AladopoTtolnUEVN KAl CUPTIEPLANTITLKN
dLdaocKaAla ota pabnuatika

Ocwpntikeg OMTIKEG 0TN ABAKTLKN TWV
MaOnuatikwv

Xpvoavyn Tpravta@oAirov

Enikovpn KaOnynrpua, Tunuoa
Moaobnuatikov, EKIIA.



T elvall cupmeptAnn;

* ZuumnepiAndn onuaivel otL oAoL oL pabnteg,
aveEAPTNTO ATTO TLC LKAVOTNTEC, TIC AOUVAULEC
N TLC ELOLKEC OVAYKEC TOUC, YIVOVTOL LEPOC TNE
1dLac oxoALlkn ¢ Kowotntac.

— Qottovv oe taelc yevikne eknaidevonc
— Juvavaotpedovtal TOUC CUVOUNALKOUC TOUC

— TOUC TTAPEXOVTOL OL OVAYKALEC UTINPECLEC KoL N
arapaltntn vmootnpLEn yio va padouv.



YupreptAndn evad...

lLa ateppovn avalntnon ywa va BpeBouv kaAUutepol TpomoL
QAVTATTOKPLONC 0t SLothoPETIKOTNTA TWV KotONTWV WE TP OC TLC
HaONOLAKEG TOUG LKAVOTNTEC, TO TTOALTLOMLKO TOUG uTtoBaBpo,
o evolapEpovta Touc.

— 'EXelva KAVEL PE TO VoL LABELC TTwC val (ELC UE TN
SLapOPETIKOTNTA KoL VA LABELC TTWCE va LatBaivelg amo tn
SdladopeTKOTNTAL.

n cuAAoyn Kot n aéloAoynon mAnpodopLlwyv amo pLo LEYAAn
TIOLKIALOL TTNY WV TIPOKELMEVOU VA TIPOYPOLUUOATIOTOUV PEATLWOELG
o€ eTinedo BeoLKO Kal o€ €TIMESO SLOAKTLKWV TIPAKTLKWVY

n e€aopaAion tng EVvEPyoUC CUMKHETOXNAC Kol TS BeATtiwong Twv
EMLO00EWV OAWV TWV HaBNTWV Kal TWV HadnTplwyv tng Taénc.

Figueiras et al., 2016; Roos, 2019



[Tl xpelalOMOOTE TN
Stapopomotnpevn S1daoKaALa;

O paBntec dladepouv oe oxeon Ue
MPoUTAPYXOUOEC YVWOELG

KouAtoupa

Mwooa \ |
Févoc/duAo '
EvéladEpovta

Etolpotnta

2TUA pabnong

PuBuo pabnong

Autoyvwoia

» AutornenoilBnon

» Avefaptnola otn Stadkacia tne pabnong

VVVYVYVYVYVYY

Autec ol SLadopéc emnpedlouv ToV TPOTIO LE TOV omoio pabaivouyv ot
HoBNTEC KoL TNV uItooTAPLEN TIov XpeLalovtol os dtadopa onpeia TG
nadnolaknc dtadikaoloc.




Tt elval n dtadpopormolnpevn
SLdaoKaAia;

 Hdwadopomnownuevn dibaockaAia eival plo Bewpia 6L60L0|<00\Laq
BaolopEvn otnv apxn OTL Ol SLOAKTIKEG TTPOCEYYLOELC MPETEL VAL
TLOLKIAOUV Kall vaL TPOooapPOToVTaL GE OXECTN HE TOUC OLTOMLKO
nPodil twv padntwv tng KAbe taénc.
— Méow tng dtadpopormotnpevng dStdaokaAiag, oL pabnteg Ba
dtdoouv otov bLo Tomo, aAAa Ba aKo)\ouenoouv 6Lad>opsru<eq
SladpopEc. e ' (¥, ¥

Baoiletal otnv evEALKTN opadorolinon, ‘

— avayvwpilovtag O0tL OAoL ol HaBNTEC UIMOpPEL va Exouv
SuvaTOTNTEC O OPLOUEVOUC TOMELC Kal aduvapiec oe alAouc.

— 2TOXEVEL OTNV €vioxuon TNG CUMMUETOXNC TOU CUVOAOU TWV

noOntwv otn padnolakn dtadkaoia.
Tomlinson, 2001



[T pOLVONOELC OXETLKA UE TN
Stapopomoinon.

* H dwadopomoinon dev npemel va Bewpeital wg
géatoutkevpevn dtdaokaAia.

* [MopeXOVTOC MEPLOCOTEPEC EPYACLEC OE HEPLKOUC
nadntec kot Alyotepec og aAAouc O onuavel OtL
EVOLC EKTTOLOEVUTLKOC £XEL SLadpOopOoTIOLOEL
npaypatika tn didaokaAia Ttou.




[Mwc ot SV0 €vvolec ‘cuvopthouV’ 01N
StdaokaAlo TwV LB NUATIKWV;

* Hov wtspthnmum KO 1 61a(p0p07:0m HEVN OL0UGKOALN
GUVOEOVTOL GTEVQ HE TNV TOPELD, TOV £XEL OLOVOGEL T
10E0QL TNC «EKTOLOEVONC YWPIC OTOKAEITUOVSY,

* To avtiBeto ™C cvumepiAnyNC Eivor 0 ATOKAEIGUOC

* To avtifeto T™C OLaPOPOTOINUEVIS OLOACKOAALOG
elval 1 LOVOOLAGTOTY O100CKAALN TTOV atevduveTal
€ OAOLC TOVC LOBNTEC LE TOV 1010 TPOTO.

* Kot o1 000 &vvolec eopdlovtal 6Tic apyES TNG
KOIWVOVIKNG OTKOOGUVTC,

*  EVO TPOTEIVOLV TTPOUKTIKES ONUIOVPYING KAULATOC apotfoiog
ATO00YNG Kol GEPAGLOD aVAUEGH GE OAOL TOL LLEAT TNG
GYOAIKTC KOWVOTNTOC.



* Kot 01 000 €vvoleg a@opodv TNV Evioyvon TV
OLOUKTIKOV TPUKTIKOV TPOC TNV Katevhvuven ¢
EHLPUOTG
* OTNV EVVOIOAOYIKT KOTOVONGT,

* OTNV VTOGTNPLEN TG AVATTUENC TOV
LoONUATIKOV GUALOYIGLOV

NG 0ELOTOINGNC TG OLUPOPETIKOTNTOC TOV
nontov,

KoL TNG vIEpPoonc eUmodimv Ta 0Toio 001 YoUV
GTN ONUIOVPYIO AVIGOTNTMV KO OTTOKAEIGLOV.

Figueiras et al., 2016



O kUKAOC TNC SLaPOPOTIOLNUEVNC
StdaokaAloc

npodoplkn f ypamntr), Napouvsiao
otnv t@én | otnv opdda,

AvaAuTikO Content
. teoT ] Saywviopa, project
MPOYPaAUQY What teacher ) Sapanaogia, project)
onouvdwv Curriculum plans to teach ABpoLoTIKNA
(to neplexdpevo State and Local :
¢ Subaokaliac) Standards & agLoAoynon
Benchmarks
Summative
Evaluation
Tpo-a€lohoynon Student
Readiness/Abality
T Process
Assessment Leaming profile o Plans i m'm
, * Groups/Pairs
MaBntec » Individually
eTopoTNTa/ IkavoTnTa/
evbuadépovr

TpoéNog pabngng/
[mpoanaitolpevn yvwon
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