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“The analyses of errors are undoubtedly valuablacteng tools, and the teacher should

handle them cautiously and with the awarenessdhditave their faults ...(Tarone, 1983)

Introduction

In Applied Linguisticserror analysisstudies the types and causes of language
errors by analyzing patterns of errors. According Garl James (1998), “Error
Analysis developed out of the belief that errodi¢ate the learner's stage of language
learning and acquisition. The learner is seen asaetive participant in the
development of hypotheses regarding the rules efténget language just as is a
young child learning the first language. Errors epasidered to be evidence of the
learner's strategy as he or she builds competente itarget language”.

In ELT (English Language Teaching), errors helprealize how learners
process the foreign language and develop underlgysgems of rules. The speech
that EFL (English as a Foreign Language) learneydyze is a direct reflection of the
rules which they have internalized, that is, ofithanderlying ‘competence’ in the
foreign language. This assumption, though, is ivaays justified, since learners may
also make errors which don’t result from any unged system but from superficial
influences. The purpose of this paper is to reveeser analysis matters by discussing
briefly first the main influences which cause ERtoes and by pinpointing the most
significant EFL error types focusing on internar@ng processes, while, at the same

time, we attempt to explore the relevant errotshfor ELT.

EFL errors: two main influences
Two main influences causing errors may be:iramediate communication
strategiesand b performance factorgLittlewood, 1984:30).
a. lItis obviously, not always, possible to determivteether a deviant form is the
result of a communication strategy or of an inteeed rule. In this case, EFL
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learners in order to cope with a communication |emoh they may
consciously have recourse to a mother tongue sy&tansfer) or use foreign
language items which they know are not completelgprapriate
(overgeneralizatiohn
b. At the same time, even when we speak our mothegumnwe, sometimes,
make errors of performance, such as slips of thegue, or lose track of a
complex structure as we utter it, or begin an attee and abandon it, and so
on. These errors are usually callEghses’ or ‘mistakes’and are distinguished
from the more systematic errors.
In the following paragraphs, we focus on error typa@ainly classified according
to the internal learning processes which are moréess related to the so called
immediate communication strategiegreviously mentioned as a main influence

causing EFL learners’ errors.

EFL errors: classification focusing on internal learning proesses

Generally speaking, language errors can be cladsificcording to: a.
linguistic levels (i.e., pronunciation, grammar,cabulary, style), b. form (e.g.,
omission, insertion, substitution), c. type (sysaéimerrors/errors in competence vs.
occasional errors/errors in performance), d. céese, interference, interlanguage), e.
norm vs. system and f. modality (i.e., level of fimency in speaking, writing,
listening speaking).

In the past, Pit Corder (1981) dichotomized betweeror (a failure in
competence, a systemic fault) amistake(a flaw in performance in the syntactic or
lexical level). Finally, certain kinds of differeedoetween two languages seem to
cause greater difficulty than others; this in thas prompted the concept of 'hierarchy
of difficulty’.” Richards (1974) had already takemon-contrastive approach to error
analysis by seeing errors as traceable to traasi@nnterference. He classified errors
as beinginterlingual, intralingual, and developmentalWay before Richards, Lado
(1957) had come to the conclusion that interlingurebrs were inevitable and resulted
from interference. Richards, however, pointed datt terrors are due not solely to
interference, but to the structure of English, whise new to the learner, and to the
strategies used to teach and to learn. Richardo#rats equated intralingual errors
with developmental errors, i.e. errors which illase¢ the learner attempting to build

up hypotheses about the English language.
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In the present paper, we will focus on error typeg to the internal learning
processes. To begin with, if an EFL learner isrtgipart in formal instruction, some
errors will be a direct result of misunderstandicgused by faulty teaching or
materials. For example, the distinction between tiwoms may not be clearly
explained and as a consequence the learner usoaifyses them. Alternatively, one
form or pattern may be overemphasized or overmedtiso that the learner produces
it in inappropriate contexts. As an example of ,thas it is quoted in William
Littlewood, Jack Richards (1971) suggests that m@achers or materials place
special emphasis on the present continuous forEnglish; it is a special instance of
overgeneralizatiorerrors.

According to the relevant literature, by lookingthe kinds of errors that EFL
learners make, we have evidence for threain internal learning processes: a.
transfer of rulesfrom the mother-tongue, kredundancy reductiorby omitting

elementsand c.overgeneralizatiof foreign language rules.

a. Transfer of rules

In the first kind of error due to transfer of rulgem the mother-tongue causing
the so called ‘interference’, existing habits otesuprevent correct speech from
becoming established. Transfer errors are ‘intgdal’ since they come from the
interaction between the first and second or foréegiguage. In the case of transfer,
EFL learners use their previous mother-tongue eéepee as a means of organizing
the foreign language data. So, both of them are sseexpressions of the same
underlying strategy of applying previous knowledgehe foreign language learning
task; they can also both be seen as forms of ttwndemain kind of error, also called

‘simplification’.

b. Redundancy reduction

This is a tendency by EFL learners, to eliminateyniéms, either by ignorance
or intensively, which are redundant to conveying ithitended message. For instance,
in the case of a learner of English language asignrwe may meet utterances, such
as: “No understand”, “Is man”, etc. It is rathesimplified code of communication or
reduced language systems used by foreign langueayeelrs especially in earlier

stages of the learning process.
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c. Overgeneralization

In the foreign language rules (and where belongsntiajority of ‘intralingual’
errors) the learner while trying constructing rulekich predict how the different
items will behave, sometimes, his/her predictiomsverong, probably for one of two
main reasons: a. an exception to the general ribecause b. a new category and rule
must be constructed. In either case, the learnarigal error is due to
overgeneralization of the rule which causes thengrprediction. In the case of
overgeneralization, it is his/her previous knowlkedy the foreign language that the
learner uses.

