGGQ
o¢ UnTpkn Oeswpeitar amapaitrn, TPOKEWEVOL VO, TPOGOMOEL GTN YAMGOH TNV
KOW®OVIKN TNG TPOKTIKT).

BéBawa, n owaockaiio g EEvng YAdooog mavtote cvumepteAduPoave kot T
dwaokaAio Tov moAMTIGHOL. XN pebodoroyio g I'pappatikng-Metdopaong, to
AOYOTEYVIKA KEIHEVA ¥PNOIUOTOI0VVTAY Y TNV EKPAONnomn ¢ EEVNG YADGGOG. ZTOYOC
TOVG NTAV VO YVOPIGEL 0 HOONTEVOUEVOG EEYMPIOTES KO OTLLOVTIKES dNULIOVPYIES TOV
TOMTIGHOD TOL A0OD Omd TOV Omoiov 1N YAMGGO OMAEiTOl ™G pNTpikn. AAAE Kou
apyotepa, otn dekaetio Tov '50-°60, pe v emkpdtnorn ™ ORTIKOOKOVGTIKNG
pebodoroyiag, 1 SOACKOAIL TOV TOMTIGHOV TEPLOPIGTNKE GTNV TAPOVGINCT EVOC
OKNVIKOD OOAAAYHEVOL OO KOWOVIKEG OPOPES KOl OTOKOUUEVOL amd KAOe
avlevTikn emKoOvoVIoKN mepioTaon. XN dekaetic Tov 70, M EMKOW®OVIOKY
TPOCEYYION TG YADGGOG EMKEVIPOONKE GTOV UAONTELOUEVO KOl OTIS OVAYKES TOV
KOl ®G TOMTIOUOG oplotnke O KOONUEPIVOC TOMTIGUOC TOL Oev O10UCKETOL GTO
oxoAglo aAAQ mov Tov potpdalovtar OAot 6cot popdloviar v EEvn YADGGO G
UNTPIKN.
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Yrdpyetl po oyeTIkn mowkida otnv oporoyia, oAAd Bo pmopodoape vo opicovpe
WG «TOMTIGUO» «TO GUVOAO T®V TEYVIKOV KOl TVELHOTIKOV EMITEVYUATOV UI0G
eOVIKNG  KOWOTNTOG» KOU MG  «KOVATOUPO» TOV — «KOOMUEPIVO  TOATIGHO»
(Xapoaraumdaknc, 2003).

Apaoctnpiomta 28

Awpdote T0 TOPOKAT® OmOCTACUO Kol KoTtoypdyte To otoryeion Too omoia O
UTOpOLGAV Vo GUUPBAAOLY OTN YVAOOT TOV TOMTIGUOD KOl TG KOLATOVPAS TNg
KOWOTNTOG 1 T®V KOWOTHT®V OTov [AMETONL 1) EEVI YADGG. OTav OAOKANPOCETE TIG
ATOVTAOELS GOGC, OL0AoTE TAPUKATO.

«OM n avBpamivn emkovovia Pacileton g pia Kown yvaoon tov kocpov. Ocov
aQOpA TN YPNOM Kal TNV €KUAONoN TG YAOOOWS, 1 YVAGCT OV EUTAEKETAL OEV Elvan
GUECH GUVOEDEUEVT] OMOKAEIOTIKG UE TN YAMOOoO Kol ToV TOATIopd. H axoadnpoikn
YVOON GE EVOV EMCTNUOVIKO 1] TEXVIKO EKTALOEVTIKO YDPO, KOOMG Kol 1) 0KAOTLLOTKT
N EUNEPIKN YVAOON G€ £vav EMAyYEALATIKO YDpo ciyovpa mailovv onuaviikd poro
OTNV TPOCANYT Kol KATOVONOT EEVOYAMGOMOV KEWEVMOV OV GYETILOVTOL [LE OVTOVG
T0VG Y®Povs. H eumeipkn yvoon mov €xel oyéom pe v kobnuepwn Con (opydvmon
™G NUEPOS, YEVLOTA, HEGH GLYKOIVMVING, ETIKOIVOVIO Kot TANPOQOpies) 6TO ONUdc1o
Kot 610 WwwTtikd medlo elvar, wotdco, e&icov amopaitntn v TN Oloyeipion
YAOGGIK®V dpacTNPloTNTOV € pia EEvn YAdcsoa.» (Zvpupodio tg Evponng, 2008:
36).

«H yvoomn g Kowmviog Kot Tov TOMTIGHOD TNG KOWOTNTaG 1 T®V KOWOTHT®V
omov pMétor n YAdooo amotehel avapeifoia pio mTuy TG YvOONS TOV KOGUOU.
Eivon 6pwg apketd onupoviikn vy tov padnt g yAOoOoOS, MOTE VO, OOLTE
Wwitepn mpocoyn, €WOIKA epocov, avtifeto pe GAAEC mTLYEG TG YvOONS, vt
duvaTd vo un cupTEPIAAUPAVETOL GTNV TPONYOVUEVT eumelpion TOV paBnT Ko eival
mlavo va Exel draotpefrobel amd otepedTvmaL.

Ta 1dwitepa YopaKTNPIOTIKE GTOTYEIN P0G GUYKEKPLUEVNG EVPOTOUIKNG KOVAOVING
KOl TOV TTOMTIGLOV TNG UTopel va oyeTilovTol, Yio TopadEtya, LUE To TOPUKAT®:

. Kabnuepwvn Con, m.y.
- @OYNTO KOl TOTO, MPES YELUATAOV, KOAOVS TPOTOVG TNV MPA TOV GOyNTOV!
- Onuooteg apyieg
- EPYOCLOKES TPOKTIKES KOl MPAPLL”
- aoyoMeg eAe0BepOL YpOVOL (YOUTL, aBANUOTA, OVOYVOCTIKEG GuVNBELES, LEGa
palikng emKovmviag).
. XuvOnkeg ong, Ty
eninedo duPimong (pe Tomikéc, Tagikég Kot e0vVoTIKES TapaAAAYES):
ouvOnKeg oTéyoong
pnyavicpot Tpovolag.

3. Awmpocomikéc oyéoelg (ocvumeprthapfavopévav  oxécemv  16Yx00G Kot
OAANAEYYOTG), TT.X. OVOPOPIKEL LUE:

- TNV TOEIKT OOUT| TG KOWVMOVING KOl TIG OYECELS OVALESO OTIS TAEELS,”

- TIG GYECELS OVAUESO 0T PVAN (YEVOGS, OIKELOTNTA)"

- TIG OIKOYEVELNKES OOUES KO OYECELS

- TIG GYECELS OVALESO OTIG YEVIES

- TG oY€0Elg oTo MEPIPAALOV epyaciog

- TIG OY£0ELG OVALESO OTOVG TOAITEG KOL TNV aloTVUVOiA, TN d1oiknom, KTA.:

[EEN

N
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- TIG OY£E0ELG AVAESH O PLAES KOl KOWVOTNTES

- TIG OY£E0ELG AVAIESH O TOMTIKES Kot OpNOKEVTIKES OUAOES.

4. Aiec, apyég Kol GUUTEPLPOPES AVOPOPLKEL [LE TAPAYOVTES OIS Ol TAPAKATM:

- KOW®VIKN Ta<n

- EMAyYEAUOTIKEG oOpdAoeg (axadnuaikoi, O1evOLVTEG, ONUOCIEG VLENPEGIEC,

E10IKEVIEVOL KO AVELDIKEVTOL EPYATEC)"

- mAOVTOC (é6000 Kot E1G0OMUOTA Kot omd KANpovopud):

- TOMKEG KOVATOVPES'

- oopdAiela

- Oeopot

- TOPAd0oN Kol KOWV®VIKT 0AAy)’

- 10T0pia, WHTEPA CNUAVTIKEG IGTOPIKES TPOCMTIKOTNTEG KOl YEYOVOTO!

- peovomteg (eBvotikéc, OpNoKELTIKES)

- gbvu TawtdTTOr

- Eéveg ympeg, kpdtn, Aaoi’

- TOMTIKN

- 1éyveg (LOVLOIKT), EIKOOTIKEG TEXVES, Aoyoteyvio, Opapo, ANIKN HOLGIKT Kot

TPOyovdL)’

- Opnokeia

- yovuop.

5. «xocca» tov copotoc. H yvoon tov cvufdcewv mov 61émovv avtod Tov
€100V¢ T cLUTEPLPOPE OmOTEAEL UEPOG TNG KOWMVIKOTOALTIGUIKNG KOVOTNTAG TOV
xphoTn/pabnT.

6. Kowvovikés ovpufdoeic, m.y. avagopikd pe v mapoyn Kot amodoyn erhoieviag,
onwg:

- YPOVIKN GUVETELD

- dopa

- VTOoIHO’

- OVOWYUKTIKE, TOTA, YeOpoTa

- OoLUPACELS KOl TOUTOV GUUTEPIPOPAS KOl GLVOLIATNG'

- JuipKELD TOPOLOVIG

- amoYoPETICUOC.

7. TeheTOVPYIKT GUUTEPIPOPA GE TEPLOYES OTMMOC:

- OpnokevTIKEG TEAETEG KOl EKONADCELS

- yévvnon, ydpog, Oédvaroc

- CLUTEPLPOPA AKPOATMV KO BEUTOV GE ONUOCIEG TAPACTACELS KOl TEAETES'

- YopTéG, PESTIPAA, Yopoi, KEVIPO SLOoKEIOONC, KTA.»

(ZvuPodio g Evponng, 2008: 156-158)
L

THolitiouixn de&iotyro.
Onwg ldope, COUEOVO LE TNV EMKOWVOVIOKT TPOGEYYION, PUCIKOG GTOYOG TNG
dwaockaAiog/ekpuanong wog Eévne yAoooag eivar n emkowovia. [Ipoxeipévon va
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EMKOWVMVIAGEL 0 O100GKOUEVOC [LE TO LLEAT] LLOG OUAOAG TTOV OV OUIAEL TN UNTPIKT TOV
YA®oGa, o mpémel, €KTOG amd TN YvOON TS YA®GoAS, vo elvar oe 0éomn va
avayvopicel Kot vo ovtiAngbsi ta ovomuota tavounong Pdoet tov omoiwv
Aertovpyel 1 kovovikn ot opddo. Ta cvotiuata taSvounong eival avadioya pe TIg
KOW®VIKEG, 10TOPIKEG, OIKOYEVEINKES, OPNOKEVLTIKES, TOMTIKEG, K.AT. aAVAPOPEG TV
HEA®V TNG OUAd0C Kol UTOopEl va etvat oveEAPTNTA LE TIG EMAOYEG TV LEA®V TNG (T.).
N nAio 1 To @OAo) (Porcher, 1986, 13). Katd cvvéneia, akoun Kot apnyeic e0vikég
KowotNTEG €ivol TOAAOTAOTOMTIGIUKES OOV  EVOTTAPYOLY TOAAEG KOVATOVPEC.
Evdeiktikd, ava@épovpe v KOLATOOpO TOV @Oiov (OKOUN KOl GE KOW®VIEG OOV
HAGLE Y10 160TNTO TOV POA®V, TO oyOPLlo Kol TO KOPITeLo 0EV HEYOADVOLV UE TOV
010 TpoTO, 00TE £YOVV TOV 1O10 KOWMVIKO TPOOPIoUd), TG HAIkiog (.. T TodLd, ot
épnpPot, ot cvVTa10VYOl ATOTEAOVY VITOOUAOES HE TN OIKN TOLG KOLATOVPQ), TOL
emoyyéAuotog (T.y. YTpotl kat aypoteg dgv Ba £xovv Tig 101eg Kabnuepivég cuvnbeteg),
TOV UOPPWTIKOD EMTEOOD, TG Opnokeiog, K.AT. Ol Tapondve Kotyopies AELITovpyouV
KOl GUVOVOOTIKA: T.Y. | KOLATOVpO TV €PNPmV dla@épel avaloyo He TO VA0, M
KOVATOUpO TV GLVTOEIODY®V elval 6€ cuvaptnon Le To PloTikd Tovg eninedo, K.AT.
(Porcher, 1986, 17-24).

Mmnopovpe va cvumepdvovpe 0Tt LIEAPYOLV ATEPOL GLVOLOCUOL KOl OTL M
TEPLYPOPY] KATOLOG KOVATOVPAG TPOKEWEVOD VO, d1EVKOALVOEL 0 pabnTevdpevog Kot
va givar og Béon va TpoeopAncel oe (o opiopévn otryun avtd mov Ba cuuPet ivon
ovtoTia.

Apaoctnpromta 29

APAoTe TO TOPAKAT® ATOCTOGLLO KOl GKEPTEITE e TO10 TPOTO Bo HmopoHoe Kaveic
va dwelprotel TV mOAVTAOKOTNTOL KOl TNV TOAAOTAOTNTO TNG €Vvolug 1TNG
KOVATOVPOC.

«Avtd mov  dakvPevetar  givor  OUGKOAO KL OVTIQPATIKO Yoo TN
dwaokoAia/expadnon towv yilwocov. Ilpdtov, m  amdKnon HwG YAOGGIKNG
de&omrag mpodmobEtel TNV amdKTNO TS TOMTIGHIKNG 0e&l0TNTOC, 1 OTTolo PaiveTOL
va givol amopaitnTn Yo Vo TPOGOMGCEL 6T YAMCGCO TNV KOW®VIKY TNG TPOKTIKY, VOl
TNV TPOGOPHOCEL INAAOT OTLG YLYO-KOWOVIKOTOMTIGUIKES KOTAOTAGES KOl VO,
KOTOGTNOEL GAPECTEPT) TNV OVOPOPTKY| AetTovpyio TG YA®SSAG HECH G €VaL OEO0UEVO
mAaiclo. AgbTepov, N LEAETN OLTHG TNG ATOGTOGCLOTIKNG TPOYUATIKOTNTOG OV UIopel
va Bondnoel Toug SOAGKOUEVOLS VO ETKOIVOVIIGOVY OTAV £PYOVTOL G’ ETOPN LE Lo
OUAdN JPOPETIKNG KOVATOVPAG O10TL 0dnyel, péca amd v mPoeOeANcN ToL
VONUOITOG, GTNV TOPAYOYN TPOKATOANYEWDV Kol 6TeEPE0TONTOV. Katd cuvéneia, avt) 1
peAétn dev umopel va GUUPAAEL GTNV KOTOVONOT] TOV GLGTNUATOV ANYNG Kol GTOV
TPOTO OV 1 KOVATOVpO peTOPEAEL TNV TANpOPOpia TNV omoia 0 dAAog mapéyel. H
YAOOOIKN KOl TOMTIGHIKY YvOor O0gv odnyel Aowmdv o€ TPAKTIKEG YVMOGELC.»
(Tpravtaeorrov, 2007, 46-47).

ZNUEWDOTE TIC OMAVINGCELS G0C 6TO TETPAOIo okéyemv. Otav 0AOKANPOCETE TNV
Kataypoen, Sofdote TapaKdaTo.

Aomolitiopixny deéiothro,

H avdivon ¢ emkowvoviag oev Pacileton ot yvoon pog vrotifépevng
TOMTICUIKNG TPAYLOTIKOTNTAS, OAAG avTifeta amotelel pio dtadikoacio cuveyovg
TPOGOPUOYNG OVAAOYO LLE TOLG TOAMTICUOVS oL Epyovion o€ emapn. H yvoon twv
TOMTICUIKOV GUOTNUATOV ©G apnpnuévn évvown dev  apkel kot yperaleton
STOAMTICUIKT] 0£E10TNTA Y10 VOL TOPOUEPIGTOVV TO, EUTTOSOL GTIV EMKOVOVIAL.
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[Mog avtihappdveste Tov Opo «OLOTOMTIGHOG»; LNUEIDCTE GTO TETPAOIO CKEYEMV
TovAdyotov 3 M 4 yopakTNploTikd Tov Opov avtov. Otav orlokAnphoete TV
KaToypagn, cuveyiote dtofdlovtag TopakdTm.

O JwmoAMTioudg €ivol Kot apyn Mo TPOKTIKY, &vag TPOmog oKEYNG, TOv
OLEVKOADVEL TNV KATOVONGT TOV KOW®VIK®OV TPOPANUATOv mov oyetiloviol pe v
TOMTIGUIKT] TOAAATAOTNTO. «XTO TAOUGIO OGS OMOMTIGIKNG TPOGEYYIoNGS, Tibetal
WG KEVIPIKOG GTOYO0G TNG YAMGGIKNG EKTAIOELONG 1| TPOM®ON O™ TG KAAHTEPNG dVVATNG
avATTUENG TNG CLVOAIKNG TPOCMOMKOTNTAS TOL Hodnth, Kabdg kot m €vvola Tng
TOVTOTNTOG TOV TTOV £IVOL AVOTOGTACTN OO TNV EUTEPIO TNG SUPOPETIKOTNTOS TOV
"@Alov" ot YAdooa kot tov moMTicpd.» (Zoppodiio e Evpodnng, 2008: 24)

Aogempla Tpénetl va givar 1 TOLTOTNTA TOV PAONTEVOUEVOL: OVOKOADTTOVTOS TN
UNTPIKT TOL KOVATOVPO, Ba 0dnyNBel 6To Vo KaTavorGeL TOVG UNYOVIcLoVS Bdoet TV
omoimv avikel kaveic oe omowadnmote kovitovpo. (De Carlo, 1998, 44). Ta
OTEPEOTLTOL ATTOKAAVTTTOVY TOAAG V1oL TV KOVATOVPO TG OUAOAG TOV KATNYOPLOTOLEL
Kot Oyt Yo TNV oudda mov karnyopromoteitor. (Abdallah-Pretceille in Porcher, 1986,
81).

O 6pog «OMOMTIGUOG» YPNOLOTOLEITOL VIO TNV £VVOLL TNG «OLOTOAITIGHIKNG
entyvoonoy: «H yvoon, n cvvaicnon kot n Katavonon g oxéons (opotdTnTeg Kot
SlokpITIKEG d1opopéc) avapecso otov "KOopo mpoérevong” Kor tov "KOGHO TNG
KOWOTNTOG-GTOXOL" avOTTOGCOVV [0 SWMOMTICUIKY] €Miyvoon. Ac@aimg, ivol
ONUOVTIKO VO ONUEIMGOLHE OTL 1 SWMOMTICUIKY] €miyvmorn mepthappdver v
EMYVOON TNG TOMIKNG KOl KOWMVIKNG TOWKIAOTNTOS Kol TV 000 KOGUMV.
EpmiovtiCeton emiong and v eniyvomon €vog QAGLOTOS TOATICU®MV, EVPVTEPO OO
TOVG TOMTIGHOVG Tov GEpovy M 'l kou 1 I'2 Tov pabnt). Avt n evpbtepn eniyvoon
BonBder vo tomoBetnBovv ot KatdAAnAo mAaicio kot ot 0vo. Extdg amd v
OVTIKELEVIKT] YVOGON, 1 OIMOATIGLUKT EMTYVOON TEPIAaUPAvEL pia eXlyvooT To0 TG
eoivetal 1 KaBe KowOTNTA OO TNV ONTIKN YOViK TS GAANG, CLYVA HE TN HOPON
ebvikav otepeotimmv.» (Zvppovito g Evpodang, 2008: 158).

