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Young Learners & CLIL
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Content is interesting and of some
value to the learner and therefore
worth learning (Snow, Met &
Genesee 1989, 202)

Young Learners & CLIL

CLIL represents the currently
prominent educational framework of
socio-cultural constructivism (Cook

1997, 224)




I
Young Learners & CLIL

THE GENERAL GOALS OF THE GREEK PRIMARY SCHOOL
ENGLISH LANGUAGE CURRICULUM

1. To meet the needs imposed upon Greek EFL learners by the
current national and international state of affairs

2. To assist the development of learners’ personalities through
enhancing their knowledge and developing communication and
learning strategies

3. To assist learners’ emotional development as well as the
development of their cognitive skills, their initiative,
creativity and critical thinking

4. To promote life-long learning by emphasizing learning how to
learn

Adapted from The Greek Primary School Foreign Languages Curriculum-English
(FEK 303 & 304/13-03-2003, pp 353-366)




Definition of CLIL -What is it?

o Complete the correct term for each method/approach
described below:

Content and Language Integrated Learning (CLIL)

The Cross-Curricular Approach

requires that ’reachin% and learnin
is theme-based. Learners draw on knowledge they have acquire
from different subjects taught at school to carry out project
work in the second language

describes both learning another
subject such as physics or geography through the medium of a
foreign language and learning a foreign Ianguaﬁe by studying a
content-based subject. Lear'nin? is improved through increased
motivation and the study of authentic language seen in context.

(Also known as Bilingual Content Instruction.)




Which CLIL model?

- Additive: cognitively challenging, meaningful education and some type
of bilingualism

* Higher functional proficiency in a second prestige language, academic
achievement and familiarisation with the additional culture

- Language used as medium and target of instruction; topic dictates the
language items to be taught (content-obligatory)

* Integration of language and content, topic knowledge, functional
fluency , skills and strategies




Contrasting CLIL with a standard
mainstream EFL programme

o Complete the following table with the terms below:

fluency, communicative, medium, relevant, academic, overt,
cognitively, subject, accuracy

Overarching
goal

goal

Language use

Instructional use
of language
Support for
mother tongue

Pedagogical
emphasis

Standard EFL

additive:
competence in an
additional language

learning an additional
language and
becoming familiar with
an additional culture

additional language
taught as

CLIL

additive:

challenging, meaningful
education and some
type of bilingualism
higher functional
proficiency in a second
prestige language,
academic achievement
and familiarisation with
the additional culture

language(s) used as
and farget of

uses farget language
mostly
support not

instruction

uses two or more
languages

support,

explicit language
instruction,

instruction also in mother
fongue

integration of language
and content, functional




The four Cs

The CLIL concept is based around 4 principles of learning known as
the 4Cs:

content m cognition m culture m communication
o Please read the ideas associated with the teaching and learning
context of CLIL and match each of them with one of the four

principles:




A B.

Temporal and quantitative increase in FL usage Socio-cultural factors
Functional and process language FL opens a wider view to other kinds of societies
Informal and natural language development and cultures which Ls interpret in a personal way
Language is not only a tool of instruction but an Functional language
important tool in the learners’ thinking process Chunks

Pragmatic context of use

C. D.
Strategy building The thinking and learning process of the content
Scaffolding of learning activities taught
The thinking and learning processes of content Diversity of resources (topic, content and =
(Understanding, using and applying ) meaning schemes)
special learning discovery settings Synchronizing language and content objectives
Learner support to perform fo the best of their Subject-specific vocabulary

abilities




Classroom methodology

Experiencing Applying



Classroom methodology

Experiencing

Content & Culture

Tasks which activate Schematic, Contextual & Systemic Knowledge



Classroom methodology

Content & l

Experiencing Cu ltu re (pef‘specﬁves,, prOCTiCQS &
products)

Tasksw ivate Schematic, Contextual & Systemic Knowledge

Start with content. Define it. What will I teach? What will they learn? What are
my teaching aims/objectives? What are the learning outcomes? [l

What are the cultural implications of the topic? How does the CLIL context allow
for "value added"? What about otherness and self? How does this connect with all
the Cs e.g. the products a culture creates, shares & transmits , patterns of social
intferaction etc ?




