


Exkpwvnon

Opiopog  BepaTtikAG/évvolag  eKTTAIOEUTIKOU  oegvapiou —  Xaptoypdenon  Twv
AvatrapaoTtdoewv Twv Maidiwv otn BipAloypagia O1 eTTIHOPPOUPEVOI XWPIOUEVOI O€
OMAOEC TWV 2-3 aTOPWV oulnTouV PETALU TOUG KAl PE TOV ETTIMOPPWTH TOUG Yia TNV
Bepatikiy/ | TNV €vvola TNV otroia oxedlAlouv va TTPAYMATEUTOUV OTNV AVATITUEN TOU
EKTTAIOEUTIKOU oevapiou Toug. Avalntouv Kal HEAETOUV OXETIKEC BIBAIOYPAPIKES TTNYEC OTO
OIOOIKTUO OXETIKA ME TIGC EVOANAKTIKEG (TTPOTEPES) QVTIAWEIG, TIG I0€EC KOl TIG
QAVATTAPACTACEIC TWV NABNTWV KABWGS Kal TIG TTOAvVEG OUOKOAIEC TNG OKEWNG TOUG OXETIKA
ME TNV Ogpartikry/ f TNV €vvola TTou £xouv €TTIAECEl. O1 OPAdEG ETOINACOUV MIA OXETIKN
TTApoUCiacn ME TA KUPIOTEPA ATTOTEAEOMATA TNG AvaAlNTNONG TOUG KAl TIC QVTIOTOIXEG
BIBAIOYPAPIKEC AvAPOPES. 2TV CUVEXEIA, TNV AvAPTOUV OTOV KATAAANAQ dIapOpPWHEVO
XWPEO avapTnong ouyxXpovwy dpacTnPIOTATWY TOU TTAPOVTOG EKTTAIOEUTIKOU MakéTou 13.
H dpaoTtnpiotnta 8a oAokAnpw6ei oTo TTAQICIO TNG aouyxpovng dpacTnPIoTNTAG.



TiTAoG: «Eyw KI €00 padi...licol ka1 d1a@opETIKOi!»

O1 avTIAQYEIC TWV VNTTIWV TTPOKUTITOUV ATTO TN YVWOTIKA TOUG AVATITUCH, TNV ETTIPPON
TWV €VNAIKWwY, aAAd Kal aTTd TNV atrouaia eTTapkous TTAnpopopnong (Papadopoulos,
2014- Vignes et al., 2009).

1. H avatrnpia gival Trpoocwpiviy

o [lapadciypara: «Otav yeyaAwoel Ba TepTTaTacl», «Av TTAEI 0TOV YIATPO Oa Yivel
KOAQY.

e Aitia: AuogkoAia katavonong TG €vvolag TNG MOVIUNG kataotaong (Diamond &
Huang, 2005).

2. H avatrnpia gival peTadoTIKA

o [lapadeiypara: «Aev TTPETTEI VA TTAICOUME PaAdi TOU YIATI JTTOPEI VO KOANACOUUEY,
«MTtTOpEi VO PJag XTUTTACEI YIATI OEV MIAGED.

e Airtia: ‘EANeiyn TANpo®dpnong, poog Tou AyvwaoTou, ouvdeon UE aoBévela
(Smith & Williams, 2005).



TiTAoG: «Eyw KI €00 padi...licol kal S1a@opPETIKOi! »

3. Ta aropya pe avarrnpia gival "kanpéva™

e [lapadeiypata: Kanuévo mmaidaki, dev NTTOPEI va KAVEL TiTToTa», «Eival pwpod

QKOO
e Airtia: Emippor) atro evAAikeg, oxoAia yovéwv kal MME, ouvdeon avatrnpiag e

aduvapia (Papadopoulos, 2014- Nowicki, 2000).

4. H avatrnpia gival n KUpIa TAUTOTNTA TOU OTOMOU

o [lapadeiypara: «Eival To Taidi pe 10 KapoTodki», «Eival T0 TTaIdi TToU dEV UIAGEI.
e Aitia: AuokoAia oTn ouvBeon TTOANQTTAWY XOPAKTNPIOTIKWY VOGS ATOMOU, TEIVOUV
va opidouv Ta TTaIdIG HECA ATTO TO TTIO «OPATO» XAPAKTNPIOTIKO Toug (Diamond &

Huang, 2005).



AuokKoAigg:
N'VWOoTIKEG DUCKOAIEG

Ta VAT ouxva Oe&v UTTOPOUV VA KATAVONOOUV TI ONUAiVEl «avatnpio» ME
ETTIOTNMOVIKN opoAoyia. Agv KATAVOOUV TTWG OXETICETAI PE KATI POVIUMO KOl TTWG
eTTNPEACEl AsIToupyIka TO atouo (Zwviou-210€pn, 2000-Papoudi, D. (2003).

2uvaloOnpaTIKEG OUOKOAIEG

Ta Taidid pTTOPEl Va viwoouv ouvalioBriuaTta OTTwe gival o OBo¢ kail n AUTIn, oTav
EpXOVTal YIO TTPWTN POopA ot £TTAP ME €va avATTNPEO ATOUO. APKETA OUXVA AUTO
TTNyadel ammd Plwhara TTou €XOuV atrd TNV OIKOYEVEIQ KAl OKOUA Kal atrd Tnv
TToAiTeia (Diamond & Huang,2005).



AuoKoOAigg:
KolvwvVikég SUOKOAIEG

Ta vAmma JtTopEi va OUOKOAEUTOUV OTNV Eviagn Twv Traidlwv HE avatmnpia o€
OpaCTNPIOTNTEG CUVEPYATIag, 1IDIAITEPA OTAV DEV EXOUV OAANAETTIOPACE! TTPONYOUMEVWG
N oTav dev UTTAPXEl eVAAIKAg va kaBodnyei (Booth & Ainscow, 2002).

ETTiKOIVWVIOKEG OUOKOAIEG

Ta vAma evOEXETAI va PN yvwpilouv TO TTWG VA ETTIKOIVWVAOOUV HE TTaIdIA ME
dlaTAPAXEG AOYOU, JE KW@PA TTaIdId ) PJE TTAIdIA YE AUTIONO KAl iIOWG auTOG €ival Evag
AOGYOG QATTOPUYNG TNG ETTAPNAG TWV TTAIOIWV TUTTIKAG AVATITUCNG ME Ta TTAIdIA ME
avartrnpia (Mtrpoudlog, 2005-Smith et al., 2019).



2UMTTEPOACMA:

ATTO T Trapatmdvw eupnuata, pe Pacn TN BiIBAloypaia, dIATTIOTWVETAlI  OTI
ONMIOUPYOUVTAl YVWOTIKEC KOl KOIVWVIKOYVWOTIKEG CUYKPOUCEIC OTA VIATTIO 000 aPopd
TNV avatrnpia. Mo cuykekpipEva, @aiveTal OTI €TTEION TA VATTIA OEV €XOUV AVATITUEEI TNV
apnenuévn OKEWn, TO VEO epeBIOpa Oev TaIpIAlel PE TO TI TTIOTEUOUV OTI Eival
KavovikotnTa. Mg oTOXO Tnv Katavonon Ttng OlapopeTIKOTNTAC KAl TV AvATITUCN
OUUTTEPIANTITIKWY OTACEWYV ATTO TA VATTIA, Ba TTPOKUWEI O JIOAKTIKOG JETAOXNHUOATIONOG.
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