Apaoctpromta 31

Koatd ™ yvoun cog, «mota eniyvmon g oxEong avAaueso 6t Sk ToV KOLATOUpa
Kol TNV KOVATOUPa-0T10Y0 O yperactel 0 LaONTG TPokeEéVOL v avamTOEEL Hia
KATAAANAN SlomoMTIG KT tkavoTnToy; (Zvppovito g Evpdnng, 2008: 159
INUEDOTE TNV AmAvVINoN 060G 6T0 TETPAd0. OTav OAOKANPOGETE TNV KOTOYPOPY|,
ovveyiote dafalovtag TopaKaTo.

[IpoceyyiCovtog To  otepedTLRO, Ol  pobntevopevor Ba  pmopécovv  va
SlA0Y1oTOHV TAV® GTY UNTPIKT] TOVG KOLATOVPO TPOSTOOMOVTAS VO ENYNOOLY TMG
Kodwomnoteitar n 01k Tovg Bedpnon Yo tov Kocuo. H cuykpitikn avtr didctoon
TOVG EMTPEMEL VO OVOOEMPGOVY SEGOUEVEG KO TTAYIOUEVES OTOYELG.

O pHoBnNTevdUEVOG TTIPEMEL VO GUVELOINTOTOW|CEL TN GYETIKOTNTO TOV JIKOV TOV
TEMOONGEMV KOl VO AMOKTNGEL TIG SIUTOMTICUIKEG OEEIOTNTEG TTOV TEPIAAUPAVOLV:

- «mMV KovOTNTA VO GLOYETILEL TOV TOMTIGUO mpoérevong pe tov Eévo
TOMTIGUO”
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- MV ToOMTIoOUIK] &vouctnoio kou v wavoétnto vo  gviomilel Kot v
YPNOWOTOlEL 10 TOWKIAMOL GTPATNYIK®Y Y10 TNV ETOPN TOL HE GTOUO OO
dAAovg moMTIonovS

-V KavoTnTo Vo ETITELEL TO PpOAO TOL TOAMTIGUIKOD dlapesorafnty avduecso
ot Own Tov Ko TV &Evn KOLATOLPO. Kot v, XEpileTon OmMOTEAEGHATIKA
SOTOMTICUIKEG TOPEENYNOELS KOl KOTAGTAGELS GVYKPOVONG

- NV IKovOTNTO VO VITEPPaivEL GTEPEOTVTIKEG GYEGELS.»
(ZvuPodio g Evpodnng, 2008: 160).

Apaoctnprotnta 32

[Tiotevete 611 0 pobntng pmopel va dpdoet ®g TOMTICUIKOS dtapesorafntng; Tt
gvkopieg mpémet va Tov d0Hovv 6To PadnT Yo va avardpet Tov poAo avToV;
Awfaote TapokdT® apod OAOKANPOGETE TNV KATAYPOUPT TOV CKEYEDV GOG.

OnowdNToTE TPOGEYYIoN TNG KOVATOVPOS EUTEPLEYEL CLVALCOMUOTIKY POpTIoN. O
AVOOTOYOOUOG Ve o€ a&ieg mov Bempodvton dedopéveg amd tn moudikn nikio Oo
empeacHel, Yo mopaderypo, omd: TO «ov EVOLLPEPETOL O pabnTNG Yoo N
SPOPETIKOTNTOL Kol oV €lval ovolytdg mpog avthiv: v mpobopio TO0UL Vo
OYETIKOTOWOEL TN O1KT] TOL TOAMTIGUIKY AmoyT Kot TO S1KO TOL GUGTNUA AEUDV: TNV
npobupia va avardBel Tov poAo Tov ‘TOMTIGHIKOD pecalovta’ petalld g OtkNg Tov
Kot TG EEVNG KOLATOUPOS Kol va ADGEL SUMOMTIGUIKES Topelnynoelg Kot
oLYKpOoVGEIS.» (Zvuppovio g Evpdnng, 2008: 233).

3.5.  H a&womoinon g e£moyolkic yvaong oty ekpdnon g Eévig YAoooag
«IleprocdTepn onpocio yo v ekuadnomn pog yhdooag €L 1 o ékbeon ot
Con. TloAAég amd TIC KOTOOTAGELS MOV TOVTILOVUE HE TOV Opo €KMAIdELOT OEv
OmOTELODV TPAYUOTIKY ekmoidgvon aAld éva €idog tedetovpytkov. To yeyovog eivorl
0T EKTdEVOOCTE TTEPLOCOTEPO OTAV dgv €yovpe emiyvmon avtov.» (D. P.
Gardner)’

O mpdceateg Kot TAEOV dNUOPIAEIC TPOTAGELS Yo TN ddacKaAln/ekpudOnon g
EEVNG YAOGG0g TPocdlopilovy pior GNUOVTIKT KOVOTOUIO GTNV OTOTEAECUATIKOTEPT
expadnon g &évng yAwooag. Xapaxtnplotikd tovg eivor M aflomoinomn oto
YA®GGIKO UdOnpo, enikaipov Kot EVOLHQEPOVTOG TEPLEXOUEVOL Yia TN (m1] Tov pobnt
Kol Y10 T0 Kowmviko mepiBdilov péoa oto omoio et ‘Exel otevn oxéon pe oyéowa
gpyaciog (project work), v epyaciokevipikn pddnon (task-based learning) xot v
OAIOTIKT) TPOGEYYIOT OTY| YAOOGIKN StdackKaAia.

H éueaon divetar ot 6¢pa to onoio mpooeyyiletar pe oynua v EEvn YA®ooa.

Ot poBntéc KoAobvTal va €6TIAGOVY TEPIGGATEPO GTO GLYKEKPEVO BEHa Tapd
ot YA®GOIKN pobnotlokn owdikacio. Ymoompllopevor omd TOV EKTOOELTIKO
EUMAEKOVTOL GE EVIUEPMTIKES KOL TOVTOYPOVE ATOLTNTIKES OPAGTNPLOTNTES KOl KOT
ovTO TOV TPOTO OVOTTOGGOVV OTAOKA OAOEVO Kol To oOVOETEG YAWGGIKEG
de€otreg pabaivovrag dpecsa v yYA®ooa.

| Aposmpromta 33

" “More of the learning of a language is simply by the exposure of living. Much that passes for
education is not education at all but a ritual. The fact is that we are being educated when we know it
least.”
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Iphyte ot0 T€TPddlo OKEWYewV OGO TEPICCOTEPO TAEOVEKTNUOATO UITOPEITE VL
OKEPTEITE Y10l TN GLYKEKPIUEVT] TPOKTIKY]. TN GLUVEXELN, GLYKPIVETE TIG AMOYELS GOG
LLE TO KEIUEVO TTOV 0KOAOVOEL.

[Mopoakdto Tapadétovpe optopéva amd To GNUOVTIKOTEPO TAEOVEKTAUATO VTG

NG MPOGEYYIONG. XE YEVIKEG YpauUES, N aglomoinon g eEMOYOMKNG YVOONG OTNV
expadnomn g EEvng YAwosoog:

TPocoidel 1Wwitepo evolPEPOV otV ekpadnon g EEvng YAOGGOG Kot
Stoarilel TNV Tapakivnon Kot GUUUETOYN TOV padntdv oe peydio Padbuo,
Ka010Td TOV pobnT) mEPIGGOTEPO AveEAPTNTO LE PEYAADTEPT OVTOTETOION O
péca amd T ¥pNon g EEVNG YADMGGOS Yo TV OAOKANP®ON EPYACIOV LE
TPOYLATIKO VOO, KOl GKOTO,

BonBd tov padnt va avartvéel mAatid Yvaon Tov KOGLOV 1) 0moio UTopEl e
™ GEPA NG VO GUUPAAAEL GTNV KAALYT YEVIKOV EKTAUOEVTIKAOV OVAYKMY TOV
Kot 6TV Pertioon g yvdong Tov KOGHO,

ovvterel 6TV avanTLEN TOADTILEVY de&loTNTOV peAéTng Kot (ong (deEdtnteg
dw Blov pabnong ko okéyng, 6mwc n dnuovpyio CHUEUOCE®Y, TEPIANYNG,
alohdynong, avadounons KeEWWEVMV, EMKEVIPMONG OTO OVLGLOCTIKO KOl
{nrovpevo),

BonBd tov pabnt) vo avoamtugel T GLVEPYATIKY] TOL IKOVOTNTO GTOLXEl0 UE
Wwitepn kowovikn atia,

vroopilevnpowbel v epapproyn g dtpopomompévng Lénong.

Ewdwotepa,

napéyel TNV evkapio. 6Tov pobnt va £xel mpdcsPaocm o avbeviikd YAOGGKO
€610V pe pEco TV EEvn YADGGO, Kol LEGH amd deAEnoTIKA BEpaTa,

péca amd ™ Oepedhivnon evolapépoviav Oepdtmv, TpocsPépel 6Tovg HadNTEG
eVKOIPlEg EUTAOKNG OE EVOLUPEPOVCES YAWGGIKES OPACTNPIOTNTES KO £T01 1
ekpadnomn g YA®ooag cuvteAeitanl oyedov autouaTa,

Bonbd tov pobnt omv ekpdOnon ypnowov AeEiloyiov o6to mAAiclO TOL
0épnatog mov €yl emdeyel Kot Ol WG OMOUOVOUEVO AEEIAOYIO Y10l TIC AVAYKES
0V podfuatog — avtd Pondda tov pobnt va cuvoéel oe peyorvtepo PBabud
avto oL NOM YVvwpilel pe ™ YA®ooa,

OLEVKOADVEL TN GLYKPATNOT GOVOETOV TANPOPOPLOY KABMG AVTES dlayEovTal
péca amd evOLOQEPOVTA TEPIEXOUEVA TOV avTAOUVTAL omtd TNV Kabnuepwvr {on
KOl TOV TPOLYHOTIKO KOGLLO,

TEAOC, ouVoéel TV &EEvr YAOood pe OAEG TIC TEPLOYES TOV  GYOAKOD
TPOYPAUUATOS KaBmG 1 mpaypatikny {on dev yvopilel Ta oteyavd PETOED TMV
SLLPOPETIKOV HOONUATOV To. OOl TPOKVITOLV MG QPLOCIKN KATAANEN TOV
OVOALTIKOV — TPOYpPOppdtOv —  glonyeiton  peyodvtepn  eveléio Kot
TPOGOUPUOCTIKOTNTO GTO AVOAVTIKO TPOYPOUUO LE GTOYO TNV OVTOTOKPIoT GTO
EVOLLPEPOVTO TOL LOONTY.

[evikd, 6tov 10 0100KTIKO VAIKO GuoyeTileTon Aueso pe v mpayuatikn {on, n

exkpadnon g Eévng YAwooog eEeMocETOL GE 0L EVYAPLOTT, OVTOUATY KOl GYETIKA
eOKOAN dwdkocion Ko 1 véa yvaon amodnkedetor oTn Uvnun yuoo LEYGAo ypovikod
dloTn .
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3.5.1. Ocwpntiko wlaicilo

SOUQOVE LE YVOOTOVE TodAY®YovS KOl YLYOAOYOLS O KOAOTEPOS TPOTOS Vo
pdBovpe o yAoooao givol péca omd 0épata Tov oyt oAl g EVOLUPEPOVY OAAL LLOG
«kaiven. Onog woyvpilovior Glimote ot Williams & Burden (1997), n véa yvoon Oa
&xel peyodvtepn o&io av 1o Tpog pnabnon aviikeipevo £yl eoputepn adio Kot vonua
vy ™ on Tov pabnt) o6to cvykekpuévo tepPaiiov oto omoio (et TToAd vmpitepa
kot o Carl Rogers (1969) woyvpiletor kot avtodg 0Tt 1 OVGLOGTIKY UaONnon O enébet
OTOV TO YVOOTIKO avTikeipevo Bempeitan 6TL £yl oy€on e Tov pobnt) g avOpmmivn
oOVTOTNTO KOl WG €K TOVTOV amoteAel TpoowmiKy a&ia yio eKeivov.

2yeTikég €pevveg £xovV KATAANEEL 6TO CLUTEPAGLA OTL 01 0e&10TNTEC, O1 a&ieg Kot
Ol AVTIMYELS avamTOooOVTOL Kol 0E10A0YohVTaL KOADTEPA OTOV GLVOEovTaL Le O,TL
éyel onuaocio kat evalaeépov yio. avtdv mov pabaivel (Murdoch, 1998). H expddnon
™m¢ EEvng YAwooag péoa amd Bépata/svkaipieg mov £pyoviol omd Tov KOGHO EE® amd
0. OTEVOL Opla NG OYOMKNG TAENg ovvdéel v EEvn YAMGGL HE «PPECKECH
kataotdoelg (ong (Berns & Erickson 2001) kot €161 KoAOTTOVIONL TEPIGGOTEPO OL
avAayKeg Kol To VOLQEPOVTA TV PLadnTOV. AVt €xel ¢ amotélecpa Oyl omAd
HEYOADTEPN TTOPAKIVNOT OAAG TNV ECTIOGUEVT] TAPOKIVIOT, OTTOC TNV (PNOCLUOTOLEL O
youyohdyog Csikszentmihalyi (2005) oty amddoon g Evvolag g «pone» (flow) v
omoia €1GAYEL Yo VO TEPLYPAYEL TN VONTIKY KOTAGTOGN TNG AMOALTNG OmoppOPNONG
TOV ATOUOL GE [0l dPACTNPLOTNTA, THG TANPOVG EUTAOKTG TOV OAAGL KOt TG EMLTLYIOG
TOV GTOV GTOYO TNG.

H o&omoinon g ewoyolkng yvoong oty ekpddnon tmg &évng yAdooog
umopel vo BempnBel og o cvotuik oMotk padnolokny tpocéyyion (Johnson,
2002), n omoio S1ELKOAVVEL TN ONUOLPYIC TPUYUATIKOD VONUATOG WEGO Omd TNV
eumepio, TOPATEUTOVTIOS KOT VTOV TOV TPOTMO ot Bewpio TG eUmEPIKNG Kot
KOWoViKng pédnong tov John Dewey. TIpdkettarl yio pia SNUIOVPYIKY KOW®OVIKO-
TOMTIGUIKY Otadtkacio péca amd v omoio 0 ekmandevTikdg Pfonda o pobnt) va
XTIGEL ENAV® GTNV MO LILAPYOVGO YVAGCT Kol EUTEPIO TOL KoL VoL ONUOVPYNOEL T
01K TOL AVTIANY™N TOL KOGHOV HEGH O Uid PUOUOTIKY] TPOGEYYIoT Kot SlodIKOGTES
ainenidpacng (Beck, 2008).

H véa avt tdon oy expdadnon g EEvng YAOGGOG ival EVOPUOVIGUEVT LE TIG
Baocikég apyxég TG  HOONTOKEVIPIKNG YVOGLOKNG/YVOOTIKNG OlEPEVVITIKNG KO
OCLVEPYOTIKNG pabnong, pe dueon avagopd otig fewpieg tov avBpomopod (Rogers
1969, 1980), tov kovorpovktifiopov (Piaget, Papert, Gagne), tov kowwvikol
KOVoTpoukTIfiopod kat ¢ dadpactikotntog (Vygotsky, Bruner), g Blopotikng
ekmaidevong (Dewey) kot otig apyég tng dobepotikotntag (Murdoch, 1998).
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Me Bdon ta tapandve, okeQTeite (Kol ONUEIDCTE GTO TETPASIO CKEYEMV) MG UTOPET
Vo TPOGOIOPIGTEL 0 POAOG TOV EKTOOELTIKOV EEVAOV YAMGGOV [e PACT TIS 0PYES TNG
Blropotikng padnong. Emiong, kataypdyte tpdmovg e TOUS 0moiovg o1 opyES OVTEG
UTOpoLV Vo evompatobohv oto oxedooud podnudtov. Otav oAokAnpmoete Tig
OKEYELS OOG, CLYKPIVETE TIG LE TO TOPOKATE.

3.5.2. O polog tov ekmoudevtixod
O ekmandevTikdg TG EEVNG YAMOoGoOG Umopel vor empopBel Ko va KaAMepynoet
TEPALTEP® IKOVOTNTES EKTOOELTIKOV oyedtocpov. Kat’ avtd tov 1pomo, Oa pumopel va
evtomilel Kot va EMAEYEL PE TOOOYOYIKE KPITNPLOL TIG KATAAANAES O10OTKTVAKES TNYEC
36
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/Kol ToOALTPOTIKG Keipeva/epebicpata Yo vo dopel oyédo padnpdtov mave oe
avfeviikd Kou emikaipoa Oépato mov oamoppéovv amd v mpoyuotikn (on. Kotd
OLVENEWN, O EKMOIOELTIKOC omookomel oto vo  oupuPdiiel kaboplotikd oTn
SLUOPP®OT] TOL TOALTN TOV KOGHOL TOv B Popel Vo OKEPTETOL KPLTIKA KOl VO
Aoppdvel amo@AcELS Y100 TOV €0DTO TOV OAAGL KOL Y10 TO KOW®VIKO TepPdiiov péoa
010 omoio (g1, oe pukpoTEPN N HeYoAOTEPN KAIHOKO, avAAOYo LE TNV NAKIA TOV, pHEGa
a6 TN daoKaAia kot ekpddnon g EEvng YAOCGOG.