ANERN

ANERN

Tasks

Classroom methodology

Cognition

Explore the kind of thinking skills you can develop according to
content: [l

*What kind of questions should I ask in order to go beyond "display”
questions? [l

* Which tasks will T develop to encourage higher order thinking?
What are the language (communication) as well as the content
implications?

*Which thinking skills will we concentrate on which are appropriate
for the content?

Jigsaw reading /video input tasks

Visual organisers (tree-diagram, cause-effect
diagram) for comprehension of content
Glossary (word categories)

Language Focus (The topic dictates this. e.g.
passive voice to describe a process)



Classroom methodology

Communication

v" Functional language - Varied form of
Interaction

v' Presentation & negotiation skills I

v Writing skills

Link content with communication: [

* What language do they need to work with the
content?

*lAny specialised vocabulary and phrases?

«IWhat kind of talk will they engage in?

« IWill T need to check out key grammatical coverage
of a particular tense or feature? (e.g. comparatives
and superlatives)

*0What about the language of tasks and classroom
activities? What about discussion and debate?




Advance
Organisers

€C€ECL

K=What| already know W=WhatIwant to know L=What| have learnt H=How | have learnt this




N

Experiencing Tasks




N

Task Prompts







Aims

> Students become sensitive about current
environmental problems; express their opinion
regarding major causes of environmental pollution;
offer suggestions / possible solutions to these
problems.

> Students can use cause and effect linkers to
describe the effects of pollution.

» Students can work cooperatively in groups.
> Students practise and enhance their ICT skills.

> Students use the English language in a non-
linguistic context




Class Profile
> 24 students in D' Class (8 boys and 16 girls)
> Elementary (A2) level English learners

> Have enough of the key vocabulary to discuss
environment but their writing is imprecise
therefore needs work/cause and effect linkers:
new to most students

Duration
eight (8) 4bminute teaching sessions
Anticipated problems for students

> Slow to start the brainstorm so some information
on the classroom whiteboard to help

> Unsure of key vocabulary in the video extracts so a
matching definition and word task done prior to
watching




Materials used

> The Environmental Studies Student's Book (D Class,
Primary School)

> Sheets of blank paper (A3)
> Worksheets
> Video extracts

> A computer
> A whiteboard
> An overhead projector
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1. H MeAétn TTepiPpdAhovTog civar éva

Alyo [8]

apxeTa [22] — xabohou [2]

noAu [10]

2. H MeAétn TTepipdArovTog cival éva

apxeta [12]

— Alyo [1]
xabdiou [0]

noAu [27]

3. Me TIC yvWoeIg TTou amoKTw amd To pddnpa tng MeAétng TTepipdAAovToC UTopw va amavtw KaAUTepa otd

evllapépov padnua.

oAU 10
apkeTa 22
Aiyo 6
kaBohou 2
eUKoAO pdBnpa.
oAU 27
apketd 12
Aiyo 1
kaBoiou O

EPWTAPATA Hou OXETIKA pe Tov AvBpwTo Kal To TepiPpdAov.

Alyo (7]
apxetd [18]

— xaBdhou [1]

¢

noAu [14]

TOoAU 14
apketd 18
Aiyo 7
kaBoiou 1

25%
55%
15%

5%

67.5%
30%
2.5%
0%

35%
45%
17.5%
2.5%




4. Exw avalnThoel Tep1oodTEPEC TTANPOYopicC yia éva Bépa mou 818axOnka oto Hddnua.
——oxt [14] vai 26 65%

ox1 14 35%

vat [26]

5. Av namdvrtnon eivai vai, Toia TnyA XpNnoIHoTIoiNgEC;
» diadiktuo 23
> PipAia 13
» eykukAomtaideia 7
>

mepiodikd 4

6a. Ta AyyAikd civai éva pddnua evdiagépov.

apkeTa [17]

TOAU 19 475%
/Myo 2] apketd 17 425%
: ~— xadohou [2] Aiyo 2 5%

KaBohou 2 5%

noAu [19]




6p. Ta AyyAikd cival éva padnua wpaio.

