
Your name: Aikaterini Sideri

Your context: The activity is going to be implemented in a senior class of a Primary School in regional Greece. It is a school 
with 12 classes this year, 2 for each grade, in a town of approximately 30,000 people. The school fosters 
special inclusion actions towards vulnerable pupils groups like Roma children, immigrants, and war refugees. 
Notice that the school holds a certain history in the town, being built  almost 100 years ago to harbour the 
Greek refugee pupils arriving at the town after the Greek-Turkish war in Asia Minor in 1922. The activity is 
going to take place in a class of 15 twelve years old 6th graders. They come from a mixed background 
ranging from gifted and motivated pupils with a good knowledge of English as a foreign language to 
underprivileged Roma, immigrants, and war refugee children with a poor language repertoire. 

Title of activity Not so far away, not so long ago: Sasha, a boy from Ukraine, a child like me and you!

Learning 
objectives

This activity can help foster:

• P1. Self-regulation, since it makes learners enhance their awareness of personal 
feelings, reflections and values  by associating their experience to the different 
kinds of texts they have dealt with; they also do so exercising the imagery and 
time- managing strategies described in phase 2 of the Zimmernan’s model, 

• S1. Empathy, since invites learners to recognize other people's emotions, way of
thinking, values and reactions  by establishing connections among their 
experience and the intentions of the author or of the people  on the videos they 
have watched,

• L3 Managing learning, since it helps learners to: 

1. Adopt a learning strategy that will allow them to deepen their comprehension of
a text, or/and an enriched text, or a video. (i.e, underlining key-words/phrases, 
mindmaping the text-imagery technique)

2.  Identify relationships among different kinds of “texts” , gaining a better 
understanding of the subject through the use of multimodality in literacy.

3. Using the time control technique ( i.e expanding the time of the separate parts 
of the activity without exceeding the set time for finishing the assignment)

This activity helps learners boost their learning, fostering strategic reading and adopting
the strategy to connect the meaning they find in any kind texts with their own 
experiences and beliefs, with events which are taking place now or took place in the 
world  in the past and relate with what they know from other contexts and kinds of 
“texts”, like audiovisual ones or texts enriched with multimedia material.

We deal with phase 2 of the Zimmerman’s model, describing the performance control 
stage in the SRL model, that is the learning activity phase.

Overview The educator gives each learner a copy of a text and some comprehension  questions 
relating to the text. The learners answer them and then they watch 2 short videos about 
refugee Ukrainian children in Poland now and Syrian refugee children arriving in 



Greece in 2019.Finally the assembly read on  the interactive whiteboard the homepage 
of the school’s website, the presentation of the schools history as the school of Greek 
refugee children built in 1922. The educator gives each learner a copy of  questions that 
can help them establish connections among what they have read and watched and their 
experience .  Learners answer the questions individually and share their thoughts with 
their peers at the end of the activity. 

Targeted age 
range

6th graders of a primary school (12 years old)

Time

Learning 
environment

45 min ( a school session). 

The classroom, equipped with an interactive whiteboard and an internet connection.

Before the 
activity

The educator using the explicit direct process: 

• Gives a copy of the description of the process they are going to follow to self 
regulate their own work

1. to find and use their own task strategy (i. e, underline key words)

2. to use internal or loud self instructions ( i. e, voice the task, splitting it in smaller 
parts)

3. to visualize their work or the product of their work ( i. e, make a mindmap)

4. to make good use of the time appointed for the task

5. to avoid distractions ( i. e, choose their partner according to task needs, not their
affiliations)

6. to ask for help

7. to encourage themselves with self-directing messages 

8. to reward themselves for their effort (it’s their accomplishment), understanding, 
doing, connecting knowledge to their own universe

• Gives a copy of the description of the activity, both in English (the target 
language) and in Greek (for those learners struggling with the language) to each
learner;(the learners have to study the new vocabulary as a homework and be 
ready to answer some questions relating to the associated text,  2 short videos 
and the text presenting their school on the homepage of their school’s website.