2yedralovrag to uabnua

Kotd ™ obpkeo Tov pabfuatog, ot podntéc eotialovv oe ocuykekpiuévo Béua
mov Bo UTOPOVGE VO TOVG EVOLAPEPEL: OO Eva ONUOPIAEG TPOGMOTO (CLYYPAPENC,
Loypdpog, TomTNG, LOVGIKOGLVOETNC, TPOYOLIIGTNG, N0OTO10G, GKNVOBETNC, KAT) EmC
éva KowTO BEUa TG TOMIKNG KOWMVIOG 1 KOl TOL KOGHOV (TOMTIGTIKA dpOUEVA,
QLOIKES KATOOTPOPES, OpAcels €0elovTiood KAT). O exmadevTkOg Asttovpyel ¢
dwapecorapntng (Vygotsky 1960) avdipeoa oto owbevtikd vAkd Kot otov pabntr,
EMAEYOVTOG KOl TPOTOTOLDVTOS TO TOAVTPOTIKO KEILEVO £TGL DGTE VO AVTOTOKPIVETOL
0T0 MMKWKO KOl YVOOLOKO €mMimedo TOL pHoONT) HE OTOYO TNV KOWAOVIKY,
cuvasOnuotiky Kot yvoowokn tov ovimtuén. A&womolel v mpog ekudOnomn Eévn
YADGGO G EPYOAEID Yo TNV ATOKTNGN YVAOONG 0€ OpIGHéVO Bua, evd mopdAinia
dlevkoAbvel tov pafnt) omv e£éMEN TG YAMOOIKNG TOL  IKOVOTNTOS OTN
ovyKekplévn EEvn YAwooa. Avtdg o tpodmog Bewpeitar Otl givar 0 AoV PLOIKOG
TPOTOG OVATTVLENG TNG YAMGGIKNG KAVOTNTAG KOt TPOGOUOALEL LE TOV TPOTO TTOL
pobaivovpe TV UNTPIKN/TPOTN YADGGA.

O oxedlaopog pabnuatwy pe BAach autr TNV MPooLyylon £XeL Ta akoAouBa otadia:

A. XtdSlo npostolaoiag:

e Emloyn evdladépoviog Bépatog (AapBavovrar umoyn ta evliadépovia Twv
poontwv).
EUpeon KATtGAANAwWV TNYWV TOAUTPOTILKWY KEWHEVWY (lotooeAideg, PBLBAia,
neplodika, epnuepideg, PUOLKA TPOOoWTAL).
B. Z160610 vAomoinong Tov pabnuatog:
e AvdBeon HkpoU Hey€Boucg epeuvnTiknG epyoaociag (projects), oe ouddeg, pe TIg

T(POTELVOUEVEG TINYEG MANPODOPLWYV EEXWPLOTEC yLa KABE opada.
e AvtaMayn mAnpodoplwv avAapeca OTIC OMAdeC e TNV evaAlayn HEAWV

(6Lapopetikn clvBeon opddwy).
e Avakoivwon (report) otnv taén tou teEAKoU MmPoidvtog ¢ epyaciag Twv opadwv

UETA amod T Slayxuon Twv exwplotwy TAnpodoplwv tng KAbe opddag o O6An TNV

AN péoa amod To mponyoUEVO Brua.
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Amd ta mapoamdve yivetaik cagég OTL 1 avapopd o€ TOAVTPOTIKE Keipeva Aettovpyel
pe wwitepo Oetikd TPOTO, EVEPYOMOIDOVTAG TOV HOONTH KOl EUTAEKOVTIAS TOV OTN
polnotokn dadtkacio péca and Tpaéelg mov evéyovv avbevtucotnta. [ap’ dAa avd,
N XPNON TETOU®V KEWEVAOV EYKVUOVEL Evay TOAD cuYKeKPIEVO Kivouvo. Mmopeite va
okepteite molog eivar owtdg phyte T1c okéyelg cag 610 TETPASIO Ko, OTOV
TELEIDGETE, GUYKPIVETE TIC LLE TO KEIUEVO TOV OKOAOLOEL.

[dwitepn mpocoyn amouteiton amd TOV EKTAOELTIKO OTNV TEPIMTOON TOL O
pofntg avtypdyel Kamowo keipevo amd v mnyn. O ekmoidevtikdg pmopel vo
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EAAYIOTOTOMGEL OVTO TO OMGONUO pe TOV GYEOOCHO KATAAANA®Y SpaCTNPLOTHTOV
7OV OmontoHV amd TOV PodnT:
- va agloloynoet v TAnpoopia,
- va g&aydyel Ta d1kd Tov cCLUTEPACUATO
- va gvtoricel kKamolov Tpdmo aglomoinong e ntAnpogopiog oty Tpdén
- Vo GVYKPIVEL S10POPETIKES TANPOPOPIES Yia TO 1d10 BEpa
- VO GUUPOVNCEL /O0PMVNCEL Pe OLUPOPETIKES TANPOPOpies Yoo To dto Bpa
n/xaw
- VO EKQPAGEL TNV TPOTIUNOT TOV Yo Lol O SUPOPETIKEG TANPOPOPIES Y10 TO
010 Bpa pe artroAdynon.
X oebvn PiAoypagic, To TPOPANUO TNG «KTLPANG» AVTILYPAPNS KEWWEVOV 0T
T0 O100TKTLO YMPIG OTOLONTOTE AVOPOPE GTNV TNYN TOVS, Bimg amd nantég Tomv
peyolvtepov théemv, amotehel to tEAevtain ypovia  Bépa ocvlnmong (mpPA.
MacDonald & Carroll, 2006, Pecorari, 2008, Sutherland-Smith, 2009). T
TEPIOCOTEPEG MANPOPOPIEG GYETIKA LE TOLG TPOMOVG OVTIUETOTIONG OLTOV TOV
npoPAnuatog, BA. tov OdNyo [epartépw Merétng 610 TEA0G TOL KEPAAAiov).

I'. A&ohdynon:

To pétpo g emruylag ¢ o&omoinong G eEOOYOAKNG YvOONG O
Eevoylmaoon ddackalio eivol 0 1010¢ 0 pabnTHg Kot Yt avTd €ival TOAD oNUAVTIKO O
EKTAOEVTIKOG Vo YVopilel mog vidBouv ot padntég tov yia 1o €100g Tov podNUATOS
mov TapakoAovOnoe kot 6to omoio cvppeteiye. O padntg Kareiton va a&loroynocet
10 péOnpa pe EVOALOKTIKOVG TPOTOVS aE0AOYNONG, GLYKPIVOVTAG TO TopdAANA Le
paONpoTo 6YESOGIEVO [IE TTO TTAPOAOOGLOKO TPOTO.

2OUTEPATUOTIKG,

H o&omoinon g ewoyolkng yvoong omv ekpddnon g &évng yAdooog
amotelel pio PEYAAN TPOKANOTM Kot eivol gt €EOPETIKG OTOTNTIKY OO0KTIKN
TPOGEYYLON YO TOV EKTOLOEVTIKO E PEYOAQ, MOGTOCO, OVTOTOOOTIKA OQEAN Y0 TOV
pafnt Ko Kotd cuvémelo yuoo tov ekmondeutiko. H kowvotopio avt amoavtd oto
TPOPANUO TNG EALEYTNG YVIIGLOL EVOLOPEPOVTOG TOV LOONTOV KOl KOT  ETEKTOCT] GTO
QOVOLEVO TNG OTOGTOGLOTTOINGNG TOVS OO TO SOOKTIKO LVMKO, omd TNV GYOAKN
T4EN, and Tov eKmodeLTIKG, amd Tovg cvupadnTég Tov, amd 10 1010 T0 GYOAgio.
Ocwpeitoan and Vv Evponaikn Emtpomn og évag e€aipetikdg tpoOTOC Yo TpO0do
omVv ekpadnon mg EEvne YAwooas. AvEAveEL TO YVMOGLOKO/YVOGTIKO €MIMESO TOL
polntn o omoiog d1ddoKeTal de£10TNTEG TOADTIHES Yia TN (o Tov petd To oyoAgio. O
HaON TG OTAdIOKE AVATTUGOEL LEYUAVTEPO EAEYYO TNG EEVIG YAMGOOG Kol KAT  avTdV
TOV TPOTO OVEAVEL 1 OVTOTEMOIONGY TOL HE OMOTEAECUO TNV OTOTEAEGLOTIKN
GUUUETOYTN TOL GE OAOEVA TTO OTTOLTNTIKEG YAMOGIKEG TEPIGTAGELS.

O PaBpdg xatd Tov omoiov kot 0 TPOTOG e TOV onoiov pmopei va, vhiomomOei n
OLYKEKPIUEVN TTPOGEYYIoN otV ekpalnom g Eévng YAdooag eaptdatar Kabe popa
oo T0 oYoAelo Kot TIG SUOEGIUEG VIIAPYOVGES VITOOOUES, TN CLYKEKPLUEVN TAEN Kot
TO, EVOLOQEPOVTA TOV HoNTOV, KOOGS Kot omd T dabeon GAL®V €101KOTNTOV Vol
OLVEPYOOTOVV KoL VO GUUPBAAAOVY  VOGTNPIKTIKA OTNV  TPOSTAHE  TOL
EKTOOEVTIKOV EEVIG YADGGOG,
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B2: ZENEX 'AQYXXEY — AITAIKA

YXEAIA®

INTRODUCTION

The main aim of this teacher development course is to help you develop
professionally, by facilitating you in making informed decisions in your classrooms
that prioritise learning, becoming autonomous and “open” to experimentation and
thus enjoying your teaching to the benefit of your learners and, in a collective sense,
the Greek state school foreign language learning classrooms. Remember, there are no
recipes for good teaching. The language classroom, and the same is probably true for
any classroom, is often described as ‘chaotic’ (Cvetek, 2008: 247) in the sense that
many factors come into play and interact in many an unexpected way.

Teacher autonomy and the ability to make informed decisions in such “chaotic”
circumstances becomes even more imperative nowadays when traditional prescribed
models and methods have been questioned and, as Slavko Cvetek rightly puts it:

“The traditional models of teaching (e.g. the presentation-practice-
production model for teaching new language) are being replaced by
concepts that put more emphasis on the learners and the conditions for
achieving learner involvement, on negotiated interaction in the classroom,
on task-based learning (Willis 1996), and, specifically as regards grammar
teaching/learning, on learners’ language awareness and identification of
language forms and meanings (Thornbury 1994). There seems to be a
general agreement in the field of (foreign/second) language teaching that it
should ‘exclude any one methodological model’ (Woodward 1996, 7), and
that it should be based on communicative activities that focus on meaning
and encourage information processing (e.g. guessing, problem-solving, role
play).” (Cvetek , 2008: 248)

It is quite promising that the “New School” law (3848/ 19-5-2010) promotes
such practices (see earlier section of this material). In this vein, your personal
experience and teaching practice are important and valuable and constitute the
threshold for any conceptual change or development you might achieve by attending
the present teacher education course.

Actually, what is important for any development to occur is a sense of
professionalism, which is gained through cooperation with both other colleagues and
our students, sincere critical reflection on our practices, sharing of problems with
colleagues, and efforts to improve ourselves for the benefit of both our learners and
ourselves. A sense of professionalism implies that state school foreign language
learning can be transformed into a forum where informed, principled
experimentation, in closed cooperation with other stakeholders, brings a real life
flavour to the entire learning experience.

® This section was written by Eleni Manolopoulou-Sergi and Nicos Sifakis.
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This part of the material is divided into an introductory section, which is then
followed by four further sections. The introductory section aims at prompting you to
discover your “personal theory” which, as already mentioned, constitutes the basis on
which all likely new knowledge, skills and attitudes will be accommodated. Each of
the following four sections are structured around an example of teaching practice of
each one of the ways that are suggested by the new unified foreign language learning
curriculum, namely, differentiated instruction, use of technology in the classroom,
interculturalism and multilingualism, experiential learning, integration of world
knowledge, cross-thematic approach to integrating art and environmental issues in
the foreign language classroom. All these issues have already been discussed from a
more theoretical standpoint earlier in this material, but it is time we looked into ways
in which they can be implemented in our classrooms.

It goes without saying that we will be prompting you to refer to your reflections
and experiences on such practices by means of appropriate ‘“‘self-assessment
questions”, or SAQs (following the distance learning methodology we have been
adopting in the first part of the material). It needs to be stressed at this point that all
the “good examples” used herein have been designed and implemented in real,
typical state-school FLL classrooms by English language teachers and not by
“experts”. While this allows us to suggest that such practices can be diffused to other
classrooms as well, it goes without saying that they do not by any means constitute
“perfect” or “ideal” templates for teaching that can be copied haphazardly in
different teaching and learning settings. In fact, a large part of our face-to-face
meetings will be invested in discussing some of these teaching/learning suggestions
at great length and developing (and co-developing, with our colleagues) new plans
that would be more suitable for our widely different teaching contexts. With these
provisos in mind, we would like to thank our colleagues who have gladly shared their
ideas with us.

1. “The ideal teacher through the learners’ eyes”: a group-work activity

As an introduction, we will try to define what the aforementioned term
professionalism stands for. However, we will not resort to scientific/theoretical
definitions of the term but put forward a working definition that was the result of a
group-work activity that took place at a senior high school classroom® that looked
into how learners envisage the ideal teacher.

SAQ™ 1

How do our learners perceive the ideal teacher? Think about this question for a
moment or two, making sure to put yourself in your learners’ shoes and make a note
in your diary.

The activity

Learners are asked to make individual lists of the characteristics that they believe
the ideal teacher should have. They bring their lists with them in class. Then, in
groups, they exchange their lists, compare, argue, discuss and reach a consensus .
Then, each group looks at the other groups’ lists. A plenary discussion follows and

® 1% Senior High School of Kamatero, EFL teacher: Mrs Georgia Papayannopoulou.
9°SAQ is the acronym of the term “self-assessment question™; SAQs are activities that aim to prompt
you to carry out certain reflective tasks on a given topic and write down your thoughts.
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they make their joint final profile of the good teacher. We hasten to add here that all
this process is carried out without any direct help from the teacher.

The final text that the learners of a class of the 1% Senior High School of
Kamatero put together reads as follows (no changes made):

“First of all, teachers should help students solve their problems an overcome
their dificulties. Mreover, they must not feel that they are the “captain” of the class
and that the students are their “soldiers”. Aditionally, they have to be able to explain
the students’ questons and most importantly make themselves understood. What is
more, the teachers have to adjust their teaching to the chacter and needs of their
students in order to attract their attention. Last but not least, the teachers should be
informed about the news around the world and communicate/explain them it to their
students. As far as the teacher’s character is concernd, they should not be bossy and
bad tempered but they should try to have a pleasant personality. Furthermore, they
have to have a great sense of humour in order to relax the students and make the
lesson more creative and interesting. However, balance should be kept. As ar as their
appearance is concerned, they must be clean and they should not smell in order to
respect the students and themselves aesthetically. Otherwise, students laugh at them
and become ironic.”

SAQ?2

The above text contains information that is certainly valuable to us as teachers, as it
sheds light on our learners’ perceptions about the ideal teacher. Leaving these
perceptions apart, for a moment, can you see any other major advantage in using such
tasks with your learners? Make a note in your diary on this issue, then compare your
thoughts with what follows.

This activity, apart from the very useful information it provides us with, is also a
good example of how group-work can be used to foster language learning, together
with other pedagogic aims, such as creativity, a sense of belonging or the creation of a
safe learning environment. More specifically, learners work together to write the final
paragraph and through this negotiation of meaning they develop their interlanguage.
They also learn how to value all points of view. Since the teacher avoids interfering
and acts in a facilitative way, a good supportive environment is created which is
conducive to learners’ feelings of being safe and free to work at their own pace and
learn from each other. It goes without saying that, in the above case, the topic they
worked on was one they were highly interested in.

SAQ 3

At this stage, it is usefully to reflect on the following issues regarding group-work
activities. To what extent, in which contexts and under which circumstances do you
use group work in your classrooms? Why (or why not) do you employ this technique?
Do you think that the “traditional” way of presenting new information (i.e., teacher
centered / lock step) would be more interesting and effective for your learners? Think
about these issues for a while and write down your thoughts in your journal.

As you will see, group-work (and its variants, e.g., pair-work) is one of the techniques
that is extensively implemented in the sections that follow. To make the best of it, it
would be useful to look into its benefits and experiment with your classrooms to
verify or falsify the effectiveness of this technique of working with your learners.
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2. Reflection: Discover your “personal theory” on teaching

It goes without saying that, as teachers, we bring with us in our classrooms our
previous learning experiences, our accumulated experiences and firm beliefs about
what constitutes learning and teaching effectively a foreign language. Since, as
mentioned above, the aim of this programme is to help you develop and, hopefully,
improve your teaching perspectives for both your own and your learners’ benefit, we
will start by attempting to create in you the desire to a) become fully aware of your
current perceptions about teaching, and b) grow professionally and possibly transform
some of your current beliefs and practices, which are likely to be ineffective or even
counter-productive in your classrooms. Since each teacher probably has her/his own
beliefs and teaching style, this developmental process is a personal endeavour and
cannot in any way be predicted both in terms of specific processes to be implemented
or outcomes to be achieved. However, we need to define what reflection entails and
how it can be operationalised in a classroom so as to facilitate you in your effort to
apply and benefit from it throughout your careers.

SAQ 4

In your notebook note down your own personal thoughts about reflection in general,
about reflection on your own teaching practice and about the impact that your own
beliefs about teaching have on your teaching practices. Then, think about how
reflecting about these matters could be beneficial for your professional development.
When you’re done, compare your thoughts with the text that follows below.

In the words of teacher educator Tom Farrell (1999: 157-8):

“Reflection in teaching refers generally to teachers learning to subject their
own beliefs of teaching and learning to a critical analysis, and taking more
responsibility for their actions. [...] In English language teaching, Pennington
(1992), proposes a reflective orientation “...as a means for 1) improving
classroom processes and outcomes, and 2) developing confident, self-
motivated teachers and learners...”

In a more recent article, Pennington (1995) says that teacher change and
development requires an awareness of a need to change. This awareness for change
can be brought about by reflection. Richards (1990) sees reflection as a key
component of teacher development. He says that self-inquiry and critical thinking
can “help teachers move from a level where they may be guided largely by impulse,
intuition, or routine, to a level where their actions are guided by reflection and
critical thinking”. Richards noted further that:

‘...critical thinking refers to an activity or process in which experience
is recalled, considered, and evaluated, usually in relation to a broader
purpose. It is a response to a past experience and involves conscious recall
and examination of the experience as a basis for evaluation, and decision-
making, and as a source for planning and action...” ”

SAQ5
Assuming that you have been spurred to be involved in the reflection process, how do
you consider that this can be achieved? Think of ways that you could use in your
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classrooms to “see” what you are actually doing. Then, compare these ways with what
you believe you are doing so as to isolate issues that deserve your effort for change.
Consider the suggestions provided below and add your own ideas to them:

- tape-recording of a lesson

- reflective lesson plans

- being observed by a colleague

Whéh finished, proceed with the following activity.

SAQ 6
Select one of the ways or techniques mentioned in the previous activity. Pick a
random lesson of yours and try to use that technique as a means of collecting data
from one of your lessons. Refer to the questions below — they aim to help you become
aware of issues that should interest you:

1. What do I want to achieve in this lesson — is my goal-setting clear to me,
is it clear to my learners?
What teaching approach have I followed?
How have | started?
What are the stages of my lesson?
What activities and materials have | used?
Have | anticipated solutions to possible (expected or unexpected)
problems?
7. How have | managed the time | had in my disposal?
8. How have | grouped learners or managed their seating arrangement?
9. Have I included any follow-up activities? Of what sort and to what end?
10. Have I used any motivational strategies to keep my learners attentive?
11. Have I evaluated my lesson? How?
12. How confident am I as far as my language competence is concerned?