———apxeta [13] ToAU 24 60%
apketd 13 325%
e Aivo 3 75%

xabBohou [0]
kaBoéhou O 0%

noAu [24]

6y. Ta AyyAikd eivai éva padnpa sUkoAo.
TOAU 17  43.6%
apketd 15  38.5%

apxeta [15] P
yo

xaBohou [0] Aiyo 7 17.9%

kaBohou O 0%

ToAu [17]

68. Ta AyyAikd ival éva paOnpa suxdpioTo.

apkeTa [13] TOAU 22 55%
apketd 13 325%
Aivo 5 125%

kaBohou O 0%

Alyo [5]

kaBohou (0]

nohu [22)




6¢e. Ta AyyAikd cival éva pdOnpa eAKUGTIKO.

Alyo [6]

apkeTa [14] — xabohou [4]

nohu [15]
60T. Ta AyyAikd ival éva yddnua onpavTiko.

apxketa [5)
— Alyo [1]

— xaBohou [1]

noAu [32]

67. Ta AyyAikd eival éva pabnpa xphoipo.

apxeta [3]

Alyo [2]
xabohou [0]

roAU [34]

oAU 15
apketd 14
Aiyo 6
kaBohou 4
ToAU 32
apketa 5

Aiyo 1

kaBoéhou 1
ToAU 34
apKeTd 3

Aiyo 2

kaBéhou O

38.5%

35.9%

15.4%
10.3%

82.1%
12.8%
2.6%
2.6%

87.2%
7.7%
5.1%
0%




7. Ocwpw 611 cival eUKoAo va d1ddokeTal To HdBnua Tng MeAéTng TTepipdAhovTog oThv AyyAikA TAWooaa.
cAayworta [12]— TTOAU 8 20%

—— xaBéhou [6] apketd 14 35%
eAdxiota 12 30%
kaBéhou 6  15%

apxkeTd 14— a9

8. Ocwpw cival evdiagpépov va d1ddokeTal To Hadnpa Thg MeAétng TTepipdAAovTog oThv AyyAikA TAwoaoa.

QpKETA [16] TOAU 18 45%

chaxwota (5] apketd 16  40%

— xaBéhou [1] eAdxiota 5  125%

kaBorov 1 2.5%

nohu [18]

9. Exeic diapdosl A TapakoAoUBAae!l KATI vid To pdBnpa The MeAétng TTepiPdAhovTog ota AyyAikd;

vai 4 10%
ox1 36 90%

oxt [36] —

‘vm [4]




10. Avvai, 11 akpIpuwg;
» Pivreo yvia To TtepipdAAov
> VTOKIUavTép
11. Thiotebw 671 h ekpddOnon Tng MeAétng TTepipdAAovTog ata AyyAikd Ba pe ponBhroel waTte va:
e€oikeiwdwW pe Th YAWooa 35
Tal1déyw o dAAeg xuwpeg 32
Tpooeyyi{w Tep1006TePEC TINYEG TTANPowdpnong (TT.X. PiPAia, vTokipavTép ota AyyAikd) 31

XPNOIHOTIOIW auTd Trou paBaivw oThv kaBnuepivih wh 30

vV VYV V V VY

Kdvw epyacieg o gUkoAa 29
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KEZAAAIO 5: EMEIZ KAI TO TTEPIBAAAON

Brainstorming activity
Using Taxgedo (www.tagxedo.com), create a

wordcloud on Enviromental Pollution. Choose your own

shape, colour and theme and include at least 15

relevant words/phrases.



http://www.tagxedo.com/

KEZAAAIO 5: EMEIZ KAI TO TTEPIBAAAON

Brainstorming activity - Students’ sample
answer




This is planet Earth.




KEZAAAIO 5: EMEIZ KAI TO TTEPIBAAAON

The Earth has got many problems. We must
help the Earth.

[ T/




KEZAAAIO 5: EMEIZ KAI TO TTEPIBAAAON

The environment is in danger.
What are the problems? Think!




KEZAAAIO 5: EMEIZ KAI TO TTEPIBAAAON
Air pollution




KEZAAAIO 5: EMEIZ KAI TO TTEPIBAAAON
Animals die.




