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Abstract

Writing should be treated as a skill in its ownhtigaking into account a
triangle of components involved in the writing pess, namely the text, the writer and
the reader which have resulted into three mainaggbres to writing instruction the
so-called text-based, writer-based and reader-bappdoaches (Calfoglou, 2004;
Hyland 2009). These approaches have raised andedetiscussion on notions like
contextualization, guidance, control and teachderwention so far providing a
unifying framework to deal with writing pedagogy the light of the above, the aim
of this article is to practise and reflect on thedry and application of criteria for the
effective teaching of writing by preparing and teag an original writing lesson

based on specific writing criteria.
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Introduction

Writing proves to be a cognitive act going througmumber of not strictly
sequential stages. To this end, teachers shoultinoonsly strive to provide the
writing instruction which best meets the real neads abilities of the individual s
by laying the primary emphasis on the social, cibgmi expressive and creative
process of writing through contextualization, skilitegration and teacher’s minimum
intervention, thus enhancing Ls’ motivation, and/alvement and generating a
commitment to writing.

The following writing lesson aims to promote Ls’lfsactivity, personal
involvement, decisions and choices with respedatth other’s suggestions. There is

!Ls = Learners
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a minimum of interference and intervention on tlaet pf the teacher with emphasis
on peer- and self-evaluation (O’ Brien, 2004). Téwaluation points are the key
guestions that contribute to the succesdkstuality (coherence and cohesion-
Calfoglou, 2004; Carrell, 1982) and help Ls to khiaf and decide about the
appropriate content, structure and vocabulary reduifor the audience to be
addressed. In this way, Ls manage to produce arnwative article to meet the

readers’ expectations and demands to a great extent

Description of the original writing lesson

The topic of theoriginal writing lesson is “All about my town”. Writing ighe
main focus of the lesson aiming to help Ls develagr writing skills; it follows the
process-oriented approach to writing (Calfoglou, 2004; O’ Brien, 20Gand consists
of four main stages subdivided into ten distinepstwhich promote skills integration
and peer interaction (Silva & Brice, 2004).

In the pre-writing stagehe teacher sets the contexstionulate Ls to write for

a purpose in a realistic way (Hyland, 2009) by magkiis to write an article for a
writing competition of a British travel magazineofitextualization). Then, Ls are
asked tdorainstorm in groups to accomplish a task which encouragas éxpression
(expressivism) and activates individual thinking, prior knowled@nd experience
(cognitivism) thematically related to the topic of the arti¢ldyland, 2009). Ls are
also asked to write after joining a whole classcualésion to exchange ideas and
information with their classmates and the teacherwhich ‘the context cues
cognition’ @writing as a situated act -Hyland, 2009). In the planning stages are
asked to consider thmechanics and conventions of the text (O’ Brien, 2004) by
answering relevant prompt card questfomghile conferencing with their fellow
writers. They also organize the information gatteire the pre-writing stage on a
relevant planning sheetonsisting of three main parts in order to prefthesselves
for the actual drafting stage. In the drafting sfabefirst draft involves Ls’ working
in their groups to actively focus on tleentent and coherence bearing in mind
readers expectations and demandsriting as social interaction - Hyland, 2009).

What follows is gpeer-evaluation editing task between the groups taking into actoun

2 See the original lesson plan for more details.
% See the worksheets.
* See the worksheets.



the evaluation points provided to continue with timal draft in which they focus

mostly on language matters and tluobesion. In the post-writing stagethere is a

self-editing task for each group towards reflecting criticatly their own written
products. Finally, each group of Ls shares theiiclar with the whole class to

compare and vote the best article.

Reflection on writing tasks’ efficiency based on ateria

As it becomes obvious from the previous sectiba,driginal writing lesson is
developed througlprocess-oriented stages and activities which combine tiegt-,
writer- andreader-based approaches to writing.

More specifically, the _pre-writing taskssuch as brainstorming (a

brainstorming she®twith topic ‘clouds’ to be filled)group-work, class discussion
and the use ofisual stimuli (pictures of their town) motivate Ls to think awdte for

a purpose (Lo & Hyland, 2007), make them realizewinole activity as @rocess of
generating ideas and enhanceollaborative writing (Hyland, 2009). The_planning
taskswhich ask Ls to answer four relevant question (fmn each group on a prompt
card) in order to think about the purpose, the etk and the format of their text
activate Ls’critical thinking and encourage theinteraction with the text and the
readers in order to produce an attractive, realestid informative article, to conform
to writing conventions and thus satisgaders expectations (O’ Brien, 2004). Then
the planning she&talso helps Ls organize the information gathereainfthe pre-
writing stage and activates their cognitive andiaai thinking making them act as
autonomous andindependent writers. The drafting taskaclude &first rough draft, by
which Ls have to decide in their groups how to &glgtructure and present ideas and
information about their town focusing @ontent and coherence (Carrell, 1982) thus
enhancing theirself-expression further. To revise and encourage peer feedback
(Frankenberg-Garcia, 1999; O’ Brien, 2004), therapeer-evaluation editingtask in
which groups exchange and evaluate their peer grodmaft based on specific
evaluation points Then each group produces tfieal draft focusing mostly on
cohesion, spelling, punctuation, grammar and vocabulary @en, 2004) after

taking into account peer evaluation remarks. Fnatie_post-writing tasksuch as the

® See the worksheets.
® See the worksheets.
’ See the peer-evaluation editing checklist.



final self-editing checklist and all the groups’ sharing their finaltten products with
each other help Ls develop their critical thinkirgglf-evaluation, reflective and
collaborative skills further.