In fact, it may be part of the normal psychologicadlity of foreign language
learning that the three above processesisfer of rules, redundancy reductiand
overgeneralizationwork together and reinforce each other (Littleadiod984:30).
Though, some errors will probably never disappediredy even at later stages of
foreign language learning. Such errors are oftescrilged as ‘fossilised’, meaning
that they have become permanent features of theees speech. Obvious examples
are the pronunciation errors which form part of teeeign accent'’. It is also here
dominant the role of the mother-tongue since it imyence learning in determining
which errors fossilize. A further suggestion isttfessilization is most likely to occur
when a learner realizes (subconsciously) that ther €loes not hinder him/her in
satisfying his or her communicative needs.

The crucial question rising at this point and agkiar answer isHow should

teachers deal with EFL learners’ errors in ELT ptiae?

EFL errors: hints for ELT practice

In the traditional EFL learning and teaching, esrare frequently corrected and
the teacher usually thinks the errors as a thornisther flesh, because the focus of
classroom instruction is laid on accuracy.

However, in fact, errors should be considered @aatproducts in EFL learning
which reflect the modes of learners' developing Elyktem. In other words, errors
should no longer be treated as the thorns in thehts' flesh that need immediate
picking. It is significant that the EFL teachersliee that not all errors need to be
corrected right after they are made. For exampleeserrors are infrequent and may
be ‘slips’, which do not bar the communication eitln an oral form or in a written

form. These errors mostly can not be correctedrtter to help EFL learners make
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progress, for persistent errors, especially thdsmresl by most learners, teachers
should correct them consistently in various ways. nhonolingual classes, for
example, most learners usually make the same ei¥ots may play 'an error of the
week' game. Choose an error which most learnerg ntaek them what it is and write
the correct version on a piece of paper on the.wHifis raises the learners'
consciousness about this particular error. Thewy theve to try not to make this error
all week. The learner who succeeds in this ganeedikempt can choose the 'error of
the week' for the next week.

Additionally, in dealing with learners’ errors, oteacher may suggest correcting
them as soon as they appear, another might emgh@giaring them, and another
would say to find ways to help learners on the asithese errors. The first two
suggestions may lead to a debate which appeaiseiynto help learners in learning
grammar in those countries that pay consideraldmtidn to this problematic aspect
of language teaching.

As EFL teachers, we realize that some errors fanndur learners’ output are
more serious than others. What may be less obvibasggh, is that our judgement of
learner error can yield linguistic insights, andtteharpening our error-analysis skills
might improve the quality of our error feedback.afhs, making errors is an
inevitable and necessary part of EFL learnings lomly through making errors, and
hearing the correct forms, that EFL learners careld@ their own understanding of
how English works. It is thus important that leasnbave as much opportunity as
possible to produce language and, with the focussang English creatively (rather
than simply repeating language), the number ofrertbat learners make will
inevitably rise. Teachers, thus, need to think feéiseabout how they will respond to
these errors.

For instance, on hearing an incorrect form, youehtavdecide what to do about it:
Should we correct it immediately? Leave it to fdhm basis of a remedial lesson?
Offer it to the student for self-correction? Correc“surreptitiously”? Or ignore it
completely? “Not correcting errors sounds scandalous evesspwnsible to some
language educators and many learners, so teaclagrthimk they are doing the right
thing by not correcting immediately and frequenti®vu, 1990). But from the
learners’ point of view, they may assume that thiesehers do not know English

well enough to give appropriate feedback. One’ssitat of what and when to correct
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will therefore depend on a number of variables, and's decisions may differ from
group to group, or learner to learner.

Last but not least, the process of absorbing a lewuage structure takes
considerable time. EFL teachers cannot, therefxpect that simply correcting an
error will produce immediate results. Some erroas cemain even up to very
advanced levels (such as the 's' in 'she lives'gdes’, etc.). A strong emphasis on
error correction cannot be expected to producenégarwho make few errors. In fact,
an over-emphasis on error correction is likely 8 dounter-productive as learners
become deterred from using - and experimenting witbw language and vocabulary
items. But learners do need to have their erroist@d out to them. The key is to
limit correction to a small number of points atimeé and to judge when the right
moment for correction is.

In any case, there are obvious advantages for éem¢ch conducting theimwn
error analysis research: they can find out whyrthearnersare making errors and
then plan appropriate remedial lessofsom my own experience, too much error
correction could frustrate EFL learners and evearwlielm their motivation and
interest in EFL learning. Therefore, it is reallgcessary for teachers to consider the
practical situation of learners and teachers’ omguistic background, and then
conduct the correction in ‘good timing’ using ‘appriate’ correction strategies and
adjusting their lesson planning accordingly.

Conclusion

Taking all the above into consideration, it becoraeslent that errors themselves
are the ‘product’ of learning from which we can reakferences about the whole
learning process. All the thredransfer of rules, redundancy reductioand
overgeneralization represent aspects of the same underlying learsiragegy in
order for an EFL learner to make sense of new éxpeg, to be able to speak English
as a foreign language. What is significant hetbas learners’ errors need not be seen
as signs of failure by the EFL teachers. On thdraoy they are the clearest evidence
for the learners’ developing systems and can affemsights into how they process
the data of the ‘new’ language. Also, not surpgm it is often not possible to
attribute a particular error unambiguously to oimgle cause, but it is possible to deal
with EFL errors effectively and creatively adoptitiige most appropriate ELT

approaches.
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