• Gives a copy of the new vocabulary to be studied in order for the text to be 
processed and the text  to each learner; (the text is presented in their 
coursebook and in an interactive digital form)

• Creates a list of personal connections related to the text for which they will 
model this strategy; (this activity means something to you, your family history, 
your daily routine; you connect to Sasha, the boy of the text because you are just 
a human, an immigrant, a refugee, a descendant of a refugee family, a child 



watching the news about the war on TV, other)

• Explains that learners are going to practice a comprehension strategy finding 
connections so that they can personally relate to a text they need to read; 

• Demonstrates  how to make connections to the text sharing their own and their 
family’s experiences; 

• Presents examples on how to use deep connections (i.e. “My grandparents 
came to this country as refugees and my parents migrated to Germany to find 
work; this text and this videos have a lot to say to me. How do they relate to 
you?”

During the 
activity

The educator using the implicit direct process presents the text from the 
coursebook, the text on the homepage of the school’s website to be dealt with on the 
interactive whiteboard,  along with the set of comprehension questions: 

Learners have up to 15 minutes

• to read the text, 

• find and 

• write down the answers to the questions 

Learners have up to 6 minutes in total

• to watch a short video about Ukrainian children try to forget about war as they 
settle into new schools in Poland

• to watch a short video about  young Syrian refugee school children from the LM 
village camp in western Greece.

and 15 minutes

• to write down the connections they made relating the information from the text, 
the short videos and their own experiences on a mindmap they can draw 
(imagery technique)

The assigned time of each part can change depending on the difficulty the learners 
might face, but they are strongly advised not to exceed the time limit.

After the 
activity

The educator using the indirect process assigns a follow up activity as a homework, to 
make a wordcloud using the most powerful words they met during the activity, using the
digital tool wordclouds.com individually,to make a wordcloud collaboratively  using the 
digital tool mentimeter or to make  a digital mindmap connecting pieces of information 
gathered during the activity, using the digital tool coggle.

https://www.youtube.com/watch?v=WICJkjYW4lM
https://www.youtube.com/watch?v=WICJkjYW4lM
https://coggle.it/
https://www.menti.com/gigaoo3qq1
https://www.wordclouds.com/
https://www.youtube.com/watch?v=mCNLei70hWM
https://www.youtube.com/watch?v=mCNLei70hWM


Tips & tools • In a mixed ability class, some learners might feel overwhelmed by the task. 
Team work or pair work might relieve them from stress, give them a feeling of 
accomplishment while facing their anxiety.

• Learners are advised to observe themselves and their peers and adjust their 
strategy to better themselves in skills

• Educators are there to encourage and offer help when it seems to be needed, 
even when the learners hesitate to ask for some.

Resources:

• Meet the newcomers; Sasha from Ukraine, 2nd page   (the text on the interactive 
digital coursebook)

• Ukraine, new vocabulary  

• Ukraine, a reading comprehension activity worksheet  

• Notice: not all the resources are inserted in this paper.

Shaping Lifelong Learning through Self-Regulated Learning

Learning Activity Template

https://drive.google.com/file/d/14pqTNwVPRo4t9mTDbYmxb8g424ZKHQCI/view?usp=sharing
https://drive.google.com/file/d/1FNNZuSFu7-hu79PQRrtXu-wUG20uw0Mp/view?usp=sharing
http://ebooks.edu.gr/ebooks/v/html/8547/2270/Agglika_ST-Dimotikou_html-empl/index1_1.html


                    

                                               F class 
               UNIT 1, lesson 1 (page 2)
Name:
Date:
Class:

A. Comprehension questions:
1. What is the name of the boy from Ukraine? 
_______________________________________________
2. Ukraine is the ...______  _________ country in Europe.
3. It is between Poland, Germany and Moldavia in the west ond Russia in 
the east. True   /  False
4. Sasha’s hometown is ___________.
5. Odessa is on the coast of the ______ _______.
6. Ukraine has got high mountains, such as the ____________.
7. Which river flows across the country splitting it in two parts?
____________________