THE ORIGINAL WRITING LESSON PLAN

‘All about my town’

Class profile:

5" or 6" Class of the State Primary School
Level: A1-A2

Time: ~ 45-50 min

Aim: To engage Ls in a contextualized writing activiigsed on process-oriented
tasks to produce an informative written text (dedic

Specific aims 1. To develop Ls’ writing skills
2. To encourage Ls’ personal expression
3. To help Ls become independent writers
4. To stimulate Ls’ thinking
5. To achieve skills integration
6. To enhance Ls’ collaborative writing
7. To promote interactive writing

Procedure Objectives Time

A) Pre-writing stage:
Step 1. The teacher sets the
context of the writing activity by - To set the context

informing the Ls that they ane- To write for a purpose

going to join a writingl - To motivate Ls to write

competition for a British trave

magazine. To join  thi ~10 min

1°2)

competition they have to write
an article in English about their
town entitled ‘All about my
town’ to attract tourists. The best
article is going to be published
in the British travel magazine.
Step 2:Ls are divided into fouy
groups to brainstorm and make aTo stimulate Ls to think & write




list of information about thei

town by filling in the topic

‘clouds’ of the relevant- To encourage group writing
brainstorming sheet. To this end,
each group of Ls is also

provided with prompt photos of

their town to motivate them

further & activate their thinking.

Step 3: Ls join a whole clas

discussion to exchange ideas and To integrate writing with speaking

information by filling in all the
topic clouds with the missin

information.

B) Planning stage:
Step 4:Ls are asked to consid

the purpose, the audience g

format of their text. To this end;- To encourage collaborative/group writin

each group of Ls is provide
with a prompt card with
different relevant question t
think about and then discuss a
whole class.

Step 5:Each group decides wh

information they will choose t

write in their article and develophinking

an initial plan for drafting thei
informative text. To this end, L
are given a planning sheet

organize the information the

have generated during pre-

writing  into  three

Introduction, Main body

parts;

I - To initiate Ls’ brainstorming

- To generate ideas

5- To trigger a whole class discussion

listening

g

er To activate Ls’ personal thinking

ndTo enhance interaction with the reader

d
3}
0

S a

&l To help Ls organize their information

D- To activate Ls’ cognitive & critical

'- To make Ls

Swriters
to

Ko

~15 min

independent/autonomous




Conclusion.

C) Drafting stage:

Step 6:Ls are asked to structu
and sort out the aboy
information about their town i
their groups to produce a fir
rough draft.

Step 7: Ls exchange their firs
draft with another group t
evaluate their peers’ draft af
make suggestions based
specific evaluation points.
Step 8: Each group of Ls write
their final draft focusing or
cohesion, spelling, punctuatic
grammar and vocabulary £
conferencing with peers and t

teacher.

D) Post-writing stage:
Step 9:Ls are asked to fill in
final self-editing checklist in

their groups.

re To produce a rough draft
e To focus on content & coherence
h

St

t- To encourage Ls’ self-expression
D- To encourage peer feedback

nd To revise the first draft

onTo integrate writing with reading

s- To produce a final draft
1 - To focus on language & cohesion
N

y
ne

n- To reflect upon their writing

Step 10:Each group of Ls reaE
h

their written products to t

whole class. They can also makl%tening

comparisons and comments

vote the best article.

to

- To encourage self-evaluation/feedback

- To share their article with the class

- To integrate writing with speaking

~15 min

~10 min

KO




WRITING WORKSHEETS ~

BRAINSTORMING SHEET

LOCATION & WEATHER

SIGHTS & ATTRACTIONS




ACCOMMODATION & ENTERTAINMENT

PEOPLE & HABITS




4 PROMPT QUESTION CARDS

1*' Group: ‘What is my purpose for writing this text?’

2" Group: ‘Who are my readers?’

3 Group: ‘What kind of text is to be written?’

4™ Group: ‘What do my readers not know?’




PLANNING SHEET

00000000

=

‘ALL ABOT MY TOWN’

INTRODUCTION

MAIN BODY

CONCLUSION
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EVALUATION EDITING CHECKLISTS SHEET

PEER-EVALUATION EDITING CHECKLIST YES | NO

Did I write an introduction, a body and a conclu§lo

Did | write a topic sentence for each paragraph?

Did | use correct punctuation?

Did I avoid repeating the same words over and again?

Did | use the right vocabulary to describe my t@pic

Did | punctuate the end of each sentence correctly?

Did | spell all words correctly?

Did | capitalize the first word of every sentence?

Did | use the correct word order?

Did | use the correct verb forms and tenses?

FINAL SELF-EVALUATION EDITING CHECKLIST
(paitick V or a cross X)

We read our article to the partners of my groupee where to STOP
- for periods .

- question marks ?

- exclamation marks !

We used capital letters at the beginning of eaokesee.

We have an interesting beginning sentence.

We tried to say things in different and surprising
ways to keep the reader interested.

We used the correct word order.

We used the correct grammar.

We put the information in an order that makes sense

We avoided repeating the same words over and @zeén a

We included an introduction, a body and a conclusio

We spelled all words correctly.

We tried to give our readers the information thegah

Our handwriting is good.

Conclusion

What is essential in writing instruction is to encage Ls to feel safe taking
risks in order to develop a community of writersoMsupport each other and share
with each other Writing as social construction - Hyland, 2009). There are no
controlled and guided activities as Ls are complefeee to express their ideas,
knowledge and experience about their town. Theingriproduct is going to be an
article that could have alternative outcomes an tthoes not restrict Ls during the
thinking process. The teacher is simply a faciiteand monitor (Calfoglou, 2004;
Frankenberg-Garcia, 1999).
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