[Feel free to add your own your own questions.]

ok wn

The answers to the above questions are likely to reveal your “personal theory” on
a) why you teach the foreign language, b) what language you teach, ¢) how you teach
the language and what the rationale behind your activities is, d) what materials you
use, €) how you assess your learners, f) how you cater for your learners’ motivation
and where you attribute your learners’ demotivation or failure to learn what you
intend to teach them, g) how confident you feel with your own language competence.

SAQ7
Bearing in mind the above concerns, how would you say you organise your
classes: at a short term or a long term?

Actually, organisation of work is very important for various reasons that will be
discussed below. Let us, first, propose a way of going about it. We should, first,
identify our teaching aims and objectives. This would be better done if we focused on
what we expect our learners to have learnt by the end of the period we are organising
(articulated in the form of can-do statements) rather than on which parts of the
syllabus or book we would like to cover. Second, we should prepare plans for longer
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periods of work (e.g., a month or even the whole term), and third, prepare schemes of
work for each week. The benefits of this organisation are as follows: a) you would
have control over the long-term learning outcomes expected from learners, b) you
would also feel secure and safe but also free to spend your creativity on finding
interesting material and activities to vary your teaching procedures which would
highly motivate you learners. The teaching objectives preparation could look as
follows:

By the end of this term each one of my learners should be able to:

Introduce him/herself

Talk about his/her daily life

Describe him/herself or a friend

Be able to use the following words/syntactical structures/functions in a

communicatively appropriate context

Be able to comprehend and produce texts in the following genres [etc.]

Based on this general scheme of objectives, you could then organise your work on
a monthly or weekly basis. Different colours of papers for months and weeks could
facilitate this organisation. You should inform your learners about this organisation at
the beginning of the school year or the relevant time period. In this way you would
allow control and autonomy to start flourishing among your learners with its many
advantages for their motivation (see earlier). A portfolio organised in this way is a
high motivator for teachers and learners alike: teachers will have a sense of
professionalism and control over their work, while learners will understand that they
have certain goals to achieve. At the end of each week or month, teachers and learners
together will be able to check whether their aims have been achieved.

SAQ 8
Let’s be more detailed. Answer the questions that follow and try to be as specific and
detailed in your response as possible.
e To which of the following would you say you allocate more time during your
classes?
O Skills
O Vocabulary
O Grammar
What determines that allocation? To what extent is it the coursebook you use,
learners’ performance or your own personal beliefsd about what should be
taught? Think about this and write your thoughts in your notebook.
e What materials do you employ to teach the above?
[0 The coursebook only
O do you use any authentic material from other sources
O CDs -
OIcT
O Theatre
O Songs ,games etc?
If your answer included ‘“coursebook” or “authentic material”, think about the
reasons for this choice. Also, think about the ways in which you employ them — for
example, do you use the coursebook “blindly” (going from page to page
notwithstanding any other developments in the class), “cleverly” (referring to
different pages according to your plan), as a “guide” (using other materials as
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well)?
e Do you sequence your lessons following a particular teaching sequence? Are
you at all aware of the terms used below?
O Lock step / lecture / plenary discussion
O PPP
O Pre, while, post
O Task-based
O Project

Woodward (2001) cites four of the commonest instructional sequences, which can
be used (either in isolation or in combinations) in every day lesson organisation. Let
us take a brief look at each one of them.

One such sequence, the ‘TTT” or ‘Test, Teach, Test’) begins with the teacher
discovering what learners know and are able to do in a certain area. It then
concentrates on teaching learners some of the things (which may be a particular skill
or sub-skill) that they apparently cannot do. The sequence ends with the teacher
checking to see if learning has taken place. This procedure focuses on gauging
learners’ specific and immediate competence in a particular aspect of the target
language and, at its best, it can be used in short-term or intensive language courses.

Another instructional sequence is the so-called ‘pre-, while-, post’ procedure. It is
typically used in the teaching of the so-called receptive skills (i.e., reading and
listening) and their corresponding sub-skills. The sequence follows a strict
chronological frame and aims at raising learners’ awareness of and interest in a
particular subject and introducing them to core vocabulary (‘pre-stage’), carrying out
a series of activities that involve these skills or sub-skills (‘while-stage’) and
evaluating and discussing these activities with reference to other skills (‘post-stage’).
The framework has a strong communicative element and can serve a wide variety of
teaching and learning situations.

A third methodological sequence is the so-called ‘PPP’, or ‘Presentation,
Practice, Production’. It

involves setting up a situation, eliciting or modelling some
language that fits the situation, having students practise the new
language in a controlled way and then encouraging students to use the
new language in a freer way either for their own purposes and
meanings or in differing, artificially constructed contexts.

Woodward (2001: 126)

The presentation stage exposes learners to the new language to be learned. This
essentially involves the teacher explaining a language point (which may be
grammatical, notional/functional or linguistic) either in an inductive way (i.e., by
presenting an example followed by the rule) or in a deductive way (i.e., by presenting
the rule followed by an example). During the practice stage, the point is practised by
learners in a strictly controlled manner (which involves a lot of repetition, immediate
correction and manipulation by the teacher). Finally, the production stage involves
learners in producing more natural interactions in a relatively less controlled
environment (which also gives them the opportunity for more creative usage of the
learned language). Although the PPP (and, in particular, its ‘practice’ component) has
been criticised, it still holds strong in many teaching situations and can have many
variations, depending on the level of the learners and the overall approach to learning.

50

EKTAIAEYTH KAl AlA BIOY MABHIH - EXNA
EILEVOUON JTNY KOVWWId TNC JVwine S
W IR YR HPETIA AIAXEIPITH. = I (IR
. TAMES

lii




Finally, the ‘TBL’, or ‘Task-Based Learning’ sequence works on the assumption
that focussing on language structure is not enough and that naturalistic exposure to
and use of the language has to be prioritised, in order for learning to be driven
forward. This, it is claimed, is possible by emphasising the carrying out of activities,
or tasks, that are designed to engage learners in language-using work. One form of the
TBL sequence is as follows (Willis, 1994, 1996): first, the topic or task is introduced
(e.g., by brainstorming); then, the task is carried out (in groups or pairs, ideally
without teacher intervention or overt correcting — during this stage, the teacher acts as
an advisor and monitors what is going on, making notes for his/her final report); when
the task is over, the learners present the outcome of their task to the class (with the
teacher acting as chair and commentator, but does not overtly correct learners);
finally, when the learners finish their reporting, the teacher provides his/her own input
and goes on to review and practice those issues that may have come up (e.g.,
grammar, lexis, communication, etc.) with the learners (for recent comprehensive
reviews of the TBL framework see Ellis, 2003).

SAQ9

Think about and write your responses to the following questions. What types of
activities do you use and why? Are you aware of the rationale of the activities you use
or do you use them because they are included in the coursebook and you think you
cannot do without them? Which sequence of the above do you follow? Do you follow
a sequence of your own? Are you aware of this? Would you like to reflect on your
lessons and “see” this aspect?

The remaining of this part of the material is divided into seven sections. The
focus of each one of them is a sample good practice. As mentioned at the outset of
this chapter, this practice does not serve the role of a good model to be imitated in any
way. It aims at triggering your reflection skills and provide you with food for thought,
which will be further exploited during our contact sessions. Notice that, apart from
pure linguistic foci, the lessons also attempt to promote other skills, such as sensitivity
towards cultural and environmental issues, creativity and autonomy, cooperation,
verbal and non verbal communication, evaluation and self evaluation, etc.
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B3: Sample Good Practice No. 1

Using world knowledge in the FLL classroom

TAYTOTHTA ZENAPIOY - ZXEAIOY AIAAZKAAIAZ

TitAog (O€épa) osvapiou- oxediov Sidaokaliag:

Avayvwon tou napapuBilov “The little Red Riding Hood and the Wolf”
Ovopatenwvupo: Kwvotavtiva Kwton

I60tnTa:  EKModeuTIKOG

Ttoxela Opyavikig @éonc: 6° AnNUOTIKG IxoAsio Aylwv Avapylpwv

EUITAEKOLEVEG YVWOTILKEG TIEPLOXEC
M'Vwotiko/-& avtikeipevo/-a tou osvapiou- oxediov Sidackaliog):
AyyAkn YAwooo T Anuotikou

ZUvéeon pe Evotnta ZxoAlkou Eyxeipidiou:
Juykplon erBEtwy Kat emppnuatwy (Pupil’s book — Unit 3, Lesson 2)

Eninedo yAwooouaOelog:
Al-A2

Avuvarth ouvdeon pe GAAa padnpata (AaBspatikotnTa):
EYYPOUUATIONOG:

- Katavonon kat mopoywyr mpo@opikou Kot yparttoU Adyou: «Na KatavooUVv oL Habnteg
TO £TTL HEPOUC VONOTA EVOG KELUEVOU KaBwG Kat tn §tabeon kol Ta cuvalobnpata Tou
oUANTA R ouyypadéa, epunveloviag cwotd otolyeia Adyou, dnwe tnv npodopd, Tov
TOVIOUO Kal TOV EMITOVIOMO. EMiong va pmopouv va Katavoouv To vOnua ayvwotwyv
Aé€swv N dpdoewv amd ta cupdppalopevay.

- Katavonon kat yprion yAwooikovonTikwv evwolwv OmMwe n wpa, HeyEdn, ox£oelg
oAAnAouyiog, apiBunon nmocotAtwy, amodoyn f Un, embupia.

- Nektikéc nmpaéeig: «Na meplypadouv {wa. Na euxaplotolv, va {NTouV GUYVWHN KAl va
QIOSEXOVTAL T CUYVWLN TOU GAAOU Y.

- Jtpatnyikeéc uadnonc kat emkowvwviag:»MNpoBAedn- undBeon, Avon mpofAnudtwy,
ocuvepyaoia- dtanpayudteucn, afloAdynon, OVAITUEN LETAYVWOTIKWY SEELOTATWVY.

MoAuyAwooia: «OL pabntég va akolV €va Keipevo oTa ayyALlKA Kol va To oulnTtroouv n
va ypaouv yU auto ota ayyALKA».

MoAumoAttiopikotnta: «Na avayvwpilouv tnv TpoBeon Ttou ouyypadéa Kkal va
KOTAVOOUV KOLVWVIKEG CUUTTEPLPOPESY.

To ouykekplpévo apapvoL anotelel avBevTikd UALKO TO omoio ekBETeL TOUC HaBNTEC
og auBevtiko YAwaootkd meptBaiiov. To mapaplBL sival pLo avatpemnTiky ekSoxr Tou
YVWoToU TapapuBol TN KOKKIVOoKoUudIToag Kat Tou kakoU AUkou kat anodidetal o

popdr mMoLUOTOoC.
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Zkomog & Ztoxol Tou osvapiou- oxediov SidaokaAiag

leviko¢ Skomoc:

H

xpnon auBevtikou mapapuBblol Kal n cUVOESH Tou e T Bgpatikh evoTnTa TOU

BBAlou pe titho “imaginary creatures”. (H evotnta nepllapBavel avadopég os NPWES
napapuBLwy, meplypad£g Toug KaBWE Kal CUYKPLOELC).

ETtipepouc ST)0L WG TIPOC TO YWWOTIKO OVTIKEIPEVO Kal w¢ Tpog Tt pabnotakn
Sladikoola:

Mwootikoi atoyot:
o Na akoUv Kol VoL KATOVOoOoUV TO VONUa 1} CUYKEKPLUEVEG TTAnpodopieg (Listening
for gist and for specific information)
o Na SpapatomnoloUv HEpog Tou mapapublov, Stadpaon pe cuppadntég (Speaking:
acting out parts of the story, interacting with peers)
o Na dtafalouv kat va katnyoplomolouv (Intensive Reading, classifying)
o Na amokpumntoypadolv To vonuo evo¢ TOWUATOC Kol va Bplokouv tnv
opotokataAnéia (matching rhyming sentences)
o Na ypadouv pia totopia f va replypadouv ekdbpaoelg kot epdAvion MPOCcWITWY
(Writing a story or descriptions)
Aoun: Baduog Siapopomnoinong moocotntwv (Comparison of adjectives and adverbs),
Xpovot (Simple Past for Narrative, Simple Present for Direct Speech, going to + verb),
Ne€IAOyL0 TTEPLYPAPNE TPOCWITWVY KoL YWPOU.
Ne€ldoylo: Priuata — knocked, wailed, ate up, came across, replied, curled. Enideta —
sharp, horrid, terrified, decent, frightful, furry, tough. Ouvoiaotikee — meal, bite, leer,
yelping, creature, pistol, coat, hat, shoes, cloak, hood, knickers.Mépn tou mpoowmnou —
ear, eye, teeth, head, hair, eyelid, smile, grin. AtcGnosic — sight, hearing, smell, touch,
taste.
AtaOsuatikn mpoogyylon: Eltkaotika ({wypapikn oknvVwy Tou mapouudio, KATACKEUN
B1BAiou) — Oeatpikn Aywyn (Apauatomoinon tn¢ totopliac) — Mewypapia (Ot AUkot kat
TO0 QUOLKO TeplBaAlov toug) — ANoyoteyvia (O podo¢ tou AUkou atn Aoyoteyvia,
mowjuata) — Néeg Texyvoldoyieg (Suddoyn mAnpo@oplwv) — Stpatnylkéc uadnonc
(mpoBAeyn, umoddeon, oUykpton, Avon mpoBAnuatog, aéloAoynon, ovaockomnon,
avantuén petayvwotikwy Se€Lotntwy)

Alonoinon EKMAUSEVUTIKWY AOYIOMLKWY KOL UNNPECLWV TWV TeXVOAOywwv TNG
MAnpodopiag kat Enikowwviag (TME)

AladikTuo yla T cUANOYN €LKOVWY KAl TNV KOTOOKEUN KAPTEAWV yla TO TalyvidL mou
ouvobeUEL TO MapOUOL.

EKTLLWUEVN SLAPKELA
Mia f} 8U0 SLOAKTLKEG WPEG.

ANANTYZH ZENAPIOY- ZXEAIOY AIAAZKANIAZ

Freviki Nepypadn

H

madaywytkn ofia tng xpriong mapoubLwy YeVIKA aAAG KoL CUYKEKPLUEVA YL TNV

gkpabnon EEvwv yl\woowv gival avayvwplopévn Slebvwg. Ewdikotepa, oludwva pe Tig Ellis
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& Brewster (1991: 158-159) n xprion mapopubLwy oto padnua twv AyyAlkwy mipoodEépetal
adou ta mapaplBila anoteAouyv yla Toug LabnTtég owkeio mMAaiolo emeldn ota maldld opEoel
va akoUv apapUBLa otn UNTpLkh Toug YAwooo. Emiong, to mapapudia e€amtouv t
davraoia Twv madLwy Kat Snuloupyolv BETIKA 0TAon PO TNV £Evn YAwooa Kal TV
gkpabnon t¢. Kabwg yivetat n cuvdeon petatl Tou GpavtaoTikoU UE TOV TPAYUATIKO KOO0
TWV TALSLWY, Ta AL SLEVKOAUVOVTAL VA KATAVOHoOoUV TNV KaBnuepvotnta. H avayvwon
mapapuBlov péoa otny TAEN amoteAel pia epmnelpla tnv omola potpalovral ol pabntég,
npogevel molkida cuvaloBnpata Kot evBappUVEL TNV KOWVWVLKI KAl CUVALOONUATIKN
avamntuén touq. Ta madla anolapBdvouv va akolv tnv iSla Lotopia TakTikd. To yeyovog otL
oplopéva TapapLBla mephapBdavouv emavaAndn twv Aé€ewv- KAeLSLWVY, SleukoAUVEL OxL
LOVO TNV EUKOAOTEPN €KUABNGON TG YAwooag, aAAd KoL T CUMHUETOXH TwV Ladntwv og
adriynon He vonuatiko mAaioto. EmumA£ov, Sivetal n Suvatotnta 0Toug EKMALSEVUTIKOUG va
apoucLAcouV 1 va emtavaldBouv Ae€AoyLo kal Sopég ekBEToVTAC TOUG LaBNTEG OE €va
olkeio mAaiolo. Ta mapapubia poodEpouv duvatdtnteg SLABEUATIKNG TTPOOEYYLONG KABWC
To BEUATA TOUG CUXVA CUVSEOVTAL e GAAQ LOOAUATO TOU OVAAUTIKOU TIPOYPAULATOG.
TéAog, Ta mapaplOLla mpood£pouv €va MAQLCLO yLa TNV AVATTTUEN TWV LETAYVWOTLKWY
Se€loTATWV TWV MALSLWV.

Ta kpLTnpLa emAoync KataAAnAou rapapudlol akoAouBouv Toug &g afovec:

- Twootka Kpitnpia: eninedo Ae€loyiou, dour, mepLleXOLEVO, OoTOLXELO AOYOU.

- Wuyoloyika kpitrpla: TEPLEXOUEVO, ELKOVOYpAadnon, oxAKUa, Kivntpo.

- TVwOoTIKd KpLTrpLa: CULETOXH, CUVEPYQOia, CUVOLOBNUATIKY VATTTUEN, aVATTUEn
TNG QWUTOEKTIUNONG TWV HadnTwv.

- Kowvwvika kpttrpta: Aywyn Tou TIoALTn, SLmOALTIOULKE eKTtaldeuan.

- MoAwtiotika kpttripta: To LOVTEAO WG TIOU TIPOAYETAL, N CUXVOTNTA TIOALTLOTIKWY
avadopwv Kat n eNidpacn otoug LabnTEg.

To mapapvBL mou emiAéxOnke ival «The Little Red Riding Hood and the Wolf» amné to
BBAio Revolting stories tou Roald Dahl. ArtoteAel pLo StaockeSaoTIKr) OATIPO TOU yVWOToU
TapadooLakoU MaPapUBLOU PE EVTEAWG OVATPETTIKO TEAOG. ZEKLVA A0 TO GNELO TIOU O
AUKOG TPWEL TN ylayLd Kal moipvel Tn B€on TG OTO OTiTL TEPLUEVOVTOC TNV
KokKlvookouditoa. Otav ekeivn ptavel, o yvwotdg Staloyog Sev e€elioostal akplpwg o
1610¢, yeyovog mou e€opyilel kat prepdevel To AUKO. H KOKKIVOOKOUdIToo O WG TOV
oLpvidLalel, Tov okoTtwvel Kal kKukAodopel oto 8doog pe maAtd dtaypévo and tn youva
Tou. Onwc npoavadEpOnKe, N CUYKEKPLUEVN SLOAKTLKI TIPAKTIKN OXESLAOTNKE ya tnv 2T’
AN Snpotikol petd to Lesson 2, Unit 3 tou BLBAlou AyyAkd IT' AnpoTikou, pe Titho
“Imaginary creatures”.