8. In winter the weather is very ______, but the summers are ______ 
across the greater part of the country and ______ along the Black Sea.
9. When and where was the nuclear power plant accident?
_________________________________________________.
10. Even today in Ukraine they don’t have enough _______ _______ 
_______.
11. Ukraine is a ________ country.
12. Ukrainian people are _______ and ________.
                                                            ____ / 15
______________________________________________________

B. Look at the map.
 Can you find your country? ______________________
 Do you live in your homeland? _____________________
 Sasha is an immigrant in Greece. Sasha’s cousins left Ukraine for Poland a

month ago. Due to war in Ukraine, what do you think? They left as 
tourists, immigrants or refugees?



C. Draw a mindmap connecting the words of the activity that mean the 
most to you
                     

Homeland



D. A screenshot from the homepage of your school presenting the  history
of your school and the translation of this piece in English. Underline the 
words that mean something special for you or for your family history.

3rd Primary School of Thiva, Greece

The 3rd Primary School is inextricably linked to the Hellenism of Asia 
Minor. Its history begins with the settlement of Greek refugees from Asia
Minor in Thebes, after the Asia Minor catastrophe and the uprooting of 
1922. Among the many thousands of refugees who settled in Greece, 
there were those who settled in Thebes and nearby villages. About 800 
refugees initially settled in Thebes and within the next 5 years they 
reached the number of about 2,500. The area in which they settled is 
known as Old and New Settlement and was then located on the city limits.

 After first resolving the issue of basic housing and food needs, the 
refugees made sure to have their own church and school (Old School 
Building) to meet their needs for education and prayer. Then, after 
contributing significantly to the development of the Theban economy 
thanks to their skills as craftsmen, farmers (they developed tobacco 
growing) and trade, many of them relocated over the years. However, the 
area was not deserted, as its fate is to be a place of reception for the 

https://3dimthiv.webstarts.com/calendar


young inhabitants of the city. A significant number of immigrants gradually
settled in it, giving the beautiful district a multicultural character. 
Regarding the school, it must be said that due to the increase in the 
student population, two additional buildings and a kindergarten were 
subsequently built to accommodate the young students. In the school year 
2017-18, the 3rd Primary School of Thebes hosts about 150 students and
operates as a 10 classes school.



Shaping Lifelong Learners through Self-Regulated Learning 

Learning Activity Rubric 

Please go through each of the assessment areas and identify to what extent your design corresponds to this. Use this rubric also when reviewing your 

peers´ designs. Make sure that you include constructive feedback that allows authors to improve their work.  

 

 
Area 

Descriptors  
Meeting expectations  

 
Approaching expectations 

 
Not meeting expectations 

Alignment to learning 
objectives  

The activity is well aligned with all of 
its learning objectives 

The activity is partially aligned with its 
learning objectives 

The activity is not at all aligned with 
its learning objectives 

Description The activity is clearly described, it 
allows the reader to understand the 
general dynamic and purpose of the 
activity. 

The activity is described, it mostly 
allows the reader to understand the 
general dynamic and purpose of the 
activity but lacks detail or clarity. 

The activity is not clearly described, it 
doesn’t allow the reader to 
understand the general dynamic and 
purpose of the activity. 

Self-Regulated Learning 
(SRL) 

Evidence is available showing that the 
activity effectively develops students’ 
SRL with a clear explanation of which 
phase of SRL is targeted and how SRL 
is supported.  
 

Some evidence is available showing that 
the activity develops students’ SRL with 
some explanation of which phase of SRL 
is targeted and how SRL is supported. 
 

There is no or very limited evidence 
available showing that the activity is 
focused on developing students’ SRL.  

Implementation  It is clearly described how to prepare 
and implement the activity so that 
the reader can understand and use it 
without any difficulties. 

It is described how to prepare and 
implement the activity so that the 
reader can mostly understand and use it, 
albeit with some steps being a bit 
unclear. 
 

It is not clearly described how to 
prepare and implement the strategy; 
the reader cannot fully understand 
and use it. 

 