KEZAAAIO 5: EMEIZ KAI TO TTEPIBAAAON

People cut down or burn trees; forests die,
too.




KEEAAAIO 5: EMEIZ KAI TO TTEPIBAAAON
There is a lot of rubbish.




KEZAAAIO 5: EMEIZ KAI TO TTEPIBAAAON
Sea pollution

/N AN




KEZAAAIO 5: EMEIZ KAI TO TTEPIBAAAON
Water pollution




KEZAAAIO 5: EMEIZ KAI TO TTEPIBAAAON
There is little water on Earth.




KEZAAAIO 5: EMEIZ KAI TO TTEPIBAAAON
Pollution is a big, serious problem.

-

p »
- -
L vy
e
——

YouTube: «What is Pollution & Its Types and
Prevention» (up to 5:15)

https://www.youtube.com/watch?v=5FWvbui
6ook



https://www.youtube.com/watch?v=5FWvbui6ook

ACTIVITY ONE

STUDENT NAME:

WORKSHEET
You ane 9oing o wetoh & shost Wdeo ebout pollution.

wWhat s Feliution & Tt Types and Frawntion (EVS Lessen fer Kids) o
pittes )/ yeuty bl SFWeiSe ek
AS yoU wotch, dnow lings eng metch the DICtunts end the wonds below.

‘ factory smoke
car fumes
cutting down trees

throw rubbish on the ground




ACTIVITY TWO
Using ToonDoo (http://www.toondoo.com/), create a short P

cartoon strip about air pollution in your neighbourhood.



http://www.toondoo.com/

KEZAAAIO 5: EMEIZ KAI TO TTEPIBAAAON
Comic Strip - Students’ sample answer

OUT OF CHIMNEY'S POLLUTES
THE AIR, TOO.

TRUCKS AND CARS
POLLUTE THE AIR WITH
THE FUMES THEY EMIT.

=

THE AR IN OUR CITY
- 1S VERY POLLUTEP. |

[ T/




KEZAAAIO 5: EMEIZ KAI TO TTEPIBAAAON

Assign Homework - Leaflets A, B, C

RO A - NANES: GROUP B - NAMES: GROUP € - NAMES:

AIR POLLUTION
55 19 yaUr ¢RBMISINRY 1 WTCh: How o pusple palute the g Ask paapie (Famly, FARNGS, SeEARRURK] d2out dir paliutian it your Wateh your ity eantrl stear for 15 mnutes Camplate. W >

o Y e = i

What ant the prodiems of air pollution Far padpie, plants and animis?

Type of whicle Number of wehicles

c)
Neterving

Car (mary nit)

™
B

-
" &
&




SAMPLE STUDENT ANSWERS

P . : % - '
GROUP A - NAMES: l\hqcl;ho\)/{u-l'to)A hna Ze hftxJ Vluu:‘ Helew GROUP A - NAMES: _A_ngzldno\ 5 Vz‘gk.é M«érfo 3 Hele w )ZEML‘G\ )Anr\a\
"&L‘LOVLO\' ow
AIR POLLUTION /;, 5 A’ & pas J AIR POLLUTION
Go to your central street and watch: How do people pollute the air? W \//

&o to your cen;ra;gfreer and watch: How do people pollute the air?
Take photos, draw plcrurz; write.

Take photos, draw pictures, write,

lm wg Stereet there ¢s en be

frgb/p,ﬁ The rivbhcsh @5 the pro); e i
The A éo 0\’\0@(—’ hyroy ey
v\A 6?{3 S(..V]S o\l(‘gn ?\/’V 'P(.,}“ bh we

U) rebbs s),
L b
mef].cx ko f@ Yoy o
MQSé ko onct (,ow o t g)r O#&aﬂ./es
}7 O‘P)f‘_ A’SO t!"‘ore Nre O\/\u rO\V‘S e U Séree
so theyre ove wown k: w Ehics
o\:_'fpoﬂwéuovl We Lo\%e/ W Tumgs  owad thot Con ‘*é
—— —

L%o-f, W Lrefs so

Lt s me,ngSSG\wgr ‘4o /O/O'\y)é ﬁfees




SAMPLE STUDENT ANSWERS

GROUP B - NAMES: _[\0N0] TSelikhs | Sce 17OL 1%
7 , "/ 6ROUP € - NAMES: Emg%b%lﬁ M()Ht%

Jim " Danjevpalod Tohn kayaliGhor

ytelios [/.:)UL,@U( J//271/7 ATR POLLUTION

Ask people (family, friends, neighbours) about air pollution in your AIR POLLUTION

Watch your city central street for 15 minutes. Complefe.
L ’

city. Write your questions and their answers.