To B€ua tou mapapuBlov Taplalel pe tn Bepatikny evotnta tou BLBAiou kabwg auth
avadEPETAL O NPWEG MOPAUUBLWY Kol TTapAAANAa TTPOOhEPEL OTOUC LABNTES TN
Suvatotnta va aocxoAnBouv pe Eva auBevtiko mapapubL, va katavorcouv tn Soun Tou o€
pHopdr MO UOTOG KABWE KAl T OATLpa Ko TEAOG va eKGpAOTOUV SNULOUPYLKA LLE
adetnpio to B£pa tou. AkoAouBel n avaAuTikn eplypadr) Twv SpacTnPLOTHTWY TOU
oxeblou tou padnuatog ( Mapdptnua l) kKaBwc oL EMUEPOUC OTOXOL TtEPLYpAdPNKAV
TAPATIAVW:

- HA'" ¢don (Pre-Reading Task) amoteAeital ano duo SpactnploTNTEG: N MPWTN,

TEVTAAENTNG SLAPKELAG, EXEL OTOXO VO EVEPYOTIOLNOEL TIPONYOU LEVEG OXETIKECG YVWOELG

TWV HadnTwv amno to mapadooLako MopapUOL Kal va To CUVSECEL e TO VEO. ITNn

CUVEXELA N ekTTALSEUTIKOC Seiyvel To e€wdulho kat ortaBddpuAlo tou BiBAlou ota

maldLa kot avtAel mAnpodopieg yio autd (titho, dvopo cuyypadéa, ekSOTIKO oiko). Xtn

SelTtepn SpacTnNPLOTNTA, EMIONG TMEVIAAETTTN, OL LaONTEG mpoomabouv va povtédouv

Tnv Lotopla.
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- HB’ ¢aon (While-Reading Task) (gikoot Aemtwv) givat n avayvwon tou napapuOiov
amo TNV eKMALSEUTIKO. OL LaBNTEG 0KOUVE TNV LoTopia Kal onpeLwvouv o€ GpUANO
epyaoiag (Task A, Napdptnua Il) molog Apwag Aé€L pépn Tou SLaAdyou TTou akoUyovTalL.
Eniong ouppetéxouv otn dladkacia mpoomabwvtag vo LavtEPouv T CUVEXELA.

- HT ¢aon (Post-Reading Task) amoteAeital amno téooepa pHépn:

1. OLpaBntég kaAouvral va BAAOUV OTN CWOTH OELPA TIPOTACELG TIOU TOUG
Silvovral £€ToL wote va avamnapayouyv Tnv Lotopia (Task B, Napaptnua lll).

2. OLpaBnTég avtlotoLyoUV OTiXoUC TOU TTOLHHATOC TTOU £X0UV opolokataAnéia
(Task C, Mapaptnua ). Kat otig Suo Spactnplotnteg epyalovral os {euyapla.

3. Mawvidt Tpidla pe Aé€elg mou £xouv TV idta opotokataAnéio. Ol padntég
Xwpilovtal og 8U0 opadeg. KabBe popd mou onkwveTaL €vag Labntng amod pia
opada emAéyeL tuxaia pia kapta. OL KAPTEC TEPLEXOUV ELKOVEG aTto To Ae€IAOyL0
Tou mapapuBiov (Mapaptnua V). Ot padntég BAEmouy TNV lkOva, Aéve Tn AEEN Kot
nipoomnabolv va Bpouv pia AN A£EN Tou va tatpldlel otnv opolokatoAnéia. Av
OMAVIAOoUV OWoTa, £Xouv Sikaiwpa va Balouv otnv tpila to onpa tng opadag
touc. NikATpLa gival n opada mou cuuANPWVEL TPpWTh TNV TeiAlla. Katd
Slapkela Tou matyvidlol oL pHabntég katnyoplomolouv mAnpodopisg, cuvepyalovral
KOl TEAOC KOAALEPYOUV TIG LETAYVWOTIKEG TOUG Se€L0TNTEC. XTO MNapaptnua V
UTIAPXOUV oL 0&NYLEC TOU SAOKAAOU UE TIG AUOELG TwV SpacTNPLOTATWV.

4. Ot paBntég kalovvtal site va {wypadicouv TNV ayannuévn Toug oknvh amo
TO mapapuBy, gite va tnv anodwaoouv pe Spapatomnoinon, ite va Swoouv éva
SlapopeTIko TENOG oTnV Lotopia. Etal, epydlovtol SNULOUPYLKA avaAoyd UE TIG
T(POTLUNOELG TOUG.

AvaBeon epyaoiag yLo To ortitl: H ekmalSeuTikog xwpilel Toug HaBnTéC o€ SUO OUABES

KoL avoBétel Stadopetikn epyacia os KOs opada: a) va suAAEEouv MAnpodopieg yLa Toug

AUKoug ( Twn, Tpodn, XapakTnPLoTIKA, uoikod TeptPailov, elkoveg 1 lwypadlég), B) va

avaintrioouv dA\a mapaptBia pe AUKOUC Kal va TapoucLA.couV To pOAo Tou AUKOU O€ aUTA.
To mapaptBL cuvobdeletal amo éva puANo epyaciog (Mapdptnua ll) yia tn

Spaotnplotnta tng B° Mdong kat Suo puAAa epyaciog (Mapdaptnua ) yia Tig

Spaoctnplotnteg tng I paong. Emiong untdpyel £va teheutaio pUAAO afloAdynong Twy

SpaotnplotAtwy NG Atdaktikng Mpoaktikng (Mapdaptnua VI)

YAwKoTteXVLKN YtoSoun
Ta dUMAa epyaciag SnuioupynBnkav pe tn Borbela tou Word, evw ot elkdveg mou
xpnotpomnotndnkayv ya to malxvidt (Mapdptnua IV) avalntnbnkav oto Stadiktuo.

AZIOAOIHZH
BA. To «EpwtnuatoAdylo ALoAdynong», oto TéEAog Tou kedaAaiou.

IXEAIO MAOHMATOZ / Lesson Plan of «Little Red Riding hood and the wolf»
A" QAZH - Pre-Reading Task

a) The teacher introduces the book and relates it to the traditional tale
Description of task: Talking about the traditional tale

Objective: Activation of content schemata

Time: (5 min.)

Procedure: Learner oriented (group work)
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Skills integration: Speaking

b) Learners predict any possible variations of the story
Description of task: Predicting

Objective: Activation of content schemata

Time: (5 min.)

Procedure: Learner oriented (group work)

Skills integration: Speaking

B’ ®AZH - While-Reading Task
Learners sort out parts of the dialogues in the story (Who said what?).

Description of task: Matching

Objective: Listening for specific information and for gist
Time: (20 min.)

Procedure: Learner oriented (individual work)

Skills integration: Speaking + Reading

" ®A3H - Post — Reading Task

a) Learners put in order jumbled sentences to reconstruct the story.
Description of task: Sequencing sentences

Objective: Check comprehension and practice inferring by using clues
Time: (15 min.)

Procedure: Learner oriented (pair work)

Skills integration: Speaking + Reading

b) Learners match lines from the story that rhyme.
Description of task: Matching

Objective: Practise pronunciation

Time: (12 min.)

Procedure: Learner oriented (pair work)

Skills integration: Speaking + Reading

c) Learners play noughts and crosses with rhyming words.

Description of task: Game

Objective: Further practice of pronunciation, consolidation of vocabulary
Time: (10 min.)

Procedure: Teacher /Learner oriented

Skills integration: Speaking only

d) Learners either act out parts of the story or draw their favourite scene or make up
different endings of the particular story.

Description of task: Creative production

Objective: Using Art, TPR (Total physical response) and Imagination

Time: (15min.)

Procedure: Learner oriented (group and / or pair work)

Skills integration: Speaking, Listening, Writing, Reading
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ANAGEZH EPFAZIAS 3TO 3MITI - H/W Assignment (10 min.)

The teacher makes 2 groups of learners and assigns a different task to each of them: a)
collect information on wolves (life, food, features, habitat, drawings or pictures), b) find
other tales with wolves and present the wolf’s role in them.

OYANA EPTAZIAZ

MAPAPTHMA I
Little Red Riding Hood and the Wolf

A. Who said what? Write W for Wolf, L for Little Red Riding Hood and G for
Grandma next to the statements:

1.”That’s wrong”

2.”I've got to have another helping”

3.”What great big ears you have, Grandma”

4.”He’s going to eat me up”

5.”All the better to hear you with”

6.”Have you forgot to tell me what big teeth
I've got?”

7.”May | come in?”

8. “What great big eyes you have, Grandma”

9.”But Grandma, what a lovely great big furry
coat you have on”

10.”All the better to see you with”

11. “My lovely furry WOLF SKIN COAT”

12.”I’'m going to eat you anyway”

13.”Comes home from walking in the wood”

14.”I’'m therefore going to wait right here”

15.”She’s going to taste like caviare”

NAPAPTHMA Il
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B. Put the following sentences in the right order. Write the letter of each sentence in
the right box. Then, read the story of the Little Red Riding Hood and the Wolf.

(1. J2. [3 [a |5 |6 [7. |8 |9 [10. |11 [12. [13. |14 |

A. So, he dressed in Grandma'’s clothes and put on her shoes.

B. He explained that they were big because he wanted to hear and see her better.

C. Then she smiled, took a pistol out of her knickers and shot him dead.

D. He also brushed and curled his hair.

E. When she arrived, she looked at him with suspicion.

F. Once upon a time a wolf decided to eat Little Red Riding Hood’s Grandma.

G. Finally, some weeks later, Little Red Riding Hood appeared in the wood wearing a
wolfskin coat.

H. She was surprised at how big his ears and eyes were.

I. So, he went to her house and knocked on the door.

J. After that, Little Red Riding Hood asked the wolf about his furry coat.

K. As he was still hungry, he decided to wait for Little Red Riding Hood

L. The wolf was surprised, corrected her and told her that she was using the wrong
words.

M. Then he sat on Grandma’s chair waiting for Little Red Riding Hood.

N. When Grandma opened the door, he ate her.

C. Match the sentences that rhyme. Choose the correct sentence and write it under its
rhyming pair.

/A. He thought, I'm going to eat this child. B. She whips a pistol from her knickers. \
C. She stopped. She stared. Then she said. D. My lovely furry WOLFSKIN COAT

E. “He’s going to eat me up” she cried. F. I've got to have another helping”.

G. And bang bang bang she shoots him dead. H. I'm going to eat you any way”.

)

1. Poor Grandma was terrified,

7.”That’s wrong!” cried wolf. “Have you forgot
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Ba s i

gy "OYPTEIC NAGEIAT HA BIOY MAGHTHE KAIGPHIKEYMATON
- EIAIKH YNHPEIIA AIAXEIPIIHI
.
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NAPAPTHMA IV

EKMAIAEYZH KAI AIA BIOY MABHEH

gy "OYPTEIO MAAEIAZ NA BIOY MAGKTHE KAIOPHIKEYMATON
- EIAIKH YNHPEIIA AIAXEIPIIHI

=

EZMNA

2007-2013

=
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NAPAPTHMA V
Teacher’s notes

While- Reading Task
¢ Ask learners to do Activity A in pairs while listening to the story. Check
whether they have understood the instructions.
Key:

liw]2w|3L[4G[5w]|6ew]|7w][8L][9oL]10w]11L]12.W]|13.W [14W | 15.W |

Post- Reading Tasks
+* Ask learners how much they remember of the story. Then ask them to do
Activity B in pairs again. Check whether they have understood the instructions.
Key:
|1F |20 [3N 4K |5A |6.D |7.M |8E [9H [10.B]11J) |12.L [13.C|14.G]|

** When learners finish, ask them to read the story. Provide any help and
clarify any difficulties they may have found by involving the other learners in the
discussion. They may share their strategies with their peers.

*»* Focus learners’ attention on the rhyming form of the story. Explain what
rhyme is and then ask them to do Activity C in pairs.

Key:
|1E |20 |3F |4L [5A |6C [7J [8H [9B |10G [11K |12.D |

Play noughts and crosses with the class. Divide the class into two teams.
Draw this on board:

Explain the rules: In turns, one member of each team says a word that rhymes with the
picture he/she chooses from a pile on T’s desk. If their answer is correct, they choose the
box they want you to write either a nought or a cross (depending on the team they belong).
The team that forms first a straight line with either noughts or crosses is the winner.

Homework assignment

Ask learners a) to find information on wolves in order to make a collage to be displayed
in class or/and b) find other tales with wolves and present the wolf’s role in them.

Materials

e A photocopy with activities A to C for each learner.

e Picture flashcards of words related to the story: door, little red riding hood, chair,
hat, red, child, head, knickers, coat, eyes, meal, clothes. Suggested answers: floor,
wood, hair, that, head, smiled, dead, flickers, note, cries, feel, those. Of course, any
other words, which rhyme, provided by learners are acceptable.
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NAPAPTHMA VI
SELF ASSESSMENT OF THE LITTLE RED RIDING HOOD AND THE WOLF

Read and put a tick in the box under the faces.

g :Yes So -so

1. Task A was easy.

2. I knew the story and | could guess who said
what in Task A.

3. It was easy to do Task B, because | knew the
story.

4. In Task B there were so many sentences that |
could not put them in order.

5. In Task B | could not understand some
sentences because there were a lot of new words.

6. When | finished Task B, | could tell the story.

7.1 liked Task C.

8. In Task C | could find the lines that rhymed
easily.

9. In Task C | matched some sentences because |
remembered the story.

10. In Task C there were so many sentences that |
could not find the pairs.

11. | worked well with my partner.

12. The game was fun.

13. I would like to play a similar game again.

EKMAIAEYZH KAI AIA BIOY MABHIH
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Little Red Riding Hood
and the Wol#

s soon as Wolt began to feel
That he would like a decent meal,

He went and knocked on Grandma's door,
When Grandma opened it, she saw
The sharp whire teeth, the horrid grin,
And Wolfre sand, 'May | come n?
Poor Grandmammia was terrified,
‘He's going to eac me up, she ored,
And she was absolutely righe
He ate Ber up in one big bice.
But Grandmamma was small and rough,
And Wolfie wailed, "That's not enough!
‘I havent ver begun to feel
“That | have had a decent meal!”
He ran around the kitchen velping,
I've gor to have another helping!”
Then added with a frigghtful leer,
T'm thercfore going to wait right here
“Tall Lietle Miss Red Riding Hood
‘Comes home from walking in the wood.'
He quickly put on Grandma’s clothes
(OFf course he hadn't eaten those,)
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He dressed himselt in coar and hac

He put on shoes and after thar

He even brushed and curded has hair,
Then sat himsell in Grandma’s chair,

In came the e gird in red.

She stopped. She stared. And then she said,

" Taar grear big cars youe frave, Grandma.'
AN the Berrer ro feexer youe wxth,” the Wolf rephicd.
*Wirar groar big cpes you have, CGrandona,”
sard Liattie Raod Riding Hood.
Al the better 1o see yon il the Wolt replied.

He sac there warching her and saniled.
He thoughr, IM'in going to cac chis chald.
Compared with her old Grandmanuna
She's going to taste ke coviare.

Then Litnle Red Riading Hood sard, "B Conassdenag,
mwhar a lovwely grear big fiervy coat yone feare on "
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“That’s wrong!” cried Wolf. ‘Have vour forgos
“To tell me what BIG TEETH ['ve got?
‘Ah well, no mater whar you say,

T gomng to cat you anyway.

The small girl simles. One eyelid flickers.
She whips a pistol from her knickers.
She aims it ae the creature’s head

And bang hang hang, she shoots him dead.
A few weeks later, in the wood,

[ came across Miss Riding Hood.,

But what a change! No choak of red,

No silly hood upon her head.

She saud, ‘Hello, and do please note

"My lovely furry WOLFSKIN COAT!
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B4: Sample Good Practice No. 2

Integrating Internet technology

Technology has been suggested by Erben et al (2008) to be conducive to effective
differentiated instruction. The lesson that is described in this section, however, is an
attempt to use technology to fill the gap of the lack of listening material for junior
high school coursebooks.

SAQ 10

Before proceeding with the study of the lesson that follows, it is important that we
address the following questions. How do you go about addressing the important
problem of the lack of listening materials in your own teaching context? Do you read
yourself the transcript of the listening activity? What else can you do to present the
listening input to your learners in a more engaging and authentic way? Think about
these issues, then see what our colleague, Mrs Stavroula Vlanti has suggested to
overcome this problem.

TAYTOTHTA XENAPIOY - XXEAIOY AIAAXKAAIAX

TitAog (O€pa) osvapiov- oxediov Sibaockaliag:

Supplementing the Coursebook with Listening Material from the Internet: YouTube in the
ELT Classroom

Ovopatenwvupo: YtavpoUAa BAavtn

ISlotnta:  EKMadeuTIKOG

Ztolxeia Opyaviking Oéong: 9o Nuuvaacto AlydAew

EMUMAEKOUEVEG YVWOTIKEG TIEPLOXES
M'vwotiko/-& avtikeipevo/-a Tou osvapiou- oxediov didaockaliag):
AyyAika B’ Tupvaociou (Advanced)

Z0vdeon pe Evotnta ZxoAkou Eyxelpidiou:

To OUYKEKPLUEVO HABNUA EVTACOETAL KUPLWG OTOV Afova Tou eyypappatiopou (literacy) tou
ANZ tng AyyAlkng M\wooag Kol OUYKEKPLUEVA OUUBAAEL otnv avamrtuén &eflotntwy
Katavonong nmpodoplkol Adyou Kal mapaywyng npodoptkol Kal ypamnmtol Adyou. Ogpatikd
ouvléetal pe Tnv evotnta: Atadiktuo — Texvoloyia — Ekmaibeuon. H ouykekplpévn mpotoon
oflomolel véeg Texvoloyieg mAnpodOpNnoNnG Kal EmiKkowwviag, akolouBei Siabepatikn
TPOCEyyLon Kot opadocuvepyatikn popdr Sidaokaliag, clpudwva e TIC apxEC Tou AEMNS.
To ouykekpLEVo SLOAKTIKO UALKO xpnotpomotitnke wg eloaywyr oto Lesson 11, tou

BLBAiou Think Teen! 2™ Grade of Junior High School (Advanced) yta va avTikotaoTHoEL TO
KEVO TG EANAelNG okouoTkol UALKOU.

