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Introduction

The advantages of learning English as aigoréanguage (EFL) are not only
associated with the enrichment of adults’ qualifmas concerning employment
opportunities or vocational advancement, but thep aover adult needs related to
their personal development, studies, entertainraedteveryday routine. Therefore,
an increasing number of adults join relevant lifgjeeducation programs in order to
be able either to obtain or to improve their Erdglenguage skills.

In this educational context, the role of thduld educator becomes essentially
central and fundamental, complicated and diffefeorh this one of the traditional or
conventional EFL teacher. This role is directly estetined by the adult learners’
profile and automatically entails the respect ® aldulthood of all the participants in
the learning proces&bkkog, 1999 Rogers, 2002).

The main purpose of this paper is to define BFL educator’s role in adult
learning discussing briefly first the main aspemtdshe EFL adults’ profile (Rogers,
2002 Jarvis, 2004).

EFL adult learners’ profile

Adults’ incentives for learning English as a€ign language are mainly socio-
vocational and socio-cultural. Adults consider it improvement of their linguistic
skills in English will be necessary in their workda help them be promoted
hierarchically and, thus, financiall{ (K.A.A.A.-IN.EII., 2006). Adults expect that by
improving their English language skills they widel higher self-confidence both as
individuals and as professionals, achieving a bdittencial state and more chances
to travel abroad either for professional reasorfeopersonal fulfillment.

Furthermore, adults are characterized by asteotly developing process of
growth, carrying a number of experiences and valgsecific intentions and
expectations regarding the learning process (Cow800 Jarvis, 2004). Adults
form a special target group of learners with patéc social, vocational and
educational characteristics, with several persamad professional interests and

learning motives.
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As a result, every EFL adult educator shouldvk and apply all the general adult
learning principles on the grounds that adult leesnare characterized by social
maturity, responsibility, self-direction, free widind independenc& ¢xkog, 1999).
For this reason, adult educators should ensurentitaal respect and interaction with
their learners, enhancing adult freedom of expoessself-esteem and friendliness.
Their basic obligation is to make use of educalionathods which will promote
adult learners’ autonomy and free development tjnodisciplined action (Jarvis,
2004). At this point the crucial question askingdaswer is:

What is or what should be the EFL educator’s role adult learning?

The EFL educator’s role in adult learning

Instructive approach

The adult educator is the learnimgnager setting the learning goals and planning
the whole curriculum program, tloeganizer as far as the learning duties, the learning
environment and the conditions of adults’ partitigma are concerned. At the same
time he is thdeader who encourages adult learners via incentives,dbgcing and
using the most appropriate methods and technidoes)stance, brainstorming, role-
play, simulation, problem solving activities, prcig work groups (Courau, 2000).

EFL educators should agree with their adwdtriers on scheduling EFL material
together. They should promote adults’ autonomy unae informal ‘Learning
Contract’ (Knowles, 1978 Rogers, 2002) by sharniip them the responsibility for
achieving desired EFL outcomes and specific legrrobjectives with a view to
combining pure linguistic information successfullith the real communicative needs
of the individual adults.

He is also theupervisor caring about the achievement of the learning gahés
curriculum development and the learners’ progrébe. educator becomes the major
mediator throughout the learning process. He mediates letilee adult learners and
the learning object, in the present case Englisigdage. The participants need to
realize purely the direct learning goals from treggibning of the class in order to

accept them consciously and believe that they ttamahem.

Socio-psychological approach
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The EFL educator plays the role of theestigator who is interested in finding out
about the adults’ personality, everyday life, exst abilities, skills, knowledge,
experience and work habits in order to help thewelig themselves further not only
linguistically but also socio-psychologically (Cauwr, 2000). Adults’ individual
characteristics and particularities should be takém consideration to be reinforced
by aiming at the personalization/individualisatioh the learning process (Jarvis,
2004). The adult educator’s role should be ‘bult’the basis of the adults’ needs and
special characteristics.

Psychologically speaking, adult learners maasily discouraged by the learning
demands doubting about their EFL learning abilitythis case the educator should be
their supporter by realizing in due time adults’ lack of self-cwl@nce in order to
interfere dynamically and effectively in an encaing and supporting way.

Additionally, in the EFL learning process thdult learner should be treated as
socially active, that is, as an active member afietg, who needs to use English
language to ask for or receive information in ataiarcommunicative context and
under certain communicative circumstances. To ¢md, the adults should activate
their own foreign language skills and strategiesseld on their own knowledge,

feelings, desires and abilities.

Pedagogical approach

Pedagogically speaking, the EFL educator i dbordinator of activities, a
catalyst and asource being exploited by the adults to the extent thegchand desire
rather than a knowledge transmitter.

The educator isonveyor of duties and responsibilities to the adult leesnéle is
the motivator as long as he tries to activate the adults’ isterabilities, opinion,
thought and behaviour via the appropriate stimibyé & Piveteau, 1999 Rogers,
2002, 2003).

He is thetransformer who realizes which are the best conditions andntiost
suitable atmosphere to generate learning opporsnift the same time, he should
contribute to create an atmosphere of mutual tamsbng the group members, in
which there is dialogue, mutual appreciation andpeosativeness while possible
conflicts can be creatively exploited (Rogers, 2G0103).

The adult educator is tigearantor of an equal relation with the learners, a relation

of mutual respect, mutual support and reciproditg.should behave asfaend and
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cooperator, modest and ready to receive dispute and critici@garding his
pedagogical and teaching methods. The EFL edugatdhe motive power who
contributes to overcome possible obstacles or cditfies by encouraging adult
learners to develop all their abilities with setirdidence (Rogers, 2002, 2003). He
should cooperate harmonically with the adults sitieey know better than anyone
else their own communicative needs in English, Winay be different not only from

one learning group to another, but also from ondtaelarner to another.

Linguistic approach

The EFL educator should kepert and facilitator by setting the appropriate
learning objectives which will develop and improadult learners’ communicative
competence on the basis of their prior cognitivelléNoye & Piveteau, 1999). The
educator should help adults develop knowledge wéhard to the morphology,
phonology and structure of English as a foreigrglege. He should also facilitate
them develop skills related to the written and sdech comprehension, written and
oral speech production, the realization of thedatgnguage socio-linguistic context
through mediation, that is, parallel use of Grep#t Bnglish. In some cases the EFL
educator should convey specialized English languageviedge (e.g. terminology)
associated with adults’ special vocational interestd needs.

The EFL educator is thereator of situations which facilitate active and
autonomous learning. He has to connect, even flwnvery first classes, English
structures (grammar and syntax) with the possislitof using them in real
communicative circumstances relevant to the adatners’ vocational, social and
personal everyday routine (Jarvis, 2004). The educshould help adult learners
transmit knowledge from their mother tongue intggksh effectively by using new
linguistic and cultural elements which will helpeth improve their communicative

competence in English.

Conclusion

To conclude, in adult education programs tkeicator and the learners are
involved or should be involved in a dynamic intéi@e, in an equal relation of
mutual respect, solidarity and reciprocity. The E¢ducator’'s role is definitive and
manifold, as he becomes the cooperator, the ammapirit, the mediator and the

adult learners’ friend. Educators, thus, should igoore or forget that the adult
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learner’s profile (learning style, needs, expergengreferences, psychology, etc) is
what determines to a great extent their role amgtitoites a prescriptive factor for the

effectiveness of adult EFL learning.
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