Street Name: [

Date: /]‘%/4 / /I S Time: 15 minutes

*Possible questions: Is the air clean in our city?, What pollutes the air?,

What are the problems of air po/luf/an for peap/e plants and animals?

B 7
&Ts the oiF Clogn in ouw CEyl

Type of vehicle Number of vehicles

L NS the 15 Clown ;o Q;"y

5

%m%;méof/h Pa 0/

he  PollateS i

W

e ettt

oy | 0

' /)Q ”l'lém§ Q’{ ot JJ
30

vy Ghyg ‘(,,";,f'ﬂﬂ[)* |

D

| e Froagm & air Jollggon
Oix rof// ;#/1,% v ‘”n,/r},u”// /;/(/"’/

|l d"“’ﬁ o Je,fm/aom. /

e e
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1. H MeAétn TTepiPdAhovToc civai éva evllapépov padnua.

oAU 15 375%
A apketda 19 475%
Aiyo 4 10%
kKaBoAou 2 5%

2. H MeAétn TTepipdAAovTog civar éva eUKoAo HdONnua.

TOAU 23 575%

‘ apketd 11 27.5%
e |

Aivo 5 125%

kaBohou 1 25%

3. Me TIC yvVWoeEIC TTOU ATOKTW amd To pddnua tng MeAétng TTepipdAAovTog umopw va amavtw kaAUTepa ata
EPWTANATA HOU OXETIKA HE TOV AvBpwTTo KAl To TTepIPAAAoY.

oAU 24 60%

apkeTd 12 30%

Aiyo 3 75%

kaBohou 1 25%




4. AvalATtnoa eploooTeEPEC TANPOoYopieg yia éva Bépa mou 318daxOnka oTo pabnua.
vai 28 70%
6XI 12 30%

5. Av n amdavrnon civai vai, Toia Thyn Xpnoigomoingeg;
» diadiktuo 25

PipAia 17

ouvévreuén 10

EYKUKAoTI@idela 6

vV VYV V V

mepiodikd 4

» ongeiwoeic 2
6a. Ta AyyAikd cival éva padnua evdiapépov.
oAU 21 525%
) apketd 15 37.5%
‘A Aivo 2 5%
kaBoAou 2 5%




6p. Ta AyyAikd civai éva panua suxdpioTo.

a

6y. Ta AyyAikd eival éva pdOnpa eAKUOTIKO.

'k

608. Ta AyyAikd cival éva ud@npa onpavTikd/xphoipo.

ToAU 19
apketd 13
Aiyo 6
kaBohou 2
TOAU 13
apketa 18
Aiyo 6
kaBoAou 3
ToAU 30
apketd 9

Aiyo 0

kaBoou 1

47.5%

32.5%

15%
5%

32.5%
45%
15%
7.5%

75%
22.5%
0%
2.5%




7. Ocwpw 6TI gival eUKoAo va 81ddokeTal To pdOnua Thg MeAétne TTepiPdAdovTog othv AyyAikh TAWaoaoa.
oAU 13 325%
apketd 15 37.5%
eAdxiota 9 225%
kaBoéhou 3 7.5%