Eninedo yA\wooopadelag:
A2+-B1
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ZKkomog & Ztoxol Tou osvapiou- oxediov Sidaokaliog
FevikOGg ZKOTOG:
To provide learners with relevant, authentic and genuine listening input.

ETLéPOUG ZTOXOL WG TTPOG TO YVWOTLKO OVILKEIMEVO KOl WG POG T podnotakn dtadwkaoio:
F'EVIKEG YVWOELG, OTAOELG, AVTIANPELS, LKOVOTNTEC:

To familiarize students with different accents

To motivate students

To offer different perspectives of the subject matter

To link the classroom with the ‘real world’

To create a cross-thematic and cross-cultural lesson.

Alomoinon ekMALSEUTIKWY AOYLOULKWY KAl UTINPECWY Twv Texvoloywwv tng MAnpodopiag
Kot Emwkowvwviag (TNE):
Personal Computer, digital projector, screen, loudspeakers.

EKTLLWHEVN SLAPKELQ
One teaching hour.

ANAMTY=H ZENAPIOY- ZXEAIOY AIAAZKAANIAZ

Fevikn) Nepypadn
Lesson Plan

Aims:

to provide learners with relevant and authentic listening input

to provide learners with vocabulary related to ‘educational equipment’
to cater for multi-sensory learning

Skills:

mainly focus on listening

integrated skills: speaking — writing

Class arrangement: individual work, pairs and groups

Procedure Objectives Skills Time
Pre-viewing
T introduces the topic. * To activate schematic
1 Ls brainstorm. knowledge. speaking 12

- - + To generate language. | hote- ;
2 Ls try to find the correct picture to match taking mins
the words/phrases.

While-viewing
T provides the listening input. * To arouse interest and
3 Silent viewing: Ls watch the video and tick form expectations. note- 6
the items they see. * To facilitate listening. taking mins
4 Ls watch the first section and try to fill in * To listen for specific listening | 2
1T stands for Teacher and Ls for Learners.
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the missing information. information. min
5 —6 Ls discuss in pairs and try to negotiate To ensure 5
the meaning of the phrase. understanding of the speaking mins
input.
7 Ls watch the second section and try to To listen for specific listenin 5
complete the paragraph. information. & mins
Ls view the whole sequence. To relax and enjoy the
video.
. . 2
To get a sense of listening .
mins
wholeness and full
understanding.
Post-viewing
8 a) Ls, in pairs, try to speculate and To turn the input into speakin
produce a short paragraph. output. p. . 8
. . writing 15
b) In groups, Ls try to think of possible To promote mins

damages to the human body and the
environment that technology might cause.

communicative and
collaborative learning.

YAwotexviki Yrodoun

Classroom equipment: computer — digital projector — screen — loudspeakers

Software:

a media player (e.g. Windows Media Player, Apple Quicktime, VLC media player);

software for downloading videos from YouTube (e.g. YouTubeDownloader)";

software for converting videos to mp3™ (if this seems appropriate or necessary).
Website: http://www.youtube.com/ - Video used can be found here:

http://www.youtube.com/watch?v=nJOnlh5FUSA “A Brief History of Technology in

Education”

AZIONOlrHzH

BA. To «EpwtnuatoAdylo ALoAdynonG», oto TéEAog Tou kedaAaiou.

12 3ee end of this section.
13 See end of this section.

EKMAIAEYZH KAI AIA BIOY MABHIH
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http://www.youtube.com/
http://www.youtube.com/watch?v=nJ0nlh5FU5A

OYANA EPTAZIAZ

A Brief History of
Technology in Education

Task 1
What kind of educational equipment can you think of?

Task 2
Discuss with your partner and choose a word or phrase to write under each picture.

iphone — cd player — board — digital camera — laptop — copy machine — mobile phone —
interactive board — ipod — mp3 — powerpoint presentation — word processor —overhead
projector — video cassette recorder — dvd player — search engine —
video sharing site — social network

Homewor

VISITNOW
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16. 17. 18.

Task 3
Watch the video™ and tick any of the items above you can see.

Task 4

How did classroom technology evolve? Watch the first sequence and complete.
At first, the aim of educational technology was to information.

Now, its aim is to information.

Task 5

Discuss with your partner the meaning of the phrase ‘access information’. Write down your
thoughts.

Task 6
Discuss with your partner the difference between ‘active’ and ‘interactive’ learning. Write
down your thoughts.

Task 7

Watch the next sequence and try to fill in the blanks.
Using the Internet and technology you can (1) your ideas
instantly with billions of people. You can (2) with peers and
colleagues. You can share (3) , links and pictures with people in
your own social (4) and you can (5) a movie and
share it with the (6)

Task 8

» Discuss in groups and write down your thoughts.
a) This is the history of technology in education. What do you think the
future is?

b) Can you think of any possible damages to the human body and the
environment that technology might cause?

14 Material from http://www.youtube.com/watch?v=nJOnlh5FU5A
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http://www.youtube.com/watch?v=nJ0nlh5FU5A

Transcript
«Technology in the classroom has certainly changed. There was a time when this simple
overhead projector was cutting-edge. And this — a basic copy machine, and even this VCR.
Originally, it was all about how you present information. But, now it’s all about how you
access information. Thanks to the Internet and technology, you can make active learning
interactive learning and create — create almost everything. You can share your ideas
instantly with billions or collaborate with peers and colleagues. You can share thoughts, links
and pictures with people in your own social network and you can even create a movie and
share it with the entire world. It's amazing to look back and see how far technology in the
classroom has come and it’s so exciting to look into the future and see where we are going.
No one knows for sure but the one thing | can guarantee you is that this — this is just the
beginning.»
Study Guide
Some practical tips for the use of videos found in YouTube

Why YouTube?

It is motivating.

It includes videos on almost any topic.

It includes videos that can suit different teaching / learning styles.

It is downloadable so videos can be viewed many times.

Students like it.

Implementation

Decide on the topic/function/situation.

Search, watch, select.

Download.

Make a transcript.

Design the lesson.

Planning the lesson

Design pre-, while- and post-viewing activities.

Estimate time.

Prepare student tasksheets.

Make arrangements for the classroom (if necessary).

How to download

Download and install “YouTubeDownloader” from

http://youtubedownload.altervista.org/ (or any other similar program).

Preferably install it on desktop.

Access http://youtube.com .

Find the appropriate video (search by entering key words).

Copy the address (URL) of the video (right click on the address line and choose

‘copy’).

Open “YouTubeDownloader” and paste the address at the “Enter video URL” line.

Check if the option “Download video from YouTube or other site” is selected.

Choose the file where the video will be saved (default download location).

Click ‘download’.

In 2-3 minutes downloading is over.

How to view

Find the video in the file you have saved it.
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http://youtubedownload.altervista.org/
http://youtube.com/

Open it *.

Click ‘View’ and then ‘Full Screen’.

You can turn down and up the volume or stop and restart the video using the bar
that appears on the screen.

You can rewind the video by drawing the little ball backwards.

While viewing you can hide the bar by removing the cursor.

*If the file does not open:

You may need to download “Quicktime Player” from
http://www.apple.com/quicktime/ (or any other media player).
Converting video to audio material

Download and install “DVDVideoSoftFreeStudio” from
http://www.dvdvideosoft.com/ or any other ‘video to mp3 converter’.
Preferably install it on desktop.

Access http://youtube.com .

Find the appropriate video (search by entering key words).

Copy the address (URL) of the video (right click on the address line and choose
‘copy’).

Open “Free YouTube to mp3 converter” .

Paste the address at the “Enter video URL” line and click download.
Choose the file you want to save the audio material in.

In 2-3 minutes the video will have been saved as audio material.
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B5: Sample Good Practice No. 3

Integrating EFL and Art

TAYTOTHTA ZENAPIOY - ZXEAIOY AIAAZKAAIAZ

TitAog (O€pa) osvapiou- oxediov Sidaockaliag:
A concrete - Art Relationship

Ovopatenwvupo: Ap Ayyedikn AsAnyiavvn
ISlotnta:  IyoAikn ZuuBoudog

EMUMAEKOUEVEG YVWOTIKEG TEPLOXEG (TVWOTIKG/-& avTikeipevo/-a tov osvapiou- oxediov
SidaokaAiag):
AyyAkn yAwooa (Zévn yAwooa) — TEXVEG

20véeon pe Evotnta IxoAwkou Eyxelpidiou:
Think Teen 2™ Grade-Unit 5 —Lesson 1. Ta€elc Aukeiou avdAoya e TO SLEAKTIKO eYXELPLSLO
TIOU XPNOLUOTIOLOUV.

Eninedo yAwooopadeLag:
B1-B2

Avvath ouvéeon pe GAAa padfpata (AtoBspatikotnta):
Elkaotika-Zwypadikn-Zuyxpovn eAAnviki {wypadikr, AlomoAtiopkotnta, uvéson e
g€woyoAwkn yvwaon, NAnpodopikn

IKomag & ITOXOL TOU oevapiou- oxediov Sidaockaliog

levIKOG SKOTOG:
Na evatoBntomnoinBoulyv oL pabntég otnv KOAALTEXVLKNA €kdpaon LETA Ao TN YVWPLUL Toug
pe ‘EAANVEC EKTIPOCWIOUC TWV ELKACTIKWV.

Emiuépouc 2Toxol w¢ PO TO YVWOTLKO AVIIKEMEVO KAl WG PO TN pabnotakr Stadikacia:
TEVIKEC YVWOELG, OTAOELS, AVTIANWELS, LKAVOTNTEC:
Na yvwpioel onpavtikoug EAAnveg lwypadoug
Na avayvwplleL Ta XopaKTNPLOTIKA TOUG
Na dlapopdwoel BeTiki otdon otn cLyxpovn eAAnVIkn Lwypadikn
Na yvwpiost/katavoroet o pn EAAnvag padntrc/tpla meploxEg tng EAANVLKAG KOUATOUPAG
Na rtpoBaliet o pun EAAnvag podntig/tpa tn Sikr Tou/tng KouAtoupa
Na Stapopdwosl /va avamTuEel GUVEPYATLKA LKOVOTNTO
Na aflomotet g PnoLakég tou de€lotnTeg
TAWOOIKEC-ETTIKOLVWVIOKEG IKAVOTNTECG
No pmopet :
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No katavoei Tov ypamtd Adyo
Na anobibel otnv AyyAikr YAwooa emAeypEVeEG TANpodopleg amd kelpevo otnv EAANVIKNA
Na apayetl mpodpoptkd Adyo
Na rapayet ypamntd Adyo
Ma tnpel kat va a&lomolel CNUELWOELC yLo Tlapaywyn yparmtou Adyou
Na cuykpivel kal va evtomilel dtadopeg
Na attiohoyel Stadopég
Na okédTeTal KpLTIKA
Muwootkn Eotiaon — Ae€idoyto (key vocabulary):
Lexical set:
El Greco the artist: uncompromising, visionary, inspiration, creativity, bold, genious,
standing up to Holy Inquisition
Lexical set:
El Greco’s paintings: feature, elongated, distort, pigmentation, element, appreciation,
culture, motif, motion, religious,

Aglomoinon eEKMOLSEVTIKWV AOYLOLLKWV KL UTNPECLWV TWV TEXVOAOYLWV TNG
NAnpodopiag ko Emikowvwviag (TAE)
Juvdeopol, downloads kat video clips amnd to Stadiktuo

Npotewvopevn Eknaudsutikn pEBodog
AwoBspatikoTnTa

A&lomoinon tng EWoXOALKNE YVWoNg
ALOTTOALTLOLKOTN TO!

MaBnon tng nabnong

EKTIHWLEVN SLAPKELA
2 WPEG yLo To AUKELO
1 wpa yla o Mupvaacto

ANANTY=H ZENAPIOY- ZXEAIOY AIAAZKAAIAZ

revikn MNeplypoadn

° Ta dUAAa epyaociag 1,2 kat Homework £xouv oxedlacBel yia U0 SLEAKTIKEG

wpPeG oto AUKELO.

° To UM epyaciog 3 £xeL oxedlaoOel yla pia S18akTKr wpa oto Mupvacto.
A=IONOTHzH

BA. T0 «Epwtnuatoloylo AfloAdynong», oto TEAoG Tou kedahaiou.

78

EKTAIAEYTH KAl AlA BIOY MABHIH - EXNA

EILEVOUON JTNY KOVWWId TNC JVwine S

W IR YR HPETIA AIAXEIPITH. = I (IR
. TAMED

lii




®YAAA EPTASIAZ
AYKEIO 1" dpa

Worksheet 1

A. Have you seen El Greco the movie? Watch this video and tick words that best describe El

Greco: http://www.youtube.com/watch?v=UW-iJXG-clE&feature=related

Uncompromising artist

Fighter for freedom

Unique visionary

Unusual Heroism

Against forces of darkness
Standing up to Holy Inquisition
Inspiration

Creativity

B. How much do you know about the painter? Let’s read and find out more about him.

El Greco was born Domenikos Theotokopoulos in Crete, 1541. ‘El Greco’ actually
means ‘The Greek’. That was a nickname taking to his Greek origin. It is clear that
he was influenced by the Byzantine style. El Greco painted mainly emotionally
religious paintings and he normally signed with his full birth name in Greek letters.
He studied in Venice under Titian, one of the well-known artists in Italy, and then
El Greco settled in Toledo, Spain in 1577. His style features bold shapes and
colors, with elongated and slightly distorted figures, and often fantastic
pigmentation. El Greco regarded color as the most important element of
painting.His work found appreciation in the 20th century. He is considered one of
the inspired geniuses of Western art. The life of the Cretan-born artist is the
subject of the film El Greco of Greek, Spanish and British production. The film
began shooting in October 2006 on the island of Crete and debuted on the screen
one year later.

Adapted from http://en.wikipedia.org/wiki/El Greco

C. Tick the correct answer.
Where was he born?

o Crete

0 Malta

O Spain

His paintings usually show
O lcons

O Street scenes

0 Horses and dogs

He signed his paintings as

o El Greco

0 Domenikos Theotokopoulos
O Aounvikog O€oTOmouAog

The artist thought the most important element of painting was
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o Form
o Color
o Size

C. Watch this clip from El Greco movie and answer the questions that follow.
http://www.youtube.com/watch?v=Pm063wrb9m8&feature=related

o What iS the OCCASION? ...viviceeitece ettt s s eb e b sae e eaaees
. Why are they danCing? ... st s vt sn e
. What do you know about this way of mourning?
° Is it different in your own culture? If yes, how?

D. Project

In your group think of other well known people that have inspired films. Choose one and
create your own film. Discuss and complete the chart as a group.

. Title of the film.

. Main characters

. Place of story setting
. Main points of story
o Music

Finally create a poster for your film and present it in class.

NYKEIO

HOMEWORK:

Task A. Go to http://www.ibiblio.org/wm/paint/auth/greco/holy-trinity.jpg. Write as many

elements you can find that make this religious painting different from the icons you see in
church:

PwNPE

Task B. See the movie EL GRECO at home, with classmates, if you can, discuss it and answer
the following questions. Prepare to share this with your English class. Describe your feelings.
What did you like best? What made you feel sad? What made you feel happy? Is there
something that made you feel upset? If yes, what?

AYKEIO 2" wpa

Worksheet 2
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A. Ss are invited to present and discuss their findings from Homework Tasks A & B.

B. Choose one of Moralis’ paintings presented below. Be one of these people, use your
imagination and answer the questions.

What are you wearing?

C. Work in pairs and compare your answers in the questions above. Present the
painting of your choice to your partner and keep notes.
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Auo ODiAeg, 1946
AddL og poucapd, 160 x 104
cm

E6vikn Mivakobikn - Mopeor}, 1951

Mouocsio AAe€avdpou

) > AGdL og poucapd, 160 x 104 cm
outoou, ABnva

EOvikn Mivakodnkn

Mouosio

AAe€avdpou Zoutoou ABrva

D. Look at Moralis’ paintings presented above. Then look at his paintings presented
below, read the text in Greek and answer the questions.
- In what way do they differ?

- Give the title of the painting you choose, in English.

EKTAIAEYTH KAl AlA BIOY MABHIH EXNA
-
ovon JTav Ko UVid TNC IVwon -—
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http://4.bp.blogspot.com/_br_EThhrp-4/Sy9KxkZw_3I/AAAAAAAAKc8/oMn09tU8EM0/s1600-h/Figure.jpg
http://2.bp.blogspot.com/_br_EThhrp-4/Sy9NZeIH_PI/AAAAAAAAKdU/t8XoJvOwpck/s1600-h/2+friends.jpg

Fuvaiko SEVEL TIC UTTOTEC

e, 1976
AKPUALKO o€ pouoaud,
176 x 198 cm
I6LlwTkr ZuAAoyn, ABrva

MNavoéAnvocg, 1977
AKPUALKO o€ pouoaua, 176
x 198 cm
ISlwTikr cuAAoyn, ABrva

Epwtiko, 1990
AadL og kapPa, 200 x 200
cm
Makedovikd Mouoceio

Z0yxpovng TExvng,
Osooalovikn

83

EKMAIAEYZH KAI AIA BIOY MABHEH

gy "OYPTEIC NAGEIAT HA BIOY MAGHTHE KAIGPHIKEYMATON
- EIAIKH YNHPEIIA AIAXEIPIIHI
0



http://2.bp.blogspot.com/_br_EThhrp-4/Sy9L3dQvWII/AAAAAAAAKdM/O1BPK5x9djk/s1600-h/Woman+Tying+up+her+Boats.jpg
http://2.bp.blogspot.com/_br_EThhrp-4/Sy9L3dQvWII/AAAAAAAAKdM/O1BPK5x9djk/s1600-h/Woman+Tying+up+her+Boats.jpg
http://1.bp.blogspot.com/_br_EThhrp-4/Sy9PwKa_IyI/AAAAAAAAKdc/jt89GynNajQ/s1600-h/Eroticon.jpg
http://4.bp.blogspot.com/_br_EThhrp-4/Sy9L3G2ixdI/AAAAAAAAKdE/i-k-1MJS878/s1600-h/Full+Moon.jpg

Mavvng Mopaing:

O Mavvng Mopaing sivat pla epBAnuoatikn popdn Snuoupyou, mou MpocdLlOpLoE UE TO
£€PYO TOU KaL HLE TO SLEOKTIKO Tou pOAOo oTnVv Avwtatn ZxoAn KaAlwv Texvwy, TNV TAUTOTNTA
NG veodTepnG eAANVLKAG TEXVNG.. Tevwnuévog otnv Apta to 1916 avrkel otn "levid tou '30",
n omnola xwplg va neplBwplonolel tnv mapddoon, avalntd véeg Ste€odoug vyLolg
TMPOBANUATIONOU, O £VaV WPLHO LOVIEPVIOUO. APXLKQ, N epyacia g TopTpETa SoUAepéva
UETWTTKA O€ €vav afabr) xwpo amokaAUTTEL epitpava TNV evacyoAnor] Tou Ue Thv
€AANVLOTLKA KoL avayevvnolakn {wypadikn. Apyotepa, OTPAUUEVOC IPOC TNV KAQGLKNA
opxolotnTa, pe PAEULA WOTOCO KPLTKO, Ba OTLYHATIOEL TO £pYO TOU, TO OTOLo
avapdlofAtnta anmoBewveL TO YUVOLKELD YUVO, eV avTIOECEL Ue Tov Taapouyn oTov onoio
TMPWTAYWVLOTEL TO avSpLKO TIPOTUTTO.