8. Ocwpw civar evdiagépov va di1ddokeTal To HdBnua Tng MeAéTng TTepipdAdovTog oTnv AyyAikA TAwoaa.

ToAU 23 575%
) apketd 11  275%
‘ eAdxiota 3 7.5%

kaBéhou 3 7.5%

9. Exeic diapdoei h TapakoAouBRoel KATI yia To HdBnua Tng MeAéTng TTepipdAAovTog aTa AyYAIKA;

vai 10 25%
ox! 30 75%




10. Avvai, T akpipuwc;
> pivreo yia 1o epipdAhov, Th eUon Kai Th HoAuvon
»  VTOKIPavTép
»  @UAAGdIa
>

TpayoUudia

11. Thotebw 611 n ekpddOnon Tng MeAéTng TTepipdAAovTog oTta AyyAikd Ba pe ponBroel worte va:
e€oikelwOW pe Th yAwooa 36

Tpooeyyilw Tep1oodTEPEG TNYEC TTANPowdpnong (T.X. PiPAia, vTokiuavTép oTa AyyAika) 33

Kkdvw epyaaiec o eUKoAa 29
paBaivw maiovrac 25

Ta13éyw o dAAeg xwpeg 24

YV V ¥V V VY V

XPNOIHOTIOIW auTd Trou pabaivw othv kaBnuepivih (wh 9

12. Tloia / TToiec dpaoThpIdTNTEG Ocwpeic WG IO €UXAPIOTEG Kal XpAoIHEC KaTd Th Si1daokahia Thg MeAéTng
TTepipdAhovTtoc oThv AyyAikh FAWaooa;

yneiakda maixvidia 29

pivreo amé To diadiktuo 27

81adpacTikéC aokAoelc amod To PiPpAio Tng MeAétng TTepipdAhovTtoc 25

dnuioupyia yneiakng TepiPalAovTikAg 1oTopiac 25

Tpayoudia 23

YV V V V VY V

@UAAa epyaoiag yia To omiti 14




13. ©a nBeAec peAhovTikd va 818axBOeic kAmolo dAA0 ax0AIKO HABnua pe Tov id1o TPOTO;
var 26 65%
ox1 14 35%

14. Av vai, moio / moiq;
» IoTopia

Mabnuarika

F'Awaooa

Koivwvikf kai TToAITIKAR Aywyn

YV VYV V VYV

OAa







The Learning
Framework

Primary 6th

Grade pupils Primary School ~ CLIL Principles

(52 pUpllS) Geography Cognition ’

Curriculum 20U

One 45’ lesson of gglr;r\l_rlrruenica’rion I

Geogmphy in Multimodal input i
N Engl'Sh per‘ week from diverse Learning By Design

over a period of resources Task-Based

six months Approach




Classroom methodology

Activities which foster independence risk-taking
and inquisitiveness They take shape by learners’
own experiences and allow for varied learner I

identity engagement:

Learners have to create their own maps (unit 1-5)
either using on line applications or bringing in
class their own materials (even unique materials
such as beans, strings).

Learners research a topic and develop their own
presentations, write articles, reports and blog
posts on questions arising from class discussions.




Lesson+18_-Population:Growth
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file:///E:/1_ΑπριλιοςΣυνέδριο2016/Population Density.wmv

Please complete the table and watch the video to check
your ideas.

Lesson18_-Population-Growth

ﬂ |
Reasons- for- setting-up- HOMEREn vironmenta P e r 5 o n a

Al 1x 1x Al
d 20 20 H
sl 3 3 I
|l

3.+ Study-thetablesand-seeawhat-informationyou-missedout-on.-Whichfactors-are-the most-important-f]
-+ inyour-opinion.Prioritise on-a-scale-from-1+to-6:4
1=mostimportant-........b="leastimportantf]



file:///E:/1_ΑπριλιοςΣυνέδριο2016/Population Distribution & Density.mp4

ion Change
d's population is growing very rapidly. In 1820 the world's
‘atlon reached 1 billion. Today, it is about 7 billion people.
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This rapid growth in population has been called a population explosion.




Prompts




Task Prompts

Pupils present their research findings
using a voice tool

9 httpe/fwww.v../createphp 3

@ O europaeu

@ Publish and Share with friends

mize your SPEAKING CHARACTER to EXPRESS YOURSELF, communicate and interact with your friends

G Share Your Voki Set the size for your Voki:

[Medium (200 x 267)
gzs«m To A Friend

Share It

Imagine.
Build.
Launch.