2Tnv teheutala nepiodo Tng {wng Tou oL cUVBEGCELG YivovTal oAoéva Mo adaLPETIKEG, N
TMaA£Ta yivetal o Babuxpwin. ZUVENWCE, LE TV TIAPOS0 TOU XpOVou h AUpPLKN
{wypadikotnta eykatoleinetal katl tn 6£on tng Aappavel To Attd nmeplypadikd otolyeio:
VPOUUEG, oxnuata, xpwpata culeuyuéva oav Ioeoypappata anobewvouy tn AOYLKH HLOG
£lKOVOG, aveEAPTNTNG TNG LOVOSLAOTATNC QVTILUETWIILONG TS avBpwrivng popdng. O
ravvng MopaAng anédelée aflopvnuoveuta oTov EAANVIKO Xwpo Tt Suvatotnta opliag oto
Beatn He 60a AlyOTeEpA PECO TOU EMETPETE O KAUPBAC TOoU. Evag mpaypatikog £pwTtag
VPOUHUWY KL XPWHATWY, EVAG EVAYKAALOUOG 0P OLPETIKOTNTAC KAL POLLOVTLOUOU,
ouvoilouv To £pyo TOU peydAou SackGAou.

‘Eva xpovo peTd to Bavato tou Mavvn Mopain n EBvikA MivakoBnkn TIUA TO HeyAAo
KOAALTEXVN LE Pl EKBECN TIOU APLEPWVETAL OTOV 8LOV KOl £XEL WC KEVIPLKO Agova TN
peyain Swped Tou mpog to pouoeio. EEL SnuoupyLkeg dekaetieg, amo to 1930 £wg T pEoal
¢ dekaetiag Tou 1980 amoTumwvovTal ota £pya TwV CUAAOYWV TnG EBViKNC Mivakodnknc.
Awdpkela £kBeonc: Ampiliog — ZemtépPBplog 2011

Keipevo mpooapuoopévo amnod:
http://xouakina.blogspot.com/2009/12/blog-post.html
http://www.nationalgallery.gr/site/content.php?sel=18

YAwotexvikn Yriodopur
eYmoAoylotng, BwvteonpoBoAéag, 0OB6vn, Hyela
eDwTtotumnieg LAWYV epyaciag
eYALKA yla Snutoupyia poster

A=ZIONOTHZH
BA. T0 «Epwtnuatoloylo Aflohdynong», oto Téhog tou kedahaiou.
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http://xouakina.blogspot.com/2009/12/blog-post.html
http://www.nationalgallery.gr/site/content.php?sel=18

NYMNAZIO

Worksheet 3

A. Who is who?

Match the paintings A,B,C, to one of the sentences 1- 4.
There is one sentence you do not need.

1.

Gaitis Yannis is famous for his typical, in his work, motif of anonymous men dressed in a

suit and a bowler hat.

2.

Tsarouhis shows an overall interest and analysis of the Greek national costume, especially
the one from Pireaus — the region he himself came from.

3.

Fassianos’ paintings are characterised by motion which is emphasised by the hair or cloth

waving in the breeze.

4.

Mytaras was selected to create one of the official posters for the 2004 Summer Olympics in

Athens

Painting A

EKMAIAEYZH KAI AIA BIOY MABHEH

gy "OYPTEIO MAAEIAZ NA BIOY MAGKTHE KAIOPHIKEYMATON
- EIAIKH YNHPEIIA AIAXEIPIIHI

Painting C

EZMNA

-
= 2007-2013
E=S] Lot v o oients |

Painting B
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http://en.wikipedia.org/wiki/2004_Summer_Olympics

B. In your Art class your teacher will help you find the titles of the above paintings, their
size and location. Then report in your English class.

C. Read the text below and carry out the tasks.

GREECE’S biggest cement manufacturer, AGET Iraklis, supports arts. Celebrating its
centenary in 2011, the company entrusted its collection for 19 years, of 1,475
artworks in its annual calendars to the Benaki museum. Since 1956, when the first
calendar in the series was released, over 60 Greek artists have presented their work
so as to introduce modern Greek art to the everyday life of thousands of people.
Featured artists include representatives of the older generation, such as Nikos
Hadjikyriakos-Ghika, Yannis Moralis and Yannis Tsarouchis as well as younger ones
like Panagiotis Tetsis, Dimitris Mytaras and Alekos Fassianos.

This Benaki museum exhibition will open in the coming autumn and will feature
examples from all the calendars in chronological order.

Adapted: http://www.athensnews.gr/issue/13436/39575 27/03/2011

C1. Tick the correct answer.

Cement manufacturer celebrates its 100 years
True False

he company releases a calendar every third year
True False

Visitors will be able to view all paintings from all calendars
True False

C2. Choose the correct answer.

a. The company’s first calendar was released
0O 50 years ago
O 55 years ago
O 19 years ago

b. The exhibition aims to
oSell paintings
oPromote artists
OMake arts popular

c. People can start visiting the exhibition in

oSeptember
oJuly
oONext month
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http://www.athensnews.gr/issue/13436/39575

Teachers’ notes:

http://www.youtube.com/watch?v=UW-iJXG-clE&feature=related

AYKEIO: While watching this videoclip from El Greco movie, subtitles in both mother
tongue and target language can help ss recognize/guess unknown vocabulary
F'YMNAZIO: In Worksheet 2, Activity B there is a variation. Ts can cooperate with Art
Teacher for providing Ss with clues about a painting they like then they support them in
writing and presenting in class.

Ixoha:

2tn onuepv SUCKOAN OLKOVOULKN cuyKupia o avBpwroc xpelaleTol TEPLOCOTEPO OO
TOTE TNV enadn e Tnv TExvN yla va mapapeivel AvBpwrnog. Aappavovtag umodn tnv
MNupapida tou Maslow eldikd auth Tnv emoxn N TExvn KvduveVEL va KOTAOTEL
TIOAUTEAELQ TN OTLYWI TTOU UTTAPXEL O Kivouvog NS EAeldng Baoikwy ayabwv Kat
umnpeolwv. OPwWG n téxvn elval otolyeio cuvudacpévo e T {wn pag, mou kabopilet
TNV MOLOTNTA TNG, Elval HECO EMLKOLVWVLOG TWV CUVELSNOEWV KOl N TILo SnULloupyLkn ar’
OAEC TIG SLOOTACELG TOU TveUATOC. 'l Tov AGyo auTo n Staxuoh tng TExvNg Héoa Kot
oo TG Z€veg YAWOOEG elval avaykoia ylo pUio OAoKANpwUEVN eKTASELON KAl HECA OTO
mAaiolo appoVvIKAg avamTuéng Tou avBpwnou we YPUXOTVEUUATIKAG ovtotnTac. Ma va
NV XAOOUWE TNV avOpwrtLd pog o€ eToXEC SUOKOAEC.

‘Eva 6¢deN0C TTOU TIPOKUTITEL YLAL TNV EMLOTNHLOVIKO-ETIAYYEAUATLKA Ttpd0d0 Tou/TNng

ekmatdeutikoL mou Ba aioxoAnBel pe autr tnv evotnTa €ivol OTL evepyoToleital n dia
Blou padnon kabwg o/n ekmaldeUTIKOC TNV MPOOTIAOELA TOU/TNC VA EVTOTILOEL TO UALKO
KoL VoL oXeSLAOEL TO HaBnpa Tou/Tng He Epudacn otnv TExvn Kat péco v Eévn yAwaooa
oIoKTA o 1610¢/n (8La TMOAUTIUEG YWWOELS e TpOTo Ttou Sev Ba AncpovAoeL TTOTE.

To napov oevaplo/ox€SLo padrpatog Unopei Ue TG KatdAANANG TPOTIOTIOLOELG VAl
aglomolnBel kaL otnv eKUABNoN TWV EEVWV YAWOOWV YEVLKA.

H g€olkelwon Twv VEwV Pe TNV Téxvn gival KaAo va Eekvael amd Thv Xwpa oTnv omolav
{ouv Kal oTnVv KouAtoupa tTn¢ omolag £xouv apeon mpocfaocn

Me tnv eukatpia Twv ekBEoswv o) Mopaln otnv EBvikA MvakoOAkn Kat B) yvwotwv
EAAAvwy {wypddwv oto Mouoeio MTevakn Umopouyv vo opyavwBoUv o)oALKEG
eKOPOUEC.
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http://www.youtube.com/watch?v=UW-iJXG-cIE&feature=related

B6: Sample Good Practice No. 4

Differentiated instruction

It seems that we cannot do without differentiated instruction in nowadays FLL
classrooms in Greece or anywhere in the world since, as mentioned earlier,
classrooms are a rather “chaotic” landscape.

SAQ 11

Think and note down some factors that render your classrooms rather chaotic and
impossible for you to handle if you use “one-size-fits-all learning experiences”. Then
compare your notes to Tomlinson’s list that follows.

According to Tomlinson (2003: 153-4):

1.

Many, if not most, classrooms contain students representing both genders and
multiple cultures, and generally contain students with a range of exceptionalities
and markedly different experiential backgrounds. These students almost
certainly work at differing readiness levels, have varying interests, and learn in
a variety of ways.

Psychologists tell us that a student learns only when a task is a little too hard for
that student. When a student can do work with little effort, and virtually
independently, that student is not learning, but rather rehearsing the known.
When a student finds a task beyond his or her reach, frustration, not learning, is
the result. Only when a task is a bit beyond the student's comfort level, and the
student finds a support system to bridge the gap, does learning occur. This
optimum degree of difficulty for learning is referred to as a student's zone of
proximal development. Considering today's diverse classrooms, it is unlikely
that a teacher will be consistently able to develop one-size-fits-all learning
experiences that are in the zones of proximal development of all students in a
particular class.

Brain research suggests that when tasks are too hard for a learner, the brain
"downshifts" to the limbic area of the brain that does not "think," but rather is
designed to protect an individual from harm. Also, when tasks are too easy for
learners, those learners do not show thoughtful brain activity, but rather display
patterns that look more like the early stages of sleep. Only when tasks are
moderately challenging for an individual does the brain "think" in a way that
prompts learning. Once again, teachers will find it difficult to consistently find
single tasks that are moderately challenging for all learners in a class that
includes a range of readiness and experiential levels.

It is likely that male and female learning patterns and preferences vary. The
variance probably has biological, cultural, and environmental origins. There is
also, of course, great variety among both male and female populations in regard
to learning. Nonetheless, it is likely counterproductive to assume that gender is
an irrelevant factor in what individuals learn and how they learn.

Culture has an important bearing on how individuals learn. While it is clearly
not the case that all members of a given culture learn in similar ways, it is the
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case that learning environments and procedures that are comfortable for many
members of one cultural group may not be so to many members of other
cultural groups. Students whose classrooms are a cultural misfit often do poorly
in school. In classrooms where varied cultural groups are represented, a single
approach to teaching and learning is unlikely to serve all students well. In fact,
because students in any cultural group also vary, even classrooms that are more
culturally homogeneous would benefit from multiple approaches to teaching
and learning.

6. Student motivation and task persistence increase when students can
work with topics that are of personal interest. Modifying instruction to draw on
student interests is likely to result in greater student engagement, higher levels
of intrinsic motivation, higher student productivity, greater student autonomy,
increased achievement, and an improved sense of self-competence. Encouraging
students to link required learning to that which is personally interesting to them
seems an important modification for teachers in most classrooms.

7. The opportunity to learn in ways that make learning more efficient is also likely
to make learning more effective. Attention to a student's preferred mode of
learning or thinking promotes improved achievement.

The list above does not make reference to Learning difficulties that a percentage of
our students are likely to have due to dyslexia, for instance. As Mrs Mantziou
(psychologist and family therapist) warns us these students might misbehave in the
classrooms due to their difficulties to learn. So, if a student is lazy or forgets his / her
homework, or misbehaves, s/he is probably a dyslectic student or a student with
learning difficulties. What can we do to help such students? Actually, not much
because this is the psychologists’ work. However, we can detect some problems, such
as the ones presented in the tables that follow, and contact the parents to discuss with
them in a very discreet and gentle way (they might feel upset and in a very difficult
position) the steps they could follow to help their children (f.ex. address an
institution).

Dyslectic students tend to confuse letters (e.g., b-d), words (e.g., though-enough or
some-home), misspell words such as ‘caught’ (*coght), ‘caten’ (*etan), ‘column’
(*colam), ‘come’ (*came), or they confuse pairs/groups of words such as: thing-think,
back-bag, write-right-ride, to-two-too, there-their-where, while-why, what-that, my-
why, where-their, it-did, brought-bought, feed-fed, my-why.

They are also likely to make mistakes when they read, they might not be able to
follow sequences or translate correctly because they cannot read well. Mrs Mantziou
insists that teachers can do quite a lot of things to facilitate these learners’ effort in
their classrooms, first, by empathising with them, second, by using multi-sensory
methods of teaching, third, by being patient since these learners often need more time
for the tasks assigned.

To get back to differentiated instruction for reasons other than learning difficulties,
according to Erben et al (2008: 56-65), the teacher has the choice to differentiate a)
the topic / content of the lesson, b) the process of the lesson, c) the product of the
lesson. S/he can also differentiate the lesson through the individual learning styles of
her/his learners.

SAQ 12
Have you ever tried to differentiate your instruction? Have you ever used, for
instance, tiered activities, such as the ones provided in the coursebooks (primary and
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junior high schools)? If yes, note down the problems you see in such activities. If not,
note down the reasons why you neglect such activities.

In what follows, a “good practice”, based on the idea of differentiating the process
and product of the lesson, as suggested above, and designed by Dr Calfoglou, a
teacher of English at Haidari, is described.

TAYTOTHTA ZENAPIOY - ZXEAIOY AIAAZKANIAZ

TitAog (O£pa) oevapiou- oxediou didbaokaliag:

Tracing the product to process to post-process route to differentiated learning: The use of
mind maps

Ovopatenwvupo: Ap KahdoyAou Xplotiva

ISlotnta:  EKmodeuTkog

stoweia Opyavikic Oéonc: 1° TEA Xaidapiou

EUMAEKOUEVEG YVWOTIKEG TIEPLOXES
M'vwotiko/-& avtikeipevo/-a Tou osvapiou- oxediov Sidaokaliag):
AyyAikn yAwooa Aukeiou, Tupvaciou (f kat AnpoTikol o€ omAOUCTEUUEVN Lopdn)

20vdeon pe Evotnta IxoAkou Eyxelpidiou:

ITLG eVOTNTEG Tepl avamtuéng Kat Slepuvong SELOTATWY KATAVONONG KoL TIOPAyWYNG
yparmtoU Kal mpodoplkol Adyou KaBwe Kal TNG avantuéng Kal mepattépw Stelpuvong tng
£VVOLOC TOU XPOVOU KoL AOYIKWV EVVOLWV. ELSIKOTEPQ, TNV KATOVONGCN TWV LoLaitepwy
XOPAKTNPLOTIKWY SLOPOPETIKWY KELLEVIKWV ELOWV, OTIWG TEPLypadic, adrnynong, KELUEVOU
LOEWV KABWE KOl CUVSUACUWY TWV ELOWV QUTWV, TN Xaptoypddnon Twv AoyLKWV Kal
CUVELPULKWY XOPAKTNPLOTIKWY TOUG KAL TNV avtiotpodn mopeia TG SOUNONG KEYLEVIKWY
EL6WV HE TA XAPAKTNPLOTIKA AUTA, OTA OTIOLa EVTACOOVTAL KOL TO TUTILKA XOLPOKTNPLOTIKA
TOU XPOVOU Kal TnG arong/molol evepyeiag (time and aspect). 2tnv avamtuén
METAYAWOOLKWY, LETAYVWOLOKWY LKOVOTATWY, LECW TWV KPLTIKWV SLEPYACLWY TIOU
TPOUTIOOETEL N TIPAKTLK).

Eninedo yAwooopadeiag:

B2-T'1 (0TO GUYKEKPIUEVO PABNnUa sival emBupnT N EUMAOKN HABONTWY UE XOUNAOTEPO N
vdnAotepo eminedo yAwooopddelog, Aoyw tng dpuoncg tou oxediou, To omoio eotldlel otn
Sladopomnotnuévn padnon)

IKomAg & ITOXOL TOU oevapiou- oxediov Sidaokaliog

leviko¢ Skomog:

H evomoinon yAwoolkwv §€LoTATWY 0w N avarmtuén tng LKAVOTNTAG MOPOYwYn S Kat
KoTavonong yparmtoL Kal mpodoplkol AGyou Kal n Xprion Twv TUTILKWY OTOLXELWV TNC
YAWGOOAG KOL CUYKEKPLUEVA TNG YPAUUATLKAG, ISLaLTEPA TOU XpOVOU Kal TNG amoyPng, Ke TN
BonBela twv vontikwv xaptwy (‘mind maps’, ‘ideational frameworks’, Burgess 1994). H
OVTLUETWITLON TNG YAWOOLKNG KATATUNONG Kot TNG EAAeWP NG Aoyikng oAAnAouyiag tou
KUpLapXel akopa og MOAAG BLBALa yla Tn SidaokaAia Tng AyyAlKAC we E€vng yAwooag.

Emiuépouc 2Toxol w¢ PO TO YVWOTLKO AVIIKEMEVO KAl WG PO TN pabnotakr Stadikacia:
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- To familiarize learners with the use of mind maps and introduce a conceptual
framework for the development of the four skills and the teaching of grammar.
- To introduce a cognitively based, non-language-specific framework with a cross-
curricular application, which can accommodate differentiated learning.
- To promote a process and post-process orientation in teaching and explore learners’
prior knowledge and idea of genres.
- To train students in working out logical relations in an input as well as in establishing
logical relations in an output.
- To promote learner interpretation and metacognition.
- To encourage the treatment of the four skills as continua and help learners develop
the sense of an audience and their socio-cognitive skills generally.
- To help learners refine their note-taking and note-development skills.
- To allow learners flexibility in fleshing out their oral or written output and introduce
the idea of genuineness inherent in real life discourse.
- To encourage learners to view themselves as not mere recipients but initiators of
discourse and thus reinforce the learner-driven character of instruction.
- To encourage the use and production of authentic, non-pedagogically designed
discourse.
Aélomoinon ekmaldeUTIKWY AOYIOULKWVY KAl UTTNPECLWVY TwV TeyvoAoytwv tn¢ MAnpopopiog
kot Emtikowvwviac (TTIE):
Based on dyadic computer logic — Use of Internet to access authentic material.

EKTLLWHEVN SLAPKELA

H S16aKTLKr MPOKTLKA TTou Ttpoteivetal Ba pnopouaoe va Slapkeael amnod Vo eBSOUASEC £wG
éva pnva. Qotooo, av cuvoebel pe mowkiAn Bepatoroyia KaBwWE Kot e AAAEG TTAEUPEC TOU
TUTILKOU TNG YAWOOAG, OTIWG AOYLKEG EVVOLEG QULTIOU — ATIOTEAECOTOG KOL TPOTIOL EKPPACNG
ToUug, ylo mopadetypa, Ba pmopouce vo amoteAéoel To mAaiolo SidaokaAiog tng yAwaooag
yla €va oAOKANPO OXOALKO £TOG.

ANANTY=H ZENAPIOY- ZXEAIOY AIAAZKAANIAZ

revikn MNeplypoadn

Foreign language instruction has often placed the focus on what is referred to as the
‘product’ of learning. In the case of the teaching of the four skills in particular, this has
meant underlining the significance of the oral or written input to be decoded and its
exhaustive comprehension in listening and reading respectively or viewing the flawlessness
of the output produced as the primary goal of speaking and writing instruction. This has
resulted in the individual reader, listener, speaker or writer in each case being neglected,
most often at the expense of comprehensible input or comprehensible output.

Yet, if we adopt Rost’s (2002: 72) definition of learning as “the modification of a concept
due to an experience”, the role assumed by the learner in psychological terms emerges as
most crucial to the instruction and learning process. In practical terms, this means that the
development of the four skills referred to above, namely reading, listening, writing and
speaking should involve an experience, which brings about a modification in a pre-existing
concept. In other words, the experience the learner brings to the act of comprehension or
production, his/her mental ‘schemata’ (see especially Carrell & Eisterhold 1988), are vital, so
the instruction process needs to take advantage of them. Learning will entail refining
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students’ knowledge pre-wiring, developing a more elaborate schema of specific concepts.
This is the view taken by ‘process’ approaches to language learning.

It may be obvious by now that product-oriented learning centres around the text to be
comprehended or produced, treating it as ‘sacrosanct’ and as existing independently of the
learner. Meaning, in the sense of what makes sense to the individual learner depending on
his/her background knowledge, his/her needs and so on, gives way to accuracy and the
narrowly linguistic treatment of the input (cf. Johns & Davies 1983) while the uniform goal
set, subject to no differentiation, involves complete comprehension and correctness of form.
Where the learner’s individuality comes into play, by contrast, content gains primacy over
form and accuracy, meaning is viewed as negotiable and constructed in the space between
the learner and the text (cf. Iser 1972/1988) and, most importantly, the learning process is
open-ended, allowing for selective comprehension or imperfect output, depending on the
individual learner’s pre-wiring, their goals, their competence level. Put simply, within this
perspective, instruction practices are much more in keeping with the requirements of
differentiated learning, namely those of providing multiple paths that can be made to suit
learners’ individual pace and style (see, i.a., Tomlinson 1999, 2004, Tomlinson et al. 2008,
Tomlinson & Imbeau 2010).

SAQ 13

Now, following the above discussion, one may accommodate changes in a typical product-
oriented activity, such as the following one:

After they have been presented with a picture or two and asked to talk about them,
students are invited to go through a reading input somehow related to the pictures and
decide whether a number of statements they are shown are true or false. They are
subsequently required to re-read the text and underline specific grammar forms. The
work that follows is more or less exclusively focussed on form.

These changes might involve the following: The choice of topic may be learner-driven,
the pre-reading work may explore learners’ prior knowledge more systematically, the actual
reading part may present learners with a number of different tasks and allow them to
choose the one that suits their needs and reading style best, the tasks assigned themselves
would need to go beyond the text as sacrosanct and allow students to approach it in
individual ways — as when different learners are given a different character to pursue the
destiny of in a story, for example. And then the input itself would need to be authenticated
by learners’ purposes (see discussion in Mishan 2005), which means that pedagogically
designed inputs or inauthentic outputs would not be a good choice.

The experience modifying learners’ initial concepts, as proposed above, will involve the
interaction between the learner and a listening or reading input, interaction with other
learners over this input and the construction of meaning in oral or written production, along
with other learners’ response to this output. This largely underlies the instruction practice
proposal made in the next section, unifying the treatment of all four skills, while,
importantly, it underscores the role of learners as co-constructing meaning as speakers,
listeners, readers or writers. In other words, you speak to be listened to and interpreted, you
listen to interpret and respond in speaking or in writing and so on. This brings us to the
notion of the ‘post-process’, an approach centring upon the social component of learning
and instruction, where the concept to be modified is not just individual but socially
embedded.

It appears that the process and post-process idea can be smoothly accommodated
within what are referred to in the literature as ‘mind maps’ or ‘ideational (that is, content-
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related) frameworks’ (see, in particular, Burgess 1994), namely the schematic representation
of relations in learning input or output. Granting meaning and logical relations a priority,
mind maps incorporate individual and social expectations with regard to meaning and
meaning development and can capture the affinities between input reception and output
production in schematically representing this development. At the same time, however, they
are characterized by a robust open-endedness feature, which allows individual learners
freedom in interpreting input or composing output in their own way. This is so because,
among other things, they involve an outline of inputs or outputs and therefore require
individual work to be fully fleshed out. Let us now have a closer look at some examples of
mind maps.

As argued in Burgess (1994), there are three major mind maps: flow-charts, grids and
tree diagrams. These map out three major discourse types.

SAQ 14
Have a look at the examples that follow and try to guess at the discourse type encoded in
each case:

(2) a. A

Height Face Dress

Jane

Jim

c. pollution

earth sea atmosphere
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As you may have guessed, the flowchart in (a) corresponds to sequenced texts, namely
narratives (or descriptions of processes), the grid in (b) to attribution texts, as in
descriptions, and the tree diagram in c. to hierarchical relations, as portrayed in expository
or idea texts. Following Burgess (ibid.), we may be said to have captured the main types of
content development, importantly, as we will suggest, in a non-language-specific sense,
which means that students of any level and of heterogeneous competence are encouraged
to fall back on their cognitive reservoir in approaching foreign language learning. This non-
language-specific feature makes the use of mind maps appropriate for cross-curricular
syllabi.”

As suggested through the skills synergy point raised earlier, mind mapping allows us to
treat the four skills as complementary, as continua, which encapsulates their function in real
life. It may form the basis of speaking, in the sense of forming an outline of the essentials
before delivery, listening, in the sense of responding to speaking by taking structured notes
within a specific framework, writing, in the sense of creating a mould for one’s output, and
reading, in the sense of responding to a text by deconstructing it along the lines of a specific
framework. In other words, the four skills can form a point-counterpoint relationship, which
encourages both teachers and learners to view them as an integrated whole. Moreover,
learners visualise themselves as both creators and recipients of texts in an ever-evolving
give-and-take process and, therefore, as more creative as well as autonomous. The lesson as
a whole can therefore become more learner-driven.

Yet another important advantage of the use of mind maps is that they can form the
framework for form-focussed instruction. Exploring the forms specific to each type of mind
map can provide a more meaningful treatment of grammar and can unify points in grammar
that have been treated as disparate in most foreign language books and syllabi. The contrast
between sequenced and non-sequenced mind maps, for example, that is between
flowcharts on the one hand and grids and tree diagrams on the other, is an ideal opportunity
for the distinction between dynamic and stative verbs to come alive (cf. Burgess 1994). Thus,
in a narrative, built along a sequence of actions, one would typically expect the use of
dynamic (do) verbs, each taking the action a step further, while in a grid or a tree diagram
the norm would be stative (be) verbs, accompanying the language of attribution and
classification, inclusion or opinion statement respectively (‘she ran and fell’ in ‘a’ above as
against ‘Jane is beautiful and has long fair hair’ in ‘b’ and ‘pollution comes in various forms
and involves ...’ or ‘it is argued that ... in ‘c’). This is a distinction also relevant to the action
as against the description/state element in narratives. For example, stative (be) verbs would
tend to be used in a narrative when there is a time freeze, in the descriptive/stative part of a
story. On the other hand, grids may be ideal, among other things, for the presentation of the
article, the difference between generics and non-generics (“_cats are ..., ‘the cat is ...” as
against ‘the cat she owns is ..."), adjectives (‘Jane is tall and slim while Jim is on the plump
side’) and adjective order (‘beautiful hand-made Nottingham lace’). As for tree diagrams,
they can, for one thing, help elucidate inclusion, causation, contrast or concession (as in ‘the
problem is composed of a series of sub-problems’, ‘water contamination /eads to problems
in the food chain/is caused by ..., ‘while nuclear power is relatively cheap, it can be fatal in
cases of a leak’, ‘although we know recycling may help face environmental problems, we do
not pursue it systematically’).'® Grammar instruction can thus be built gradually on a
cognitive-conceptual rather than a purely structural basis. Instead of using input as a
linguistic object, as in product-oriented approaches to learning, one uses real-life texts,

n Content and Language Integrated Learning (CLIL) literature, diagrammatic representation of
content relations is also actively considered (see, e.g. Coyle et al. 2010).
16 Depending on the level, the language used can vary in terms of sophistication.
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which can be a rich source of content and intricate conceptual relations. One might even
visualise an alternative syllabus based on the mind map framework and encompassing all
four skills, along with grammar.

Finally, the note-taking process involved in constructing mind maps, either receptively
or productively, helps learners develop an important real-life skill, which enables them to
chart input/output effectively. Importantly, by equipping their maps with content words
mostly, they learn how to focus on the main carriers of information in an input and are also
led to identify differences between content language (verbs and nouns par excellence) and
the function language ‘joints’. In the next section we present some sample tasks based on
mind maps.

But how exactly can this mind map idea be implemented in the foreign language class?
In this section we will present a number of options but the idea is amenable to further
exploration and exploitation. First of all, learners can be presented with the major mind
maps, as in (2) above, and be asked to reflect on what kind of relations they mirror.
Alternatively, they could be presented with the corresponding types of text and work out
the mind maps themselves. When dealing with the text referred to in activity (1) above,
learners could work out the text organization in the form of a mind map both on the
prediction, pre-reading level and on the actual reading one. Here are three examples of
activity tasksheets based on the mind map idea:

In (3) below, learners are presented with the story mind map, an enriched version of the
flowchart in (2a) above, and they are expected to fit in the verb forms in the table in the top
right-hand corner. The aim is to further familiarize them with component interrelationships
in a genre they have been exposed to —in the form of fairy tales — since their early childhood
while also further acquainting them with the function of narrative verb forms. This may be
an ideal chance to show learners, for instance, that aspect is a major determinant in the
choice of verb forms and that aspectual differences in their L1 and L2 may be largely
responsible for erroneous output of the ‘When | was a child, | *was drinking (epina) a lot of
milk’ type. In other words, by inviting learners to see that simple forms compose the action
backbone of a story and that continuous forms involve ‘freezing’ time and enhancing the
descriptive element, we may be clarifying a point that generally remains obscure in dealing
with tenses in the random, fragmentary fashion in which they are usually treated in
coursebooks. The activity could also become more learner-driven by building the story
schema together with the students. So, let us think of what is missing in each box in the
tasksheet that follows:
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SAQ 15
So, let us think of which of the forms provided in the square is missing in each box
in the mind map that follows:

(3) What’s in a story?
Match the shapes with the phrases to make up the story ‘schema’:

N

A
=

B

One would expect the background to a story, the larger bubble in the top left-hand
corner, to be represented by ‘was/was doing’, the action backbone, namely the centred
rectangles, to be composed of a ‘did’ sequence, the flashbacks, that is the left-side
rectangles, to involve the use of ‘had done’, the time freeze and description to involve
‘was/was doing’ and to occupy the bubbles on the right, together with the spoken
interaction “...". Besides locating verb forms in the meaning construction universe, this task
may also be a prelude to students producing a real-life story by fleshing out the mind map
provided.

The second task proposed involves presenting students with a reading input and
requiring them to map it out by selecting the appropriate type of mind map. This may
subsequently act as a basis for students’ codification of thematically related input, which
can, in turn, act as the semi-scripted basis for class delivery (cf. Burgess 1994). The process
might go on with student-listeners codifying the listening input anew as they keep notes and
producing a report on the input based on their notes. The whole activity cycle would point
to the links among all four skills and underline the significance of representing relations in
the form of a mind map as a basis for reading, speaking, listening and writing.

More specifically, in (4) below learners are presented with an internet text, an extract of
which we can see, in the context of a discussion about music. The most appropriate mind
map is selected and students are subsequently expected to fill it in by reading the text
carefully. Alternative representations are also considered and the relative advantages of
each are discussed. The tree diagram may be deemed best in this case, as illustrated in the
key. The branching might be interrupted at any point, depending on how intensively one is
supposed to explore the text. The triple third-level branching in the key is random and is
there to suggest possibility rather than an accurate representation of text content.
Interestingly, when this was implemented in class, some students came up with (4a) and
some others with (4b), which again may be worth discussing. Students can then be asked to
download information about their favourite music from the Web and codify it in the form of

96

EKTAIAEYTH KAl AlA BIOY MABHIH - EXNA

EILEVOUON JTNY KOVWWId TNC JVwine S

W IR YR HPETIA AIAXEIPITH. = I (IR
. TAMED

lii




a mind map, their end-product probably being a blend of chronological sequencing,
attribution grids and tree diagrams with superordinate and subordinate features. Their
presentation could be followed by an illustration through their favourite piece of music:

SAQ 16

Can you design the tree diagram for the material that follows? Then compare your tree with
the sample tree diagram at the end of this section??

(4)

Music and Your Body: How Music Affects Us and Why Music Therapy
Promotes Health

How and Why Is Music A Good Tool For Health?
By Elizabeth Scott, M.S., About.com Guide

Research has shown that music has a profound effect on your body and psyche. In fact, there’s a growing field
of health care known as Music Therapy, which uses music to heal. Those who practice music therapy are
finding a benefit in using music to help cancer patients, children with ADD, and others, and even hospitals are
beginning to use music and music therapy to help with pain management, to help ward off depression, to
promote movement, to calm patients, to ease muscle tension, and for many other benefits that music and music
therapy can bring. This is not surprising, as music affects the body and mind in many powerful ways. The
following are some of the effects of music, which help to explain the effectiveness of music therapy:

Brain Waves: Research has shown that music with a strong beat can stimulate brainwaves to resonate
in sync with the beat, with faster beats bringing sharper concentration and more alert thinking, and a
slower tempo promoting a calm, meditative state. Also, research has found that the change in brainwave
activity levels that music can bring can also enable the brain to shift speeds more easily on its own as
needed, which means that music can bring lasting benefits to your state of mind, even after you've
stopped listening.

Breathing and Heart Rate: With alterations in brainwaves come changes in other bodily functions.
Those governed by the autonomic nervous system, such as breathing and heart rate can also be altered
by the changes music can bring. This can mean slower breathing, slower heart rate, and an activation of
the relaxation response, among other things. This is why music and music therapy can help counteract
or prevent the damaging effects of chronic stress, greatly promoting not only relaxation, but health.
(Accessed at http://stress.about.com/od/tensiontamers/a/music therapy.htm, January 2011)

Our final task appears in (5) below. It involves a codification of environmental problems,
their causes and possible solutions, based on a brainstorming and discussion session. The
arrows pointing upwards suggest that ‘lethal emissions’ and ‘industrial waste’ are viewed as
the underlying causes of the problems above, while the lowest level items represent
solutions. This mind map could form the basis of a discussion of (the language of) cause,
effect, contrast, concession as well as a plan for further development in writing. With
modifications in the items included, it could also constitute the basis of a class debate,
different members arguing in favour of different underlying causes or solutions or
differences in problem ranking. The open-endedness of the process is evident both in the
interpretation basis of the mind map arrangement as a whole and in the dotted areas, which
may reflect individual students’ thinking. You are invited to visualize alternative orderings
and compare them with the one proposed.
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Tree diagram sample

(4b)
Music
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improves health

physically mentally
illness breathing other state of mind brain waves
Music
strong beats slow beats
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Discussing environmental issues: Problems, causes, remedies

Man abuses Nature

(air, water) pollution soil contamination global warming

pollution enters food chain ice-caps melt

[
—

lethal emissions (industrial...) waste

seek alternative, eco-friendly sources of energy recycle
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NAPAPTHMA

EPQTHMATOAOTIO AZIOAOMHZHZ (yia Toug padntég Anpotikou)

To pabnua ocouv apeoe

Nat @

(0)'(8 ®

Av @ TLOOU Apeoe
TIEPLOOGOTEPO;

Av ® TL o€ Suokolede
TEPLOOOTEPO;

TLvouilelg OTL Epabeg amod
QUTO TO PHAdnua;

EPQTHMATOAOIO AZIOAOMHZHZ (yia toug padntég lupvaociov-Aukeiou)

20U GPECE TO HAONuQ; UnoAv UAiyo UKabdéAou
AwatoAdynoe tnv anoyn ocou pe Aiya AoyLa.
Zou ¢pavnkav evéLadpEpouoss oL SpacTnPLOTNTES; UnoAv UAiyo UKabdhou
Sou & , .

ou apecav '01 Spaotnplotnteg O"'I.'lc omoieg Empene va QMoo OAiyo OKaBd\ou
OUVEPYOAOTEIG PE TOUG CUNULOONTEG Gou;

ou apec’rav '01 5paoTNPLOTNTEG OTLG OTIOIEG ETIPETE VAL Qno\d DAiyo OKaBd\ou
£PYOLOTEIG MOVOG GOU;
Nw¢ Oswpeic OTL AVTANMOKPIONKEG OTLG AMALTAOELG TWV d a a
Spaotnplotitwy; Me erutuyia | Eixo SuokoAieg | Aev vouilw otLta
AwooAdynoe tnv anory cou pe Aiya Adyia. aAld ta Kotddepa TOAY

kotadepa KOAQ
Twpa nov TeAelwoe To LAOnpa oKEYPOU TL UITOPELG VAL KAVELG LE AUTA TTOU £LOEC.
MIOPW VA ...ccoveeeeeeeeenens
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