Post to:
£ |w]c- B8
OR

Copy this permalink:

http:/ /www.voki.com/pickup.php?scid=12569627&
height=267&width=200

4 Edit Your Voki ay
Grab the code and place it on your webpage:
or <object height="267" width="200" ~
; . classid="clsid:D27CDBGE-AESD-11cf-
TRY IT FREE & Create New Voki 96B8-444553540000 codebase="http://download.ma
cromedia.com/pub/shockwave/cabs/flash

/swflash.cab#version=9,0,28,0" id="widget_name">
<param name="movie" value="http://vhss-
d.oddcast.com/vhss_editars
/voki_player.swf?doc=http://vhss-d.oddcast.com
/phpivhss_editors/getvoki O
/chsm=b3767027a4cb7c7d32954a1354050ae7%26sCc -

) Google CloudPiatform

CJuse HTTPS to embed in a secure page

Voki i intended for non-commercial use. For more info, see our Terms of Use, To use avatars for business, please visit SitePal.com.

http://www.voki.com/pickup.php?scid=12569627&height=267&w
idth=200



http://www.voki.com/pickup.php?scid=12569627&height=267&width=200




B Desert

Savanna
B Tundra

B cap

-


https://www.youtube.com/watch?v=mUHN4Y0x2LI

Lesson-20---Desert-Ecosystemsq|

T

Task-A")

1
Whenyousay-theaword-desertavhich-wordsspring-to-mind? 1]
1

1

--sand"

1

1

1

1

1

Task-BY]

1

Matchtheawordsawith-their-definitions.q)

1

1.-nomads - —+ theamountof-plant-and-animal-life-in-a-specific-habitatf]
1

2.-harsh-climate- —+ extremelycoldor-hottemperaturesy]
1

3.-biodiversity- — farmerswhotravel-aroundf]

1

4. -precipitatioms —  a-place-in-a-desertwheretherediswaterand-plantsandtreesand-sometimes-a4]

village-ortown"]
1
it-happensawhenstrongawindsblow-and-rubaway-stonesq]

Ln
:
+
+

= !

6.-pasis- —» —+  theamountof-rainfall-or-snowfallin-a-place-during-oneyeart]




Polar Regions

What are Polar regions?

PO henos e very (ol ereos comened with Deick iopers of o Thery pioy
) ra ot roke b the word's weothes ood orne scos e Very
fow progie Ive in theas croes Beceuse of Dhe extwrme (ol thee
teernlenma ang Uhe ek of sesstirees sich o8 food end b

Multimodal representation of
content - multi-modal meaning

. . Pupils become aware &
making environments

make sense of a multiplicity
of communication channels
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Lesson-24-—-Europe-(Identity,-Location)q

T

task- 91

InGreek-history, Homer first.usesthe -name Europe to-characterise theland stretchingfrom-<CorinthStrait-

toThrace.q
Aeschylusfirstnamesthe knownwestern-world-of-histime-Europe. 9

1




EU countries

Spot the country of
some European paintings
and read the children’s
stories on mobility

www.27plusl.tk

EU country flags

Spot the country flag of
some European landmarks
and see the children’s
artworks



http://www.27plus1.tk/

Assessment

1. Self/Peer/Teacher-rating forms at the end of I
their lesson and update their progress diaries
and personal diaries accordingly.

2. Rubrics to provide specific comments on their
peers’ work based on which they work on
planning, organizing and revising it.
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Evaluation of the Primary C

Qtﬂantitative Evaluation

Learning Geography interesting a good language
In English was: experience

always 81% 79% 14%
sometimes 19% 21% 24%
never 0% 0% 62%

Main Benefits

v’ Opportunity to work with authentic materials presented via a |

multiplicity of communication channels, media types and technologies in i
=

order to embed content and context.

Building up learner confidence in using the language

Development of both the lower and higher order skills outlined in
Bloom’s revised taxonomy and involvement in conditions of pragmatic
language use.

v ICT skills

AN




Evaluation of the Primary CLIL programme

hallenges:

management and adaptation of resources (enhanced by lack of official
textbooks or guidelines)

limited collaboration opportunities (no time allocated for subject and
language teachers to meet at the school)

the governmental support of summative assessment schemes rather
formative